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ABSTRACT
It was the purpose of this dissertation to trace
the history of Negro higher education in Louisiana by
delineating the general pattern of development manifested
in those institutions and agencies which have contributed
to the higher education of the Negro in the State of
Louisiana.

The historical method of investigation was

employed throughout the study.

A serious limitation was

imposed on the investigation by the generally inadequate
archives and records found in the institutions studied,
a fact well recognized by scholars in the field of Negro
education.

To compensate for this inadequacy, reliable

data were secured from official catalogues and bulletins,
archives and files of sponsoring agencies, and the find
ings of reputable surveys and reports.
A period of approximately ninety-one years is covered
by the study.

The first half of this period was charac

terized by the establishment of a large number of schools
for the education of the Negro, most of them under private
and denominational control and most of them situated in
New Orleans.

For many years after the foundation of these

institutions, their major efforts were necessarily directed
toward the elementary and secondary education of the Negro

since a system of public education on these levels did not
exist in Louisiana at that time.

Consequently, the

number of those engaged in higher education continued to
be only a small percentage of the total enrollment of
these institutions for many years.

During this same

period also, these institutions were supported largely by
sympathetic individuals and organizations outside the
South.

Even the faculties were composed for the most

part of Northerners.
Since the second and third decades of the present
century, however, significant changes have taken place in
the general pattern of Negro higher education in Louisiana.
Public elementary and secondary schools for Negroes began
to multiply throughout the State.

As a result, the number

of college students enrolled in the institutions of higher
education showed substantial growth while there was a
marked decrease in the number of elementary and secondary
students enrolled in these institutions.

Two public-

supported Negro colleges developed rapidly and there were
increased appropriations of public and private funds for
Negro higher education.

There was also a definite improve

ment in the courses offered by these institutions and in
the quality of instruction.

Another characteristic of

this period was the tendency to merge and develop strong
institutions of higher education in strategic centers.

x

This characteristic is represented by the merger of
Straight College and New Orleans University and the subse
quent creation of Dillard University in New Orleans.
Since the end of World War II, Negro institutions of
higher education in Louisiana have manifested phenomenal
growth and development.

Particularly the two State-

supported institutions, Southern University and Grambling
College, have developed quantitatively and qualitatively.
Appropriations from State funds have increased sub
stantially and have made this development possible.

The

inauguration of the Out-of-State Scholarship Program in
1946 illustrated the desire of the State to further Negro
higher education within the framework of a segregated
educational system.
The present phase in the history of Negro higher edu
cation in the State of Louisiana is one of radical
transition.

For the first time since the end of Recon

struction, qualified Negroes are now enrolled in several
institutions of higher education, both public and private,
which had operated exclusively for white students.

The

higher education of the Negro in Louisiana is no longer
exclusively segregated.

Only the future will unfold the

full implications of the historic Supreme Court decision
handed down on May 17, 1954> which denied the constitu
tionality of segregated education at public expense.

xi

CHAPTER I
INTRODUCTION
On May 17, 1954, the nine Justices of the United
States Supreme Court unanimously ruled that racial segre
gation in the public schools violates the American Consti
tution.

Even though the full implications of such a

momentous decision will become evident only in subsequent
legislation, this event may well be regarded as the end
of an era in the history of the American Negro.

Less than

a century ago the typical American Negro was a slave.
Today he is a free citizen and capable, in most instances,
of fulfilling the aspirations inherent in what Gunnar
Myrdal calls the American Creed.^
Education has played an important role in the progress
of the American Negro since his emancipation in 1663*

While

white Americans of both North and South have helped the
Negro to rise, the fact that the Negro has helped himself
despite restrictive circumstances of many kinds should not
be overlooked or forgotten.

Reviewing the progress made

by the American Negro since his emancipation, one clearly
recognizes the fact that leadership within the Negro

Gunnar Myrdal, An American Dilemma (New York:
and Brothers, 1944), P« 209*

Harper

2

group has, with few exceptions, been offered by those who
enjoyed the best educational opportunities.

The progress

of any race stems principally from its leaders, dis
tinguished in ability and training.

Institutions of

higher education have equipped such Negro leaders for their
task.

Any inventory of the progress made by the Negro in

America must consequently take into consideration the
contribution made by higher education.
According to the 1950 United States Census there were
882,420 Negroes in Louisiana, constituting 32.9 per cent
2
or almost a third of the total population of the State.
In 1880, seventy years previously, Negroes constituted
51*5 or over a half of the population of Louisiana.^

This

numerically important segment of the population has had to
progress at times in the face of grave obstacles.

The

history of the higher education of Negroes in the State of
Louisiana forms an important and interesting chapter in
that story.
I . THE PROBLEM
Statement of the problem.

It was the purpose of this

dissertation to present an objective study of the history

p

United States Bureau of the Census, Seventeenth Census
of the United States: 1950. Population. Louisiana. Pre
print of Vol. II, Part 18, Chapter B (Washington: Government
Printing Office, 1952), p. 26.
3Ibid.

3

of the higher education of Negroes in the State of Louisiana
by tracing the patterns of organizational growth and de
velopment of Negro higher education within the State.

No

attempt was made to present an exhaustive history of any
or all of the institutions and agencies to be discussed.
Delimitation of the problem.

This study was limited

to a consideration of those Louisiana institutions, both
public and private, which offer to Negroes the opportunity
of continuing their formal education beyond the secondary
level.

Since some of these institutions were established

during the era of Reconstruction, the study logically begins
with the Emancipation Proclamation of President Lincoln on
January 1, 1863, and terminates with the close of the 19535If school year, almost coincidental with the Supreme Court
decision of May 17, I95*f, already mentioned.

Thus a period

of ninety-one years was covered by the study.
The Louisiana institutions of higher education with
which the study is concerned include Dillard University
(with its parent institutions, New Orleans University and
Straight College), Leland College, Southern University and
Agricultural and Mechanical College, Xavier University,
Grambling College, Notre Dame Seminary, College of the
Sacred Heart, and Louisiana State University and Agricultural
and Mechanical College.
It is well known that some Louisiana Negroes left the
State and sometimes the country to pursue their higher

k

education even before the Civil War.

if.

While it is im

possible to establish their number with accuracy, it was
undoubtedly small.

It is important to note that the

number of these Louisiana Negroes who pursued their
higher education elsewhere increased tremendously, par
ticularly since the Out-of-State Scholarship Program was
inaugurated in 1946 by the State Legislature.

This program

provided "for educational opportunities in schools and
colleges located outside the State for the specialized,
professional, or graduate education of Negro residents of
Louisiana."^

Such scholarships were considered in this

study only to the extent that a recognition of their number
and nature contributed to the total picture of Negro higher
education in Louisiana.
Furthermore, no attempt was made in this study to
demonstrate the intrinsic justice or injustice of racial
segregation as applied to education.

The principle and

practice of such segregation were treated merely as objec
tive facts that have greatly affected the development of

^Carter G. Woodson, The Education of the Negro Prior to
1861 (New York: G. P. Putnam»s Sons, 1915), pp. 129, 258;
Charles B. Rousseve, The Negro in Louisiana (New Orleans:
Xavier University Press, 1937), pp. 42-43•
^Announcement of Rules and Regulations for Out-of-State
Scholarships. Mimeographed release (State of Louisiana De
partment of Education, Division of Higher Education, 1946),

p. 1.

5

the higher education of N e g r o e s in Louisiana both quantita
tively and qualitatively.
Importance of the study.

The four year period 1950-

1954 has witnessed in Louisiana, as elsewhere in the South,
the partial breakdown of racial segregation in higher
education.

Though the process of integration has hardly

begun, educators, both Negro and white, are apprehensive of
the future.

The Supreme Court decision of May 17, 1954,

ruling that racial segregation in public schools is un
constitutional, made this apprehension even more acute.
What effects will the policy of non-segregation (or
integration) have upon the Negro institutions of higher
education in Louisiana?

How will those Louisiana institu

tions of higher education which have heretofore accepted
white students only be affected?

What percentage of Negro

faculty members will be acceptable academically for
positions on "mixed *1 faculties?

The future can be pre

dicted only in terms of the present and the past.

In this

study an attempt was made to furnish the necessary basis
and background for such speculation.

Similar studies have

been made in other Southern states although none has been
attempted in Louisiana on a state-wide basis.

This study,

it is hoped, will not only assist in some measure Louisiana
educators and legislators to plan realistically for the
future but will also add to the fund of information out of

6

which a complete and exhaustive study of Negro education in
Louisiana can be made.
II.

DEFINITIONS OF TERMS USED

Higher education.

This term includes all education

offered by degree-granting institutions which is above the
normal four-year high school.

The term does not include

those vocational schools like business colleges and trade
schools that are not empowered to grant degrees.

Caution

must be exercised against accepting too literally the names
of institutions as indications of their academic level.
Many Negro institutions have been designated as colleges
and universities although they were compelled for some years
to spend their major energies in work at the elementary and
secondary levels.

Thu3 the names of these institutions have

expressed the distant hopes and aspirations of their founders
£
rather than their actual accomplishments.
For historical
perspective, however, the study includes several of these
institutions from their foundation even though work of
college and university grade was offered only in later years.
Negro institutions of higher education.

This term

refers to those colleges and universities devoted ex
clusively to the higher education of Negroes.

In such

institutions the faculty may be all-Negro or “mixed.”

The

^Dwight 0. W. Holmes, The Evolution of the Negro
College. Teachers College Contributions to Education, No. 609,
(New York: Teachers College, Columbia University, 1934)> P» 11*

7
agencies sponsoring these institutions may be exclusively
Negro or predominantly white.
Integrated institutions of higher education.

This

term designates those institutions of higher learning, at
present predominantly white, which accept under specified
conditions duly qualified Negroes as regular students.
Thus the terms integrated and non-segregated are used
interchangeably.

The faculties in such institutions, at

least to date, are exclusively white.
III.

METHOD OF PROCEDURE AND SOURCES OF DATA

Method of procedure.

The historical method was

employed throughout this study.

In the field of educational

research, competent authorities have stated, there is every
indication of returning to the historical method as an ally
of the scientific movement rather than to depend so largely
for the solution of educational problems upon a question
naire canvass of practice, a battery of standardized tests,
a survey program, majority opinion, or statistical calculan
tions.
The historical method appeared the most appropriate
to fulfill the purposes of this study.

Carter V. Good, A. S. Barr, and Douglas E. Scates,
The Methodology of Educational Research (New York: AppletonCentury-Crofts, Inc., 1941 ed.), p. 2&2.

8

An attempt was made in the second chapter of this
study to describe those major factors influencing the
higher education of Negroes in Louisiana.

In the subse

quent chapters was traced the operation of some or all of
these factors on each institution or agency that has con
tributed to the higher education of Negroes in Louisiana.
Date and place of organization, auspices under which each
institution was (and is) conducted, regular means of
support, number and academic training of faculty members,
enrollment statistics, accreditation and rating, and rate
of growth and decline are the usual elements treated in an
historical study of institutions of higher education.

These

elements were treated at length in the main sections of this
study.

Related literature was incorporated by way of con

trast or comparison throughout the study.

Through this

procedure, it is hoped, an accurate, objective, and sig
nificant history of the higher education of Negroes in the
State of Louisiana is presented.
Sources of data.

The selection of data for this study

was made from such sources as legislative acts, constitu
tions, laws, and charters; court decisions; official records
and archives; the several issues of the federal census;
records of various denominational and philanthropic organi
zations; and reports of surveys and studies made by educa
tional associations and other reliable authorities.

Early

9

catalogues of Negro colleges and universities in Louisiana
proved of great value particularly since the files and
archives of many of these institutions are either inade
quate or non-existent.

A serious limitation is consequently

imposed by the paucity of primary material.

This fact was

recognized by Jones in his monumental 1 917 Survey of Negro
Education

and by other scholars engaged in the historical

study of Negro education.

9

These original sources were

supplemented by biographical material, items from con
temporary newspapers and magazines, histories written by
persons intimately acquainted with the subject treated, and
such other data as seemed of historical reliability and
significance.
Certain phases in the history of some of the insti
tutions studied had to be reconstructed through the reports
of sponsoring agencies and the national surveys made of

Thomas Jesse Jones, Negro Education, A Study of the
Private and Higher Schools for Colored People in the United
States (Washington:
Government Printing Office, 1917TT
Vol. I, p. 1 7 7 .
9

George Dewy Wilson, Developments in Negro Colleges
during the Twenty-Year Period 1 9 1 4 - 15 to 1 9 3 3 - 3 4 (Doctoral
dissertation, Ohio State University, 1 9 3 5 P* iii; Felton
G. Clark, The Control of State Supported Teacher-Training
Programs for Negroes. Teachers College Contributions to
Education, No. 6 05 (New York: Teachers College, Columbia
University, 1 93& ), P*

10

Negro higher education.

The absence of adequate records

in the institutions made this procedure necessary.
In 1954 more and more Negroes of Louisiana were
availing themselves of the opportunity to continue their
higher education.

In 1940 only 0 . 6 per cent of the total

nonwhite population of the State had completed four years
of college or more . ' 1'0

Ten years later the percentage of

nonwhite college graduates in the State had risen to 1.6,
an increase of approximately 160 per cent."^

The rate of

increase, however, has not always been constant nor have
circumstances always been so propitious as they have been
during the past two decades.

The following chapter attempts

to outline the major factors that have influenced the rise
and development of higher education for Negroes in the State
of Louisiana during the past ninety-one years.

This chapter

is consequently intended to serve as a background for the
remaining four chapters which treat at length the patterns
of organizational growth and development in the institutions
studied.

In the following chapter, therefore, the writer has

felt free to use secondary sources whose reliability is
generally recognized by students in the field of Negro history
and education.

•^Seventeenth Census of the United States, Louisiana,
o p . cit., p. 3 3 *
X1Ibid

CHAPTER II
MAJOR INFLUENCES ON THE HIGHER EDUCATION OF
NEGROES IN LOUISIANA
While fche study begins properly with the signing of
the Emancipation Proclamation of January 1, I 8 6 3 , it is
necessary to understand conditions as they existed at the
time of Lincoln*s strategic action and immediately prior
to it.

Louisiana, by ordinance adopted by a popular con

vention, had joined the Confederacy on January 28, 1861.
The fact that many Louisianians had no desire to forsake
the Union is indicated by the relatively small margin of
secessionist votes.

Within four months New Orleans was

captured by Federal forces and General Butler occupied the
city from May 1 to December 14 of that year.

During his

occupation some ten thousand slaves from neighboring
plantations poured into New Orleans to seek the protection
of the Federal troops.^

The educational implications of

this influx of slaves into New Orleans during the regimes
of General Butler and his successor, General N. P. Banks,

^Charles B. Rousseve, The Negro in Louisiana
Orleans: Xavier University Press, 1937), p. 93

11

(New

]2

will be discussed later in this study.

Banks organized a

new State government at New Orleans which exercised control
over those sections of the State within the Union lines.
Early in the War, consequently, Louisiana came to feel the
smart of defeat and Union domination.
Even after Lincoln’s Proclamation, slavery continued
in thirteen of the forty-eight civil parishes of Louisiana.
What happened to the mass of slaves in any section depended
to a large degree upon the attitude of the Federal agent
assigned to that section.

The Reconstruction Constitution

of 1861+ finally abolished slavery in Louisiana.

2

It is hardly an oversimplification of facts to say that
the Negro was the central figure in the Civil War.

He

constituted the greatest single possession lost by the Southerner in that struggle.

3

It is claimed by Shugg that

Louisiana lost by the abolition of slavery over one-third of
its assessed wealth and emerged from the War with less than
h.
half of its former wealth.
At the close of hostilities
Louisiana found itself heavily in debt, its social and

2

John Rose Ficklen, History of Reconstruction in
Louisiana (Baltimore: Johns Hopkins Press, 1 9 1 0 ) , pp. 1 2 3 - 2 5 .
3

E. Merton Coulter, The South during Reconstruction
(Baton Rouge: Louisiana State University Press, 1 9 V ? ) , P» 5 .
Stoger W. Shugg, Origins of Class Struggle in Louisiana
(Baton Rouge: Louisiana State University Press, 1 9 3 9 ) ,
p. 192.

13

economic system in upheaval, Northern opportunists in its
midst grown rich on the spoils, and the enemy in complete
control.

Little wonder, then, that the Negro was to meet

many and grave obstacles in the path of his progress.

The

traumatic effects of War and Reconstruction could hardly be
expected to leave the whites of Louisiana sympathetic to the
cause of the Negro.
I.

RECONSTRUCTION IN LOUISIANA

It is not necessary to repeat in detail the familiar
story of Reconstruction in Louisiana for the purposes of
this study.

It remains to analyze only those factors which

affected and, in many respects, continue to affect the
higher education of Negroes in the State.

In certain

respects the process of Reconstruction, Coulter asserts,
"may not yet be considered ended.*'^

Louisiana emerged from

Reconstruction with certain attitudes and convictions that
have remained with little change until the present day.
The Civil War came to a close with the surrender of
Lee at Appomattox on April 9, IS 6 5 .

The Confederate troops

in Louisiana were still under anus until General Kirby
Smith, the highest Confederate officer in the district,
surrendered on May 26.

The State government which General

Coulter, ojd• cit.,. p. x.

Ik

Banks had established within the Union lines was now ex
tended to the boundaries of the State.
Reconstruction in Louisiana, however, had begun prior
to the end of the War.

President Lincoln had initiated his

moderate plan of Reconstruction on December 8 , 1863, by
proclaiming that governments in all seceded States should
be turned over to the loyal citizens of these States, follow
ing a voluntary oath of allegiance to be taken by not less
than one tenth of the population voting in such States in
the presidential election of I860.

General Banks then took

charge of Reconstruction in Louisiana; received the oath of
allegiance; postponed self-government in the State until
the State Constitution should be revised at a convention
for which he made arrangements; and announced an election
of six State officers who, without legislature or judiciary,
were to constitute the civil government in Louisiana until
further notice.

6

Louisiana was the first of the Southern States to be
reconstructed under the plan proposed by President Lincoln.
This was accomplished in 186lf with Michael Hahn, a Bavarian
by birth but long a resident of Louisiana, as governor.

William 0. Scroggs, The Story of Louisiana (New York:
The Bobbs-Merrill Company, rev. ed. 1936), PP» 264, 275>
et passim.

15

During the Constitutional Convention called by Banks
7
in lB62f, sentiment against the Negro ran high.
This fact
is easy to understand in view of the circumstances.

In a

bitter debate in regard to the education of Negroes, one
delegate said:
The question is upon the education of the black
children, and, sir, here is one who will never vote
for it. Never will I vote for a measure that will
imbrue the hands of the people in blood . . . . To
those who have acquired a little property and have
invested it in Negroes . . . it is a shame that
.your property shall, be torn from you and then that
you shall be taxed to educate negro children.
I
say that the levying of taxes upon us to pay for
the education of a race that we expect to be torn
from us is an indignity. Y/hy are we called upon
to educate these negroes?^
These sentiments of Edmund Abell, a conservative, were
matched by others of his colleagues.

W. T. Stocker, the most

violent Negrophobe in the Convention, remarked:

"My sympa

thies are with the white man and not with the negro.

My

hand is against the African, and I am for pushing him off
g
the soil of this country."
But the Convention was not
content to reform the old order as many would have wanted.
Despite strong opposition from individuals like Abell and

^Rousseve, o£. cit., p. 100.

A

°Debates in the Louisiana Constitutional Convention of
1B6A
(printed for the Convention, New Orleans, 1S64), Proceedings of May 2, lB 6 i+, p. 171 •
% b i d . , p. 1 6 6 .
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Stocker, its innovations were truly revolutionary.

It

abolished slavery ,^*0 inaugurated progressive income taxation,

11

and opened the public schools to every child, black

or white, between the ages of six and eighteen.

12

As an

emergency measure General Banks had already established
schools for freedmen in New Orleans, and the education of
these Negroes seemed as inevitable as abolition.

The

Convention refused, therefore, to keep learning a white
monopoly.

13

A compromise was finally reached in the debate

whereby taxation was left to the legislature with a
guarantee of free public instruction for all children.

14

Shugg claims this "was to prove the beginning of Negro
1 tr

education in Louisiana.”"

It seems more likely, however,

that the real beginning of Negro public education was the
establishment of schools by General Banks and the Freed
men* s Bureau which is discussed at length later in this
study.

10Louisiana Constitution of 1864, Art. I.
1 1 Ibid«, Art.

124.

l 2 Ibid., Art. 141.
13

Debates in the Louisiana Constitutional Convention
of I 8 6 4 , op. cit., pp. 475-76.
•^Ibid. , p. 6 0 1 .
15

Shugg, o£. cit., p. 207.
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General Lee’s surrender on April 9, 1665, and the
assassination of Lincoln a few days later influenced the
course of events in Louisiana as elsewhere.

When Johnson

succeeded Lincoln in office, he supported Democratic poli
ticians who, as a result of this backing, gained control
of Louisiana.

Their attitude toward the Negro can easily

be surmised from a resolution drawn up in the Democratic
State Convention at New Orleans on October 2, 1863, which
declared:
. . . this to be a Government of White People,
made and to be perpetuated for the exclusive po
litical benefit of the White Race, and . . . that
the people of African descent cannot be considered
as citizens of the United States, and there can
in no event be any equality between the white and
other Races.
These sentiments of the Democrats changed little in the
two or three years that intervened before the Democrats
gained control of the State.

If anything, they became more

radical in disapproval of the alleged preferential treatment
extended to the Negroes by the Republicans.

Fortunately for

the Negro, however, Congress did not concur with Johnson in
his policies.

The Thirteenth, Fourteenth, and Fifteenth

Amendments to the Constitution were adopted and Congress drew
up the famous Reconstruction Acts of 1867, all adopted over
Johnson’s veto.

These Acts provided that for eligibility to

~^ N e w Orleans Times, October 3, I 8 6 3 .

18
representation in Congress a seceded State must frame a new
constitution at a convention of delegates elected by voters
without distinction as to race or color; that this consti
tution must be accepted by the majority of voters and
approved by Congress; and, finally, that the State legis
latures must adopt the Fourteenth Amendment which made the
Negro a citizen.

Federal agents assigned to the seceded

States were empowered to execute these provisions.

17

Major-General Sheridan, then in charge of Louisiana,
called a convention to draft the required constitution to
be submitted for ratification simultaneously with an election
of State officers.

At the Republican State Convention held

in New Orleans on January Ilf, 1868, Henry Clay Warmoth, a
Northerner who was considered by the delegates as the
compromise candidate between the extremes of both factions,
won the nomination for governor.

Oscar Dunn, an ex-slave,

was unanimously nominated lieutenant-governor, and Antoine
Dubuclet, also-a Negro, was chosen for the office of State
treasurer.

Undoubtedly as a result of Johnson»s fall from

power, the Republicans won the general election in April,
1868, at which time the new Constitution was ratified.

The

government of Louisiana thus passed into the hands of seven
officers, two of whom were Negroes.

17

Ficklen, oj£. cit.» pp. 182-83.

According to the revised

19
State Constitution, all places of business and public enter
tainment were to be opened without regard to color, and no
public schools or other educational institutions were to
13
exist for the exclusive use of one race.

Louisiana was

then restored to statehood.
The Congressional Reconstruction Plan went into effect
in Louisiana in 1868 and continued until 1876.

All

citizens were invested with the franchise and the right to
public office.

Negroes participated in full in the affairs

of State government.

19

Federal troops were at hand to en

force all laws and quell any possible uprising.

These were

the most turbulent years in the history of Louisiana.
Radical Reconstruction in Louisiana, according to Coulter,
was the most severe in all the seceded States.

20

Suffrage and

office were denied practically to all who had aided the
Confederacy.
It is unnecessary for the purposes of this study to
treat at greater length the period of Radical Reconstruction
in Louisiana.

Sufficient is it to note that before the end

lSIbid., pp. 196-202.
■^Rousseve, o£. cit., p. 104.
20

Coulter, o£. cit., p. 136.
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of this turbulent era, Pinkney Pinchback, the Negro lieu
tenant-governor since the death of Dunn in 1871, was
declared governor of Louisiana and was recognized as such
by Attorney-General Williams in Washington.

Pinchback*s

brief incumbency has been termed "the stormiest ever
21
witnessed in any state of the Union."
In January, 1873,
at the expiration of the tern, Kellogg was elected governor
and C. C. Antoine, a Negro, became lieutenant-governor.
Negroes were appointed to other offices also, including
that of State Superintendent of Education.
The end of Reconstruction came to Louisiana in a most
unexpected way.

In 1876, General Francis T. Nicholls was

nominated for governor by the Democrats.

Nicholls won the

election and the Federal troops failed to support the
Radicals as they had done in the previous election.

On

April 2if, 1877, the Federal troops were withdrawn by order
of President Hayes, and Louisiana was permitted within
reasonable limits to reconstruct itself.

Radical Reconstruc

tion in the State was at an end.
Shugg has summarized this period in the history of the
State in this fashion:
The reconstruction of Louisiana prolonged the
civil war between the North and South and precip
itated within the state first a social revolution
and then a counterrevolution.
Each phase was
marked by a new constitution which changed, directly

21

Rousseve, og. cit., p« 105*
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or indirectly, the dispensation of power. White
labor altered the government with the Charter of
1 8 6 2 fj black labor, with that of 1868; and the
counterrevolution which restored white supremacy
was signified by the Constitution of 1879* The
long struggle was a political, contest between
white and colored people for the exclusive right
to rule.
After experiencing the excesses of the Reconstruction
period, the white people of Louisiana have been reluctant
to allow supremacy and rule to pass out of their grasp.
In summary, then, the years of Reconstruction in
Louisiana were as hectic as the four years of war.

Within

a decade the Negro was catapulted from slave to office-holder,
the white man*s equal before the law.

To say that some

Negroes discharged the duties of their office with distinc
tion is not to deny that many of them were totally unpre
pared to exercise wisely and prudently their newly-found
freedoms.

Restrictive legislation had forbidden the educa

tion of that generation of slaves freed by the Emancipation
Proclamation of 1863*

The educated Negro was certainly the

exception and was to be found, for the most part, only among
the free people of color.

Heavily in debt because of the

War and Reconstruction, smarting voider the sting of defeat
and subjection, and fearful of the potential threat to
their supremacy, the whites of Louisiana could understandably

22

Shugg, o£. cit., pp. 196-97.
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echo their sentiments of 1866 with even more conviction:
’’Let what will come of this, they [the Negroes] may be
assured, the white racos [sic] of Louisiana will remain
masters.”^

It must be remembered that, at the close of

the period of Radical Reconstruction, Negroes constituted
pi

over a half of the total population of the State.
It is unfortunate for the Negro that, however inculpably, he earned in the early years of his freedom the fear
and resentment of many whites.

In Louisiana, as elsewhere

in the South, his progress when measured against national
standards has been seriously checked and he has had to work
out his destiny in almost complete segregation.
Attitudes and practices conceived at this time have
remained in some instances until the present day.

In this

connection Bond writes:
The period following the political reconstruc
tion of the South was followed by one during which
the social structure gradually solidified where
the status of the Negro was concerned.
In the
white race, brought together by the "call of blood1’

PO
^Carrollton Times, August i+, 1866, quoting the New
Orleans Picayune. Brackets mine.
p 4

United States Bureau of the Census, Seventeenth
Census of the United States: 1950* Population. Louisiana.
Preprint of Vol. II, Part 18, Chapter B (Y/ashington: Govern
ment Printing Office, 1952), p. 26. The percentage of
Negroes in the State is listed for every ten-year period from
1880 to 1950.
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during the struggle to regain power led by the
conservatives, there appeared a split which was
fraught with grave consequences to the education
of the Negro.
The lower economic and social
classes challenged the older leadership and
emerged victorious, placing the small white
farmer in control of political affairs for the
first time in Southern h i s t o r y .2 5
II.

ATTITUDES TOWARDS THE EDUCATION OF THE NEGRO

The attitude of the North.

On the heels of the Union

armies and in answer to the call of Federal officers came
representatives of Northern aid societies and members of
Northern Churches, dedicated to the uplift of the Negro.
Education was their prime concern.

A more detailed account

of their activities is postponed to a later section of this
study.

Suffice it to mention here that Northern sentiment

relative to the education of the Negro was strong enough to
warrant the sending of thousands of teachers and millions
of dollars to the South during and after the War.

Northern

whites who previously had opposed slavery felt under some
obligation to aid in the process of lifting the freedmen from
their ignorance and illiteracy.

Horace Mann Bond, The Education of the Negro in the
American Social Order (New York: Prentice-Hall, Inc., 1934),
p. 114*
^ D w i g h t 0. W. Holmes, The Evolution of the Negro
College. Teachers College Contributions to Education, No.
6 0 9 (New York:
Teachers College, Columbia University, 1934),
p. 2 4 ,et passim.

2k

While the prevailing attitude of the North towards the
education of the Negro was favorable in the main, it must
not be overlooked that there were some in the North, par
ticularly before the Civil War, who wanted no part in such
an undertaking.

When, for instance, it was proposed to

establish a college for colored youth at New Haven, Connecti
cut, the citizens and municipal officials made an angry
outcry, declaring officially that the project should be
resisted by all lawful means.

When in 1833 Prudence Crandall

admitted a few colored girls to her school at Canterbury in
the same State, she was attacked by a mob and then im
prisoned under a special law making it a crime to admit
27
Negroes to any institution of learning.
But these inci
dents were the exception rather than the rule.

Especially

after the Abolitionist Movement and the beginning of the
Civil War, sentiment in the North was generally in favor of
the education of Negroes.

It was too much to expect that the

Southern States, impoverished by war and traditionally
negligent of education for the masses, white and colored,
to assume at once the immense burden of educating the freedmen.

In great part the North assumed this responsibility

^ C h a r l e s A. and Mary R. Beard, The Rise of American
Civilization (New York: The Macmillan Company, 1927), Vol.
II, p. kk7 •
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and proved more than generous in these efforts.

Northern

philanthropy has contributed to the higher education of the
Negro up to the present day.
The attitude of Louisiana whites.

In an earlier

section of this study were quoted the sentiments of certain
Louisiana delegates to the State Convention of 1864* de
nouncing any effort to educate the Negro.

There were others

who shared Abell*s and Stocker*s views on the subject but
available evidence leads one to believe that the majority
of Louisiana citizens at the time accepted the facts of
emancipation and enfranchisement of the Negro as inevitable
and determined to make tine best of the situation, preparing
the Negro gradually for the duties and responsibilities that
arose from his elevation to a nev/ political status.

Perhaps

the greatest opposition of Louisiana whites was directed
against the presence of Northern white teachers in Negro
schools.

Harris seems to bear out this contention when he

writes:
The white population was not enthusiastic about
the education of negro children in the first place,
but if negro schools must be provided, public
sentiment demanded that the instruction should be
offered by negroes and not by ’‘Yankee school
teachers. 112 ^

^®T. H. Harris, The Story of Public Education in
Louisiana (Privately printed by the author at Baton Rouge,
1924), pT 32.
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The attitude of the white people of Louisiana has
become more liberal over the years, particularly in regard
to the education of Negroes at public expense.

Though

late in being established and at times totally inadequate,
public school facilities for the Negro have multiplied con
siderably in the State during recent years.

Perhaps this

change of attitude was not always effected without reluc
tance.

Sometimes it was caused by decisions of the Supreme

Court which, applied directly or indirectly to the educational
situation in Louisiana.

The fact remains, however, that

educational opportunities for Negroes in the State at the
present time, extending from the primary department to the
graduate school, are far greater than ever before in the
history of Louisiana and the attitude of the majority of the
white citizens in the State is favorable towards this de
velopment.

The effects of the rise of public education on

Negro institutions of higher education will be discussed in
a later section of this study.
The attitude of Negro leaders.

Leaders within the

Negro group have always been unanimous in desiring educa
tional opportunities for their group but they have not always
agreed as to what constitutes the best type of education for
the Negro.

At one time Booker T. Washington and W. E. B.

27

Du Bois differed sharply on this point.

Washington,

founder of the Tuskegee Institute in Alabama, became the
apostle of industrial education for Negroes.

Du Bois

headed the group of Negro intellectuals who feared that the
result of such education would be exclusion of Negroes from
the higher and more general culture of America.

Washington*s

views reconciled many Southern whites to the idea of Negro
education and also affected the policies of Northern
philanthropic foundations for a time.

During this period

industrial education courses were introduced and stressed
in certain of the institutions of higher education for
Negroes in Louisiana.

In this particular issue of "in

dustrial" versus "classical" education for Negroes, Myrdal
suggests there was more heat and rivalry between the groups
30
than actual differences of opinion.
With the advent of
the educational theory of individual differences and the
changes wrought by the Industrial Revolution, the issue is
of only academic interest today.

Writing in 1932, Du Bois

referred to Washington*s point of view as one of superb
common sense and observed that at the time of the controversy

Harry S. Ashmore, The Negro and the Schools (Chapel
Hill: The University of North Carolina Press, rev. ed.
1954), p. 2 0 .
3®Gunnar Myrdal, An American Dilemma (New York:
and Brothers, 1944)> P» 209*

Harper
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neither he nor Washington could foresee the great changes
in American life which would be effected by the mechanization of industry.

31

Johnson has pointed out that Washington's

position was not without a tinge of that delicate strategy
by which Negroes have practiced the survival techniques of a
minority group and have espoused opinions dictated by
expediency.

32

The attitude of the Federal Government.

It would be

difficult to imagine the development of Negro higher educa
tion in Louisiana and elsewhere in the South without the
favorable attitude manifested at most times by the Federal
Government.

This attitude is exemplified not only in the

establishment of the Freedmen*s Bureau with its manifold
educational activities but especially in important legisla
tion which has directly influenced Negro higher education in
the South.
The Freedments Bureau has been credited with launching
"the beginnings of the Negro College in America."

33

This

statement is certainly accurate as far as Louisiana is

3 1 W. E. B. Du Bois, "Education and Work," The Journal
of Negro Education, 1:60, July, 1932.

■^Charles S. Johnson, "The Social Philosophy of Booker
T. Washington," Opportunity, 6:103, June, 1928.
■^Marjorie H. Parker, The Educational Activities of the
Freedments Bureau (Doctoral dissertation, University of
Chicago, 1951), P« 106.
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concerned.

Three institutions of higher education for

Negroes were established in New Orleans either directly by
the Bureau or at least with its protection and assistance.
Prior to the establishment of the Freedmen*s Bureau,
military commanders, special agents of the Treasury Depart
ment, and a number of benevolent societies had dealt in
various ways with all the problems subsequently taken over
by the Bureau.

34

It has already been mentioned that

thousands of ex-slaves fled into the city of New Orleans
for protection by the Union forces.

Even against the will

of some of them, Union officers became burdened with the
responsibility of caring for these Negroes.

The problems

arising from this situation were many and it soon became
apparent that some Federal agency should be organized to
carry on this work.

Work with freedmen had been placed

under the direction of the War Department in June, 1B62.
On March 3 , I8 6 5 , an Act of Congress created in the War De
partment the Bureau of Refugees, Freedmen and Abandoned
Lands.

This Bureau, which later became known as the

"Freedmen*s Bureau,” was charged with the "supervision and
management of all abandoned lands, and the control of all
subjects relating to refugees and freedmen from rebel states,

~^ I b l d ., p . 2.
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or from any district of country within the territory embraced in the operation of the army.”
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It was originally

intended to last only a year but its life was extended by
subsequent legislation until June 30, 1672.

General

Oliver 0. Howard, the original choice of Lincoln, was
assigned to duty as Commissioner of the Bureau by President
Johnson on May 12, 1665•
Before the creation of the Bureau, benevolent and
religious societies had established schools for freedmen
in certain areas and the Bureau cooperated with these
organizations and with State officials in the establishment
and maintenance of schools until a system of free schools
could be supported by the reorganized local governments.
In the organization of the Bureau, the Commissioner arranged
for certain services to persons engaged in education and for
a system of general supervision of this work.

Later legis

lation modified the program of the Bureau but the educa
tional activities of the Bureau increased until these
activities became its most important function.

The

Bureau considered the promotion of public education as one
of the best methods of preparing the freed slaves and

35

United States Statutes at Large (thrch 3> 1665),
Vol. XIII, p. 507.
36

Parker, o£. cit. t p. l+.
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refugees for fuller participation in the emerging social
order.
Soon after the occupation of Louisiana, General Banks,
as has been noted, made arrangements for the creation of a
system of common schools for the freedmen of the area.

37

Hence Banks is given the credit of being the first to
establish a regular system of free public schools for Negro
children.^
In the total educational program of the Bureau, special
attention was given to higher education.
plained by two factors:

39

This can be ex

first, the need for teachers in the

freedmen*s schools, preferably Negro teachers who would not
incur the resentment of Southern whites; and secondly, the
beginnings of local governments to assume the responsibility
for Negro elementary education, thereby leaving benevolent
and missionary societies free to turn their efforts toward
higher e d u c a t i o n . B o t h of these factors seem to have
existed in Louisiana.

Harris mentions the somewhat general

37

Jabez L. M. Curry, The Education of the Negro since
I860 (Baltimore: The Trustees of the John F. Slater Fund,
Occasional Papers, No. Ill, 1894)> P« 9; Report of the Board
of Education for Freedmen, Department of the Gulf, United
States Army, 1&&4, P» 5*
D Bond, o£. cit., p. 26.
^Parker, ©£. cit., pp. 99-100.

^•°Ibid.
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irritation caused by the ••practice of employing in the
schools Northern teachers.,f^

The fact that the State was

heavily in debt postponed any consideration of higher
education for Negroes at public expense to a later date.
The establishment of a number of Negro institutions of
higher education in Louisiana can be traced to the
assistance and protection given by the Freedmen*s Bureau.
)P
Actually, as Parker indicates, f educational conditions
were worse in Louisiana when the Bureau was withdrawn than
in 1665.

In 1065 General Bank*s system was supported and

protected by military authority.

When this authority was

withdrawn, there was a natural reaction of resentment and
hostility which was focused upon the Bureau*s program in
labor and education.

But the Bureau had already insured

the development of Negro higher education in the State of
Louisiana.
The generally favorable attitude of the Federal Govern
ment did not terminate with the dissolution of the Freedmen*s
Bureau.

Federal legislation and Supreme Court decisions

attest to the continuation of this favorable attitude.

When

the Morrill Act of 1062 was amended in 1090, it was specified
that Negroes in each State should receive an equitable share

^Harris, o£. cit., p. 1 9 .
^Parker, o£. cit., p. 1 9 5 .
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in the increased funds provided by the revised A c t . W i t h 
in a few years land-grant colleges for Negroes were
established in seventeen of the Southern States including
Louisiana.

It should be pointed out in this connection

that the matching of Federal funds with State appropriations
according to the provisions of this Act has had a decided
effect upon the growth of public support for Negro higher
education in the South.
Since the Civil War, the decisions of the United States
Supreme Court have reflected the dominant social, moral, and
political spirit of the t i m e s . ^

This element of legal

opportunism or expediency must be recognized in the interpre
tation of all Supreme Court decisions.

The Thirteenth,

Fourteenth, and Fifteenth Constitutional Amendments, indica
tive of the favorable attitude of the Federal Government
tov/ards the recently-emancipated Negro, have been discussed
earlier in this study.

In 1&73 the United States Supreme

Court held, in interpreting a statute, that the device of
segregating white and colored passengers into separate but

I Q

Federal Security Agency, Office of Education, LandGran-t Colleges and Universities, Bulletin 1951» No. 15
(Washington:
Government Printing Office, 1951), PP» 12-1/+.

Line?"

John P. Frank, "Can the Courts Erase the Color
The Journal of Negro Education, 21:305, July, 1952.

I
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identical railroad cars was a denial of equality.

45

In

I 8 9 6 the Court in effect completed the reversal of its
principles in the noted case of Plessy v. Ferguson.

This

case involved the validity of a statute of Louisiana re
quiring segregation in intrastate transportation and, in
its solution, established the ‘‘separate but equal” doctrine
which was seized upon and used by State and Federal courts
in school cases again and again.
In 1930 the National Association for the Advancement
of Colored People began the attack on the inequalities in
public education.

The first case in this campaign was the

Hocutt Case.against the law school of the University of
North Caroline in 1933*

Then followed the Donald Murray

Case of Maryland in 1935 and the Gaines Case of Missouri in
193&»

Up to this point the only graduate or professional

school in the South opened to Negroes was the law school of
the University of Maryland, a border State.

This litiga

tion brought about greater appropriations to Negro institu
tions of higher education.
At this time the National Association for the Advance
ment of Colored People arrived at the opinion that the only

^ 5 Ibid.
^Ashmore, o£. cit., pp. 11, 22, et passim: Thurgood
Marshall, “An Evaluation of Recent Efforts to Achieve Racial
Integration in Education through Resort to the Courts," The
Journal of Negro Education, 21:3l?> July, 1952.
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solution to the problem lay in a frontal attack on segregation as such in public education.

47

By 1945 plans were

ready for a direct attack on the validity of segregation
statutes to the extent that they applied to public educa
tion on the graduate and professional school level.

The

Sweatt Case of 1946 against the law school of the University
of Texas was the next important 3 uit to be filed.

While

this case was pending in the Supreme Court, the attorneysgeneral for the Southern States filed a joint brief claiming
that:
The Southern States trust that this Court will not
strike down their power to keep peace, order and
support of their public schools by maintaining equal
separate facilities.
If the states are shorn of this
police power and physical conflict takes place . . .
the states are left with no alternative but to close
their schools to prevent violence.4&
Up to 1954 these predications were not fulfilled.

The

fact that hundreds of Negroes have enrolled without major
incident in State institutions of higher education in the
South previously open only to whites has encouraged the
Negro to continue his struggle for integration in public
education.
Negroes gained admission to Louisiana State University
and continued to enjoy its educational facilities by virtue

^Marshall, o£. cit.. p. 318.
^ Ibid.. p. 3 2 7 .
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of a relatively lengthy and involved legal struggle.

4-9 In

*

1 9 *4-5 the first applications were received by the University

from certain Negroes wishing to enter the graduate school
of Louisiana State University.

These applications were

refused on the grounds that it was not the policy of the
University to admit Negro students.
Charles Hatfield renewed his application seeking ad
mission to the Louisiana State University law school on
August 2, 1 9 *4-6 .

Soon thereafter Viola M. Johnson applied

for admission to the Louisiana State University school of
medicine.

The first suit filed in court was on behalf of

Viola M. Johnson for admission to the-Louisiana State Uni
versity school of medicine.

The Johnson suit was filed in

the 19th Judicial District of Louisiana on September 23,
1 9 *4-6 , and the Hatfield suit was filed on October 10, 1 9 *4-6 .

Both of these suits, therefore, began in the State court and
not in the Federal court.
The decisions of the District Court were handed down in
April, 1 9 *4-7 •

Both suits were dismissed on the grounds that

no violation of the Fourteenth Amendment was involved, be
cause, in the opinion of the court, it was the mandatory

*+9
^ Summary of Litigation, typewritten report, 1956, n.p.
Files of the President, Louisiana State University.
All data
in reference to the admission of Negroes by Louisiana State
University were taken from this authoritative summary with
the exception of the verbatim court decisions which are to be
found in the Appendix of this study.
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duty of Southern University to establish schools of law and
medicine.

Both cases were appealed to the State Supreme

Court where they subsequently died on the calendar, the two
applicants having failed to take further steps to prosecute
the case.
From 1947 to 1950 Louisiana State University was in
volved in no further segregation litigation, although the
University continued to receive numerous applications for
admission to several professional and graduate divisions.
In July, 1950, twelve applications were received by
Louisiana State University from Louisiana Negroes wanting
to enroll in either the law school, the graduate school, or
one of the undergraduate divisions.

The United States

Supreme Court had handed down during the previous month,
June, 1950, decisions in the Sweatt and McLaurin cases
wherein substantial equality was defined in the former and
equal facilities and treatment were made mandatory in the
latter.

The action of the Board of Supervisors of Louisiana

State University denying admission to the twelve applicants
in July, 1950, instigated a chain of law suits.
The first successful case was that instigated by Roy
Wilson.

On October 30, 1950, the Supreme Court ruled that

the plaintiff, a Negro, must be granted admission to the law
school of the State University.
drew his application.

Wilson subsequently with
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In June, 1951, Louisiana State University became
involved in another lawsuit affecting its graduate school.
Lutril Amos Payne filed his suit on June 4, 1951, in the
Baton Rouge division of Federal District Court.

The

plaintiff asked for a three-judge court and judgment re
straining Louisiana State University from denying admission
to him and those similarly situated to both the graduate
and undergraduate divisions of the University.

The Court

refused to convoke a three-judge court and the case was
tried before Judge Christenberry.

Upon exception issues

were restricted to the graduate school.

Judgment in favor

of Payne was rendered on June 12, 1951, and the doors of
the graduate school of Louisiana State University were
opened to the plaintiff and other duly qualified Negroes.
Daryle E. Foister filed suit against the Board of
Supervisors of Louisiana State University on October 6 ,
1 9 5 1 , seeking admission to the department of nursing educa

tion of the Louisiana State University school of medicine.
On October 16, 1951, a temporary injunction was ordered
demanding the University Board of Supervisors to admit the
plaintiff to the school of medicine.

Thus the three suits

mentioned above opened to duly qualified Negroes all major
divisions of Louisiana State University with the exception
of one, the undergraduate.
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In 1953, A. P. Tureaud, Jr. filed suit seeking an
injunction requiring the University to admit him and other
similarly situated Negro citizens to the combined six-year
arts and sciences and law course at Louisiana State Uni
versity.

The plaintiff claimed that he could not receive

at Southern University a combined arts and sciences and
law curriculum such as that offered at Louisiana State
University.

A decision in favor of Tureaud was rendered

on September 11, 1953 > by Federal District Judge J. Skelly
Wright.

Motions for a stay order and new trial were refused

and Tureaud registered as a freshman at Louisiana State
University on September 18, 1953*

His record carried the

notation that he was being admitted under court order and
subject to further orders of said court.

The University

attorneys appealed to the Fifth Circuit Court of Appeals.
This Court reversed the above decision on October 28, 1953*
On November 9, Judge Wright signed an order cancelling the
injunction which required Louisiana State University to
accept Tureaud*s application.

The following day the Uni

versity cancelled Tureaud*s registration and returned his
fees.

The plaintiff left the University immediately.
On November 5> 1953 > counsel for Tureaud had asked the

United States Supreme Court to stay execution of judgment
of the Court of Appeals.
but arrived too late.

The stay of execution was ordered,

Tureaud had already left the
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University and did not return.

Louisiana State University

took the position that the United States Supreme Court was
without the power to stay an order which already had been
executed.

Hearing on re-instatement was scheduled in

Federal District Court on October 5, 1954, but the hearing
was discontinued at Tureaud*s request.
The decision of the Supreme Court on May 17, 1954,
declaring that segregation in public education is un
constitutional, was, without doubt, the most important
Supreme Court decision relative to the Negro and his educa
tion in the previous seventy-five years.

It was another

manifestation of the generally favorable attitude of the
United States Supreme Court towards the progress of the
Negro in America.
III.

RELIGIOUS CONTRIBUTIONS TO NEGRO HIGHER
EDUCATION IN LOUISIANA

It has already been mentioned in this .study that, as
the Union armies penetrated farther into the South, represen
tatives of Northern missionary societies and Churches sent
funds and teachers to assist in the task of adjusting the
Negro to the new conditions of freedom.

Since New Orleans

and vicinity fell into the hands of Federal troops early in
the War, these Northern missionaries and teachers put in an
early appearance in Louisiana.
pressing.

The need was immediate and

When General Banks took over the command of
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Louisiana in December, 1862, he found within the Union
lines 150,000 Negroes out of a slave population in the
entire State in I860 of 3 2 0 , 0 0 0 . ^

In response to his

plea for help, many religious sects and benevolent socie
ties, aroused to the highest pitch of missionary zeal,
rushed to the State to give succor of all kinds to the
freedmen and refugees wherever the need seemed greatest
and in whatever manner it could be most speedily given.
Educational activities, as would be expected, soon assumed
a position of major importance in the programs of these
religious organizations.

At first the efforts of these

missionaries were directed toward the establishment and
maintenance of elementary schools but within a decade after
their arrival in Louisiana secondary schools and institu
tions of higher education for Negroes were also established.
Numerous religious organizations were engaged at this
time in the education of the Negro in Louisiana.

The situa

tion in the State was similar to that in other Southern
States immediately following the War.

Of this period Bond

writes:
One of the unfavorable results of this situation
and the attendant promiscuous emergency measures
was the duplication of effort in some places with
the consequent neglect in other less favored locali
ties. Another was that, with so many agencies

^B o n d , o£. cit., p. 2 8 .
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working with frenzied zeal, often spurred on by
denominational motives of conquest, there was
little inclination to study the situation care
fully and to apply aid in accordance with the
findings.
A third is found in the overemphasis
of the classical type of education for a people
just emerging from slavery.51
This duplication of effort is evident in the fact that
three institutions of higher education for Negroes were
established by religious organizations in New Orleans at
this time with none in other sections of the State.

Per

haps the protection afforded by the presence of Federal
troops in the metropolis was an important factor in the
selection of New Orleans as the location for these schools.
Another factor was undoubtedly the large Negro population
in the city.

This duplication of effort became even more

pronounced when two other institutions of higher education
for Negroes, one denominational and the other public, were
established later in the city of New Orleans.

Jones

recognized this fact as a hindrance to the development of
Negro higher education in Louisiana when he wrote:
The duplication of college departments is in
creased not only by the personal ambition of school
presidents but also by the desire of different
denominations to have pupils of their church attend
their own colleges. So far as the grade of the
work is indicated by the names of these institu
tions, duplications in the efforts to do college
work may be seen in the location of two or more

51Ibid., p. 12.
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so-called colleges for Negroes in . . . New
Orleans, Louisiana.52
The results of this duplication and the suggestion of
Jones to consolidate these educational efforts are discussed
later in this study.
Although representatives of numerous religious organi
zations worked with the Negro at the close of the Civil War,
this study is concerned with only three of them:

The

American Missionary Association, The Freedinen»s Aid Society
of the Methodist Episcopal Church, and The American Baptist
Home Mission Society.

Institutions founded by these three

organizations are still in existence and have made a great
contribution to the higher education of the Negro in Louisiana.
The Catholic Church was interested in the education of the
Negro in the State long before the Civil War although the
beginnings of an institution of higher education for Negroes
under Catholic auspices were not made before 1 9 1 5 Of the
early educational activities of the Catholic Church among
the Negroes of Louisiana, Porter writes:

52

Thomas Jesse Jones, Negro Education. A Study of the
Private and Higher Schools for Colored People in the United
States (Washington: Government Printing Office, 191771
Vol. 1, p. 5 6 .
53

Sister Mary David Young, MA History of the Develop
ment of Catholic Education for the Negro in Louisiana”
(unpublished Master*s thesis, Louisiana State University,
1944), P. 32.
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Although the chief training for the mass of
Negroes was naturally on the plantation and in the
masters* household, early in Louisiana*s history,
we find definite efforts toward a more formal
education for the Negroes. Negro education in
Louisiana had its beginnings in Catholic Churches
and schools established primarily for white people
in the colony.54
The American Missionary Association.

This Associa

tion, representing the merger of four earlier bodies, was
organized in 1846 at Syracuse, New York.

In the beginning

it was an Abolitionist organization; then an agency of
relief during the Civil V/ar; and finally, an effective
educational body operating a chain of schools at strategic
points throughout the South.

In 1862 and 1863 the educa

tional work of the American Missionary Association was
rapidly extended.

Before the close of the V/ar, freedmen

in Florida, Louisiana, in Southern Mississippi, and in
Kansas were under its care and instruction.
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Straight

College in New Orleans was founded by this Association in
I 8 6 9 , the first institution of higher education for Negroes
in the State.

This organization enjoys a place of paramount

importance among the agencies responsible for the establish
ment and development of those schools in the South which

54

Betty Porter, "Negro Education in Louisiana,"
Louisiana Historical Quarterly, 25:729, July, 1942.
55yilin Whitney Leavell, Philanthropy in Negro Educa
tion (Nashville:
George Peabody College for Teachers, 1930),

p . 32 •

have become the institutions of higher learning for Negroes.
Until the close of the Civil War the Association had no par
ticular denominational affiliation but had acted as the
agency of individuals and groups interested in the Negro.
In I 8 6 5 the National Conference of Congregational Churches
met in Boston and selected the American I'dissionary Associa
tion as the proper agency of this Church in its work among
the Negroes.

This event marks the beginning of the close

relationship between the American Missionary Association and
the Congregational Church.

Since that time it may fairly be

regarded as'the missionary body of that denomination, even
though there has been little denominational emphasis in the
57
schools under its control.
The Freedmen* s Aid Society of the Methodist Episcopal
Church.

The Methodist Episcopal Church of the United States

suffered dissension over the slavery issue and, in 1&45>
the Methodist Episcopal Church, South, came into existence.
Following the separation, the members of the Methodist
Episcopal Church, North, were no longer' restrained by a
regard for the sentiments of their former associates, and
were free to engage in even greater activities on behalf of
the Negro.
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Bond, o£. cit., p. 76.

5^Ibid. , p. 9 1 .

In August, 1866, the Freedmen*s Aid Society of the
Methodist Episcopal Church was organized at Cincinnati,
Ohio.

Up to that time the activities of the denomination

were carried on in conjunction with other organizations
dedicated to the uplift of the Negro.

Once a separate

society was formed, the entire power of the Methodist Church
was placed behind its chosen agent in the field of Negro
education.

The policy of this organization was to promote

elementary education and, as soon as possible, to train
teachers and preachers in schools of a higher level.

By

1869 the Freedmen*s Aid Society of the Methodist Episcopal
Church had established elementary schools in Louisiana and,
shortly afterwards, laid the foundations of New Orleans
58
University.
The American Baptist Home Mission Society.

The educa

tional work of the Northern Baptists on behalf of the
Southern Negro began with the formation in I 8 3 2 of the
American Baptist Home Mission Society.

Since more Negroes

have been members of the Baptist Church than of any other
denomination, it is not surprising to find that the Northern
Baptists have been among the leaders in the promotion of
Negro education.
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By 1870 the Society had 3>720 students

Ibid., pp. 105-08.
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under instruction in its many schools.

5°
'

Prominent among

the schools operated by the Society at that time was one
at New Orleans which was later to become Leland College.
These three organizations under religious auspices at
first placed their major efforts in elementary education.
This was to be expected since Negro education had to begin
almost at the zero point at the time of the Emancipation
Proclamation.

Operating with the Freedmen»s Bureau and

later with organized philanthropy, they can be credited
with having begun the process of higher education for Negroes
in the State of Louisiana.

The teachers sent to the South

by these organizations have frequently been maligned.

Swint

claims that the motives that prompted their activities were
religious and humanitarian in the m a i n . ^

Without doubt

some of them were fanatical in their convictions and im
prudent in their behaviour but it must be remembered that
even their very presence was offensive to many people.

Many

of them were graduates of leading Northern colleges and
universities and their contribution to Negro higher education
in Louisiana can hardly be overestimated, particularly during
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American Baptist Home Mission Society, Annual Report,
1870, p. 20.
^°Henry Lee Swint, The Northern Teacher in the South,
1862-1870 (Nashville: Vanderbilt University Press, 1941),
p. 5b.
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the two decades that immediately followed the War.

Harris

describes the situation thus:
The imported teachers were not averse to teach
ing colored children and many of them were employed
in negro schools.
Such teachers were frequently
men and women of the best character and educational
qualifications, but they were social outcasts.61
Summing up the contribution of these religious organi
zations to Negro education in the South, Leavell writes:
The Freedmen*s Bureau closed its work in 1871.
The Union Annies left the South in 1876.
The
southern state systems of public education were
not well developed in that period.
The responsi
bility of conducting schools for the colored
people, therefore, fell largely upon the re
ligious denominations of the North.
Had they
closed their work with the Freedmen»s Bureau or
left the South with the Union Army, the educa
tional institutions for Negroes in the South at
that time would have collapsed.
This constitutes
the greatest crisis in the history of philanthropy
in Negro education.6%~
These three religious organizations were still making
their contribution to the higher education of Negroes in the
State of Louisiana in 1954.
IV.

CONTRIBUTIONS OF ORGANIZED PHILANTHROFY TO
NEGRO HIGHER EDUCATION IN LOUISIANA

Two years after the close of the Civil War there
appeared a new type of philanthropy which has vitally
affected the higher education of Negroes, particularly in

^Harris, loc. cit.
^Leavell, o£. cit., p. 166.

Italics mine.

the South.

Inspired by Christian idealism for the most

part but not restricted by sectarianism or sectionalism,
private philanthropic foundations have made a singular
contribution to the development of Negro higher education.
These foundations were established by wealthy individuals
who considered it a patriotic duty to share their wealth
with others by the promotion of education where the need
seemed greatest.

In this study four of the large educa

tional foundations are considered.

They are, in the order

of their establishment, the Peabody Education Fund, the
John F. Slater Fund, the General Education Board, and the
Julius Rosenwald Foundation.

Other funds and foundations

have contributed to Negro education in Louisiana but are
excluded from this study since Negro higher education in
the State has not been significantly influenced by their
activities.
The George Peabody Fund.

The first of the large educa

tional foundations to influence the educational progress of
the Negro in the South was the George Peabody Fund,
established in 1867 by Peabody, a citizen of Massachusetts,
with a gift of $1,000,000, later increased to $2, 382 +,000.
At the second meeting of the Board of Trustees in March,
1867, resolutions were adopted, authorizing the following
four lines of endeavor for the Fund:
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1. Common school education was to be promoted
immediately, by such means and agencies as could
be itilized or created for this end.
2. Assistance should be given to the establish
ment of a permanent system of public education in
the South.
3. The endowment of scholarships to students
training to become teachers should be made, and
the establishment of normal schools should be
stimulated.
b» Assistance should be given to the promotion
of education in the application of science to the
industrial pursuits of man.“3
No donations were made directly to Negro colleges by
this Fund but, by giving impetus to public education in
Louisiana as elsewhere in the South, it brought nearer the
possibility of the Negro college as an actuality.

Just as

the aims, accomplishments, and activities of the educational
organizations under religious auspices served as models
after which organized philanthropy patterned its efforts,
the Peabody Fund established the tradition of philanthropic
interest in Southern education and its practices were
followed in many important particulars by philanthropic
foundations subsequently engaged in similar work.

It is

important to recognize the fact that the Peabody Fund, like
many other philanthropic foundations and agencies engaged
in furthering Negro education in the South, attempted to

^3ihe George Peabody Education Fund, Proceedings. Vol.
1, p. 16; Vol. 11, pp. 306-0&.
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carry on its activities without incurring the resentment
of Southern whites.

In his valuable study of the

influencing the development of the Negro college,

factors
Taylor

writes:
During the Reconstruction period, the Peabody
Fund in effect set the pattern of public education
in the South.
This pattern was such that, having
overcome the initial opposition to public educa
tion, it could be readily harmonized with the
desired status relations [between white and
colored].
This fact made for the easy acceptance
of the Peabody Fund as a potent force in the
growth of education in the South. At the same
time, it served to strengthen the mould of biracial school organization then just in the
process of formation.64
When the Peabody Fund was dissolved in 1914 according
to the wishes of its founder, $350,000 was given to the
Board of the John F. Slater Fund, a philanthropic organiza65

tion engaged in assisting Negro education. The John F. Slater Fund.

The wisdom and success that

had "marked the conduct of the Peabody Education Fund in a
field of education not remote from that contemplated by this
fund,"

66 inspired John Fox Slater, a wealthy manufacturer of

Joseph Thomas Taylor, "An Analysis of Some Factors
Involved in the Changing Functions and Objectives of the
Negro College" (unpublished doctoral dissertation, Indiana
University, 1952), p. 39. Brackets mine.
^Leavell, ojd. cit., p. &3»
^ Trustees of the John F. Slater Fund, Documents
Relating to the Origin and Work of the Slater Trustees,
Occasional Papers, John F. Slater Fund (No. 1, 1694’, P* 10;
Slater Fund, Proceedings and Reports (1927), p. 4«
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Norwich, Connecticut, to establish in 1882 the fund which
bears his name.

It was the desire of Slater to aid in

providing Negroes with the means of such education as
should make them good men and good citizens, ” . . .

educa

tion in which the instruction of the mind in the common
branches of secular learning shall be associated with train
ing in just notions of duty towards God and man, in the
light of the Holy Scriptures.
The details of the administration of the Fund were left
to the judgment and discretion of the Board of Trustees but
the donor expressed the conviction in the letter of trans
mittal that the training of teachers selected from among
the Negroes, or stimulation of institutions already engaged
in the training of these teachers might be the most effective
use of the Fund.

At first the Fund was devoted to private

schools offering higher education and to vocational work in
public schools.

But the Fund later changed its emphasis to

industrial education because of the influence of Booker T.
Washington.

Holmes observes in this connection:

It was after 1882 that the problem of the place
of industrial education in the college was definite
ly raised, largely perhaps, as a result of the
inclination of the trustees of the John F. Slater
Fund, which was founded in that year, to favor those

67Ibid.
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schools v/hich gave such training as part of their
curricula.
Not only did the John F. Slater Fund aid in generous
measure the institutions of higher education for Negroes
in Louisiana, but, by supporting a program of teachertraining, the quality of education was improved without
arousing the opposition of the whites to a program of high

70
school education for Negroes.'

The result of this pro

gram was that secondary education was gradually incorporated
into the public system of education for Negroes.

A larger

proportion of the Slater Fund contributions was given to
higher private and denominational institutions than was
true of the Peabody Fund.

This was in keeping with the

sentiments of Slater as expressed in his letter of transmission. 71
The General Education Board.
the

On January 12, 1903,

General Education Board was incorporated

D.Rockefeller, Jr. pledged
million dollars.

to the Board

and Mr. John

the sum

of

one

From the standpoint of resources, the

General Education Board was the most important of the
philanthropic foundations that aided the Negro college.^

^Holmes,

ojd.

cit., p. 13•

^ E . Franklin Frazier, The Negro in the United States
(New York: The Macmillan Company, 1949T , P» 4 2 8 .
^ T h e Slater Fund, o£_. cit. ( 1 9 2 7 ) , p . 4»
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Holmes, o£. cit., p. 50.
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It gave assistance to Negro higher education in Louisiana
mainly along two lines.

The first was aid to private

institutions established by Northern religious bodies and by
Southern Negroes, and the second was stimulation in the
development of an efficient system of public education for
Negroes within the State.
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The Julius Rosenwald Foundation.

Julius Rosenwald of

Chicago made his first donation to Negro rural schools in
1912 but it was not until 1928 that the Fund which bears
his name was established.

The greatest individual influence
rn
in Rosenwald1s first philanthropies, it is claimed,
was

his personal acquaintance with Booker T. Washington.

It is

not surprising, then, to discover that the Julius Rosenwald
Foundation assisted thousands of small schools in doing
work similar to that done at Tuskegee Institute, Alabama.
This Foundation embodies two recent developments in educa
tional philanthropy:

it is devoted entirely to Negro educa75
tion, and its emphasis is centered upon public education.
The interest of the Foundation in the higher education of
Negroes is seen in the assistance given to certain selected
schools and in financing the education of promising Negro

73

General Education Board, Report (1902-14), p. 68.

^Leavell, o£. cit., p. 79.
75Ibid., p. 82.
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students engaged in advanced study.
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Among such institu

tions of higher education selected by the Rosenwald Founda
tion for financial assistance was Dillard University, New
Orleans, a private institution.
The United Negro College Fund.

Negro private institu

tions have felt acutely the rise in the cost of education.
During the past three decades there has been a decrease in
the endowment of private institutions accompanied by an
alarming decrease in the amount of gifts to these schools.
In order to meet the loss of revenue from donations, repre
sentatives of thirty-two private Negro colleges organized
with the support of white and Negro leaders the United Negro
College Fund in 19M»-»

This Fund makes an annual appeal for

financial support to the country as a whole rather than to
the samll group of philanthropists who supported these insti
tutions formerly.

In order to benefit from this Fund, the

institution must be a four-year college, exempt from federal,
taxes, properly accredited by a regional or national accredit
ing agency, and must agree that the one and only annual appeal
to the public for operation and maintenance funds will be the
United Negro College Fund Campaign.
has been raised.

Since 1944> -$12,000,000

Two private Negro institutions of higher

Holmes, o£. cit., p. 176.
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education in Louisiana, Dillard and Xavier, have benefited
from this Fund.
V.

77

THE RISE OF SECONDARY EDUCATION FOR NEGROES IN
LOUISIANA
Numerous elements have contributed to the growing

support of Negro education on all levels at public expense.
It is impossible to determine on a percentage basis the ex
tent to which each of these elements has contributed.
Students in the field of Negro education agree that the
policies of the large educational foundations have been a
major factor in stimulating the growth of public education
for Negroes.

Another element has undoubtedly been the more

liberal attitude in Southern race relations that has become
more apparent during the past two decades.
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A third

element has been the pressure exerted against the inequali
ties in public education by the National Association for the
Advancement of Colored People and similar groups.
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Jones decried the absence of public high schools for
Negroes in Louisiana in the Survey of 1917.
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It can be

77
'United Negro College Fund. Inc.. Mimeographed release
UNCF 1955, p. 1 et passim.
Ashmore, ojd. cit., pp. 4& et seqq.

^ Ibid., p. 30.
60jones, o£. cit., p. 42.
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readily appreciated how the Negro institutions of higher
education in the State have been affected not only by the
lack of public high school facilities for Negroes but also
by the inadequate provisions made for Negro education at
the elementary level.

Negro institutions of higher educa

tion were consequently forced to spend much of their energy
on remedial work.

That their' college programs suffered

thereby is immediately evident.

This fact should be re

membered in any attempt to evaluate the work of these
institutions.
In Louisiana, public high schools for Negroes developed
more slowly than did those for whites.

Robertson in his

Public Education in Louisiana after 1898 gives the following
reasons for this slow growth:
This was to be expected because it was only
natural that the white people who paid most of
the taxes, owned most cf the property, and con
trolled the state government would provide for
their children before spending much money on
high-school education for Negrpes.
The un
fortunate circumstances surrounding the recon
struction program which was foisted on Louisiana
after the Civil War by imported enthusiasts, who
attempted to elevate the Negroes at one "fell
swoop” above the level of the white man who had
been the master for years, contributed much to
the antipathy between the two races.SI

Minns Sledge Robertson, Public Education in Louisiana
after 1898 (Baton Rouge:
College of Education, Louisiana
State University, 1952), p. 81.
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Very few statistics, as Robertson claims, were re62
ported on the Negro schools prior to 1925*
In the
Annual Report for 1924-25, for example, no list of Negro
high schools was given, but the following quotation taken
from this publication is significant:
Public sentiment among both the white and
colored races is now favorable to providing
elementary instruction for the negro children. 3
This statement, coupled with the fact that no statis
tics were reported on Negro secondary education, seems to
indicate that public sentiment in Louisiana at that time
was generally favorable to the elementary education of
Negroes only.

In the following year, however, four high

schools for Negroes, three public and one private, were
listed.^

From 1927-26 on, the Annual Reports incorporated

more data relative to Negro education on the secondary level.
In Table I the writer has attempted to present data
illustrating the growth and changing patterns of Negro
secondary education in the State of Louisiana between 192728 and 1953-54? a period of twenty-six years.

Several im

portant facts appear to be substantiated by the data presented.

^2Ibid., p. 82.
^ Annual Report of the State Department of Education of
Louisiana for the Session 1924-25, p. 39.
Italics mine.
^Satate Department of Education Bulletin, #108, pp. 18889.
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The State of Louisiana, during this period, multiplied
facilities for Negro education in State-approved high
schools at an astonishing rate, particularly after the
1936-37 school session.

In twenty-six years State-approved

high- schools for Negroes increased from three to one
hundred and thirty, thereby indicating an increasingly
favorable public sentiment towards the education of the
Negro on the secondary level.

During this same period,

private facilities for Negro secondary education in the
State multiplied but little in comparison with public
facilities.

As private agencies were relieved of the re

sponsibility of furnishing education to the Negro on the
secondary level, they were free to devote their energies
and resources to Negro higher education in the State.

It

will become evident in a later section of this study that,
as the number of State-approved public high schools in
creased, not only did the enrollment in Negro colleges rise
correspondingly but these institutions of higher education
were able to devote more of their attention to work on the
collegiate level proper.
VI.

THE MOVEMENT TOWARD CRITICAL EVALUATION
AND STANDARDIZATION

Up to the time of World V/ar I, the history of Negro
institutions of higher education in Louisiana is one of
adaptation to prevailing circumstances.

Seriously impeded
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TABLE I
NEGRO HIGH SCHOOLS IN LOUISIANA,
1927-26 to 1953-54*

Session

1927-28
1928-29
1929-30
1930-31
1931-32
1932-33
1933-34
1934-35
1935-36
1936-37
1937-36
1938-39
1939-40
1940-41
1941-42
1942-43
1943-44
1944-45
1945-46
1946-47
1947-48
1946-49
1949-50
1950-51
1951-52
1952-53
1953-54

State
Non
approved approved
Public
Public
3
3
4
4
4
4
4
6
6
6
35
36
39
61
68
89
83

86
83
85
92
94
116
112
110
122
131

Total
Public

#
#
#
#
it
it
it
n
it
#
it
it
it
it
44
45
43

3
3
4
4
4
4
4
6
6
6
35
36
39
61
112
134
126

46

132

45
46
45
47
47
99
108
118
115

128
131
137
141
163
211
218
240
246

State
Non
approved approved
Private Private
2
2
4
5
5
5
5
7
6
6
10
11
10
11
11
11
12
16
14
14
16
15
15
18
16
17
17

#
it
it
it
n

7/

#
it
it
nil
a
it
it
it
it
11
10
10
10
10
10
11
10
10
14
12
12

7

Total
Private
2
2
4
5
5
5
5
7
6
6
10
11
10
11
22
21
22
26

24
24
27
25
25
32
28

29
24

*The data used for this table were compiled from conseci
tive issues of the State fifipart.FIQnt o£ Efluaatj,gn R& U .P.tlas =
#114, P. 16; #135, P. 16; #163, p. 16;
#183, p. 1 4 J#211, p. 21;
#237> p. 15; #265, p. 15; #276, pp. 14-17; #304, p. 2 2 ; #3 2 9 ,
P. 22; #358, p. 2 5 ; #3 8 6 ,p. 24; #422,
p. 25; #441, p. 39; #471,
p. 44; #493, p. 52; #514, p. 94; #537,
p. 9 6 ; #573, p. 9 6 ; #613,
p. 107; #639, P. 121; #6 5 3 , p. 118; #6 7 8 , p. 116; #709, p. 117;
#728, p. 117; #755, p. 141; #779, p. I 2 3 .
#Not listed.
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by limited financial resources and compelled to concentrate
on work at the elementary and secondary levels, these insti
tutions could give little thought to measuring the results
of their academic efforts according to some universal,
objective norm.

Thoughtful people of both North and South

were puzzled as to the merits and demerits of the many
appeals for money and sympathy in behalf of all sorts of
institutions for the improvement of the Negro.

Numerous

and insistent demands for knowledge of these schools we re
made by educators, legislators, philanthropists and various
educational boards.

B6

The time had arrived for a scientific

study of Negro education.
Once again organized philanthropy came forward to
perform a task of vital importance to the development of
Negro higher education.

According to the provisions in the

will of Mrs. Caroline Phelps-Stokes of New York City, The
Phelps-Stokes Fund was established in 1910 and incorporated
the following year.

The Board of Trustees of this Fund,

soon after its organization, approved the report of its
committee on Plan and Scope, as follows:
1.
that in providing for the establishment of the
Phelps-Stokes Fund the testatrix showed a special
although by no means exclusive, interest in Negro
education;

^5jones, 0 0 . cit., pp. xi-xii.
®6Ibid.
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2. that it is wise for this board to dispense its
philanthropy as far as possible through existing in
stitutions of proven experience and of assured
stability;
3. that the cooperation of the best white citizens
of the South is of prime importance in solving the
problem of Negro education; and
4 . that the board shall be .justified in meeting
the whole or a part of the expense of securing
investigations and reports on educational institu
tions or problems, when these are thought to be of
great significance.B7

The last of these provisions (number 4) proved of
particular wisdom and importance.

In 1917 the Phelps-Stokes

Fund spent $50,000 and enlisted the professional services of
Dr. Thomas Jesse Jones in a scientific survey of eight
hundred institutions devoted to secondary and higher educa
tion of Negroes.

Almost thirteen thousand copies of the

study were distributed by the United States Bureau of
Education.

In 1928 the Phelps-Stokes Fund contributed

$ 5 , 0 0 0 in conjunction with a group of seventy-nine Negro
colleges in nineteen States and the United States Bureau of
Education to a survey of Negro higher education in selected
institutions.

The Bureau published and distributed

thousands of complete copies and even more digests of the
study to interested persons and agencies.

^ The Twenty Year Report of the Phelps-Stokes Fund,
1911-1931* PP* 9-10.
Italics mine.
Ernest V. Hollis, Philanthropic Foundations and
Higher Education (New York:
Columbia University Press, 193&)t
pp. 160-61.
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The results of these surveys have been of vital im
portance in the development of Negro higher education.

Not

only have more substantial and sustained grants to Negro
education followed each of these surveys, but the institu
tions concerned were given at least a relative basis on
which to compare the results of their academic efforts.
The beginning of critical evaluation in Negro higher educa
tion was furnished by these surveys.
Taylor stresses the importance of the 1917 Survey when
he writes:
Following a short period of relative inactivity,
due to the exigencies of World War I, leaders in
Negro colleges came to regard the findings of the
Jones Report as a challenge.
Consequently, they
began to devise ways and means of bringing their
institutions up to specific educational standards.
This new emphasis on the part of Negro colleges
followed in the wake of a general disposition to
regard both of the two philosophies of education
(industrial and classical) which had previously
been regarded as being incompatible, as being
essential to the new needs of the Negro group. °
After a careful study of the results of the two
surveys, Eells discovered that the 1917 Survey succeeded
in having 50.7 per cent of its recommendations effected,
and that the 1928 Survey had 69.7 per cent of its suggestions followed in college improvement.

90

As a source and

^Taylor, o£. cit., p. 78.
^ (->W. C. Eells, "Results of Surveys of Negro Colleges
and Universities" The Journal of Negro Education, 4:478-81,
October, 1935*
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disseminator of information, then, the Phelps-Stokes Fund
had probably performed its greatest service to Negro higher
91
education.'

Another result of the 1928 Survey was the

acceptance on the part of the Southern Association of
Colleges and Secondary Schools of the responsibility of
rating Negro colleges and universities in the South.

The

Southern Association accepted this responsibility in 1930.
Since that time the quality of work done in Negro institu
tions of higher education is generally recognized as having
improved rapidly.

The 19A2 Survey of Negro Higher Educa

tion, sponsored by the United States Bureau of Education,
continued the work of these earlier surveys.
VII.

THE WORLD WARS AND NEGRO HIGHER EDUCATION

During the decade following World War I, there was a
definite change in the attitude of the South and the founda
tions toward the higher education of the Negro.

The sur

veys mentioned above had a decided influence in that change
of attitude.

In Louisiana, a constant expansion of educa

tional facilities for Negroes at public expense is evident
from this time.
World War II focused the attention of the Nation on the
educational deficiencies of the Negro.

91

Holmes, o£. cit., p. 178.

A study carried on
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during the summer and early fall of 1 9 4 1 reveals that five
times as many Negroes as white registrants for Selective
Service were rejected.
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About eleven times as many Negro

registrants (12.3 per cent as compared with 1.1 per cent)
as white registrants were rejected because of illiteracy.
These figures and those from similar studies received wide
publicity and people became more conscious of the necessity
of educating the Negro if he were to assume his responsi
bilities in modern warfare.
After World War I, the Nation*s responsibility to
veterans was extended for the first time to providing a
program of education for those who had made certain sacri
fices for their country.

The peak maximum in training in

institutions of higher learning never exceeded 68,000
qi,
.veterans.
Following World War II, these educational
benefits were extended so that many Negroes in Louisiana,
as elsewhere, were financially able to obtain a higher educa
tion which otherwise would have been impossible for them to
do.
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Korean veterans are now enjoying similar benefits.

q2

Selective Service in Wartime, Second Report of the
Director of Selective Service, 1941-42 (Washington: Govern
ment Printing Office, 1943), P* 289.

^ Ibid.
9S/illiam C. Rein, ’’Veterans Education,” Encyclopedia
of Educational Research (New York: The Macmillan Company,
1952 rev~. ed. ), p. 149&»
95lbid., p. I 5 0 3 .
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The World Wars, therefore, brought the deficiencies
of Negro education to national recognition and, through
veterans* compensation, enabled many Negro youths to con
tinue their education.

Experiences shared by white and

colored in service have frequently resulted in mutual
understanding and respect on the part of both groups.

Un

doubtedly this has been one element among many responsible
for the changing attitude of the country as a whole towards
the Negro and his problems.

CHAPTER III
PRIVATE NEGRO INSTITUTIONS OF HIGHER EDUCATION
It was impossible for the State of Louisiana, in the
years that immediately followed the Civil War, to establish
and maintain public institutions for the higher education
of Negroes.

Northern agencies in conjunction with the

Freedmen*s Bureau were the first to assume this responsi
bility and their efforts laid the foundations of a system
of Negro higher education within the State.

This chapter

traces the history of five private institutions, all under
religious auspices, and outlines the pattern of organiza
tional growth and development.
I.

STRAIGHT UNIVERSITY

Date and place of organization.

At the request of

General Banks, twenty-six missionaries and teachers were
sent to Louisiana in 1664 by the American Missionary Associa
tion.

Their work among the newly-emancipated Negroes proved

so difficult and the reaction of Louisiana whites so hostile
that eight of them returned North before the end of the year.
Most of those who remained were placed under the care of the
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Board of Education appointed by General Banks to receive
their pay from it.^
Despite disappointments and discouragements of many
kinds, the American Missionary Association continued its
efforts on behalf of Louisiana Negroes.

The Twentieth

Annual Report of 1866 shows such determination:
In Louisiana, the education of the blacks has
been in a precarious and unsettled condition since
General Banks* plans [for public tax support of
Negro schools] were laid aside.
But schools have
been maintained in various ways, and a normal
school has been kept up in New Orleans by Mr.
Warren.
Two wealthy and benevolent gentlemen in
Illinois, Messrs. Emerson and Talcott, have
generously proposed to expend $2500 per annum
in support of this or some other normal school
there, provided this association will devote a
like sum to the same object. We shall accept the
proposal, and thus add another, and perhaps two,
to the list of these advanced schools.^
These plans, however, did not meet with success and
the Annual Report of the following year, 1867, states:
We have occupied but a single point in Louisiana a plantation near New Carthage.
The liberally en
dowed school system, established by General Banks
soon after the surrender of New Orleans to the
Federal forces has substantially secured the educa
tion of a majority of the children in the city, and
has been extended to some portions of the interior
of the State. A great work remains undone, however,
a work not only educational but evangelical.
The
masses of the people, white and black, are papists,

^Eighteenth Annual Report of the American Missionary
Association. l86i», p. 17.
2

Twentieth Annual Report of the American Missionary
Association, 1866, p. i+3. Brackets mine.
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and entrance among them is the more necessary, as
it is more difficult.3
It was not long before such zeal produced tangible
results for the benefit of Negro higher education in the
State.

In I 6 6 9 circumstances appeared propitious for the

establishment of the first institution of higher education
for Negroes in Louisiana.

The Annual Report of 1669, while

vague in certain respects, outlined the details of the new
foundation:
The Association has had no schools in Louisiana
for several years past; but the military school
fund, raised by General Banks while in command
there, having been exhausted soon after the close
of the war; and all other local aid having failed
except renting school houses by the Freedmen*s
Bureau and tuition by the pupils; Straight College
in New Orleans, duly chartered, with a board of
trustees embracing the governor, the lieutenantgovernor, and otherleading citizens of Louisiana,
has secured, with some aid from the A. M. A., a
desirable site, and, by the help of the Bureau,
is erecting a suitable building to be ready for
use by the first of November next. With our
assistance in maintaining a corps of teachers,
the trustees expect to start a school of the
higher grade as soon as the house is completed.
There is to be a Normal department to supply
teachers for the State.
Reverend J. W. Healy has been largely instru
mental in the inauguration of this promising
enterprise. Mr. Straight, of the Baptist denomi
nation, having been a generous patron, the trustees
have most properly given the institution his name.^

3

Twenty-First Annual Report of the American Missionary
Association, 1667, p. 57.
L

Twenty-third Annual Report of the American Missionary
Association, 1 6 6 9 , ppii 36-57.
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Actually, the site of the new institution on the
corner of Esplanade and Derbigny Streets, New Orleans, was
purchased by the American Missionary Association, the
agency of the Congregational Church which was to control
and support the foundation.

The building was erected by

the Government and was dedicated in February, 1870.

An

Act of Incorporation was secured on June 25, 1869, investing
the board of trustees of Straight University "with the power
to confer all such degrees and honors as are conferred by
Universities in the United States of America.'*-’
The building erected on Esplanade Street in 1870 was
destroyed by fire on February 16, 1877, and a new site for
the University was selected on the corner of Canal and
£
Tonti Streets, New Orleans, and a new building raised.

On

the night of November 30, 1891, another disastrous fire
broke out and "soon reduced the university building to
ashes."

7

A new and larger building was erected by the

American Missionary Association and dedicated on February 5
and 6, 1893*

This was to remain the site of Straight

University throughout its entire existence.

c;
Catalogue of Straight University for the Years 18701871, p. kk^Catalogue of Straight University, 1881-8 2 , p. 2 h .
7
Catalogue of Straight University, 1891-9 2 , p. 39-
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Aim and purpose.

According to the first Catalogue of

Straight University, the aim of the institution was ,fto
meet an imperative necessity and furnish all who would enjoy
its advantages the most thorough and ample culture, and so
fit them for usefulness and honor."

Since both the faculty

and student body were intended to be bi-racial, it is
interesting to note the precautionary statement:

"Its [the

University*sj aims must meet the approval, and its needs
must enlist the cooperation of the liberal minded every
where.
The first Catalogue also makes explicit the aims of
the Collegiate Department of the University as furnishing
'•such disciplinary training as is necessary to prepare the
students to enter upon the more advanced studies of the
learned Professions.”^0
Enrollment of students .

Under the Reverend Joseph W.

Healy, LL.D., the first president of the University and a
white man, six departments were established to aid Straight
University in achieving its avowed purpose.
ments were:

These depart

Theological, Law, Normal, Commercial, Academical,

and Elementary.“~

No “Collegiate Department" was listed as

^Catalogue of Straight University for the Years 18701871, p. 46.
°Ibid.

Brackets mine.

10Ibid., p. if3.
^ Ibid.» pp. 5-6*
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such in the first Catalogue, although the qualifications
for admission to such a department were amply described:
Candidates for admission [to the Collegiate
Department] will be examined in Geography [ancient
and modern]; Arithmetic, through Simple Equations;
English, Latin and Greek Grammar; Caesar*s Commen
taries; Virgil [six books of the Aeneid]; Cicero*s
Select Orations; Xenophon’s Anabasis; Homer’s
Iliad; or other authors equivalent in quantity to
the above . 1 2
Evidently the College courses presupposed a broad founda
tion in the classics.

The significance of this emphasis

on the classics is discussed later in the study.
The enrollment of students in Straight University
during its first year amounted to 1 0 5 4 and was distributed
as follows:
Department

Males

Females

Total

Theological

13

-

13

Law

IB

-

IB

Normal

26

43

69

Commercial

46

5

51

Academical

103

64

1B9

Elementary

446

266

714

656

396

1054

Only the first two departments listed, those of Theology
and Law, can properly be considered as higher education in

12

Ibid., p. 43.

l3Ibid., p. 4 2 .

Brackets mine.
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the sense of the term as employed throughout this study.
Since the files of Straight University are practically
non-existent, it is impossible for the historian to de
termine with accuracy how many of the students in these
two departments were bona fide students on the collegiate
level.

It is evident, however, that the vast majority

(97*1 per cent) of students enrolled in Straight University
during its first year of operation were on the elementary
(67.7 per cent) and secondary (29*4 per cent)

levels.

At

the most, only thirty-one students (2 . 9 per cent) were in
higher education.

This preponderance of students on the

lower levels was to remain a pattern of enrollment for many
years to come.

Since Negro education in Louisiana was

beginning almost from the zero point, this is only to be
expected.
Eleven years later, at the end of the 1881-82 school
year, the enrollment figures show several significant
iI,
changes.
Forty-four students were enrolled in the
Theological and Law departments, constituting 1 2 . 3 per cent
of the total enrollment.

This increase in the percentage

of students engaged in higher education at the University
(from 2 . 9 per cent in 1 8 7 1 to 1 2 . 3 per cent in 1882) can be
accounted for in most part by the decrease of students in

^ Catalogue of Straight University, 1881-8 2 , pp. 4-5
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the elementary and secondary departments (from 97.1 per
cent of the total enrollment in 1871 to 87.7 per cent in
1882).

Actually, only thirteen more students were engaged

in the higher education divisions of Straight University
in 1882 than in 1871.
The total enrollment of the University fell from 1054
in 1 8 7 1 to 3 5 9 in 1 8 8 2 , a decrease of almost 6 6 per cent.
Many factors contributed to this drop.

The Freedmen*s

Bureau went out of existence in 1872, the Congressional
Reconstruction Plan was terminated in 18?6, and the Federal
troops withdrew from Louisiana the following year.

The

return of white supremacy was signified by the State Con
vention and new Constitution of 1879, just a decade after
the founding of Straight University.

It was inevitable that

a reaction to the extremss of Reconstruction and Negro
domination should take place.

It was also inevitable that

sympathy for the cause of Negro education should diminish on
the part of Louisiana whites.

No longer would bi-racial

schools be tolerated.
The Negro found himself at this time in dire circum
stances.

No longer was the Freedman*s Bureau there to aid

in his education; the Federal troops were no longer there to
protect him from opposition and discrimination; the pattern
of segregated education was being forced upon him.
nomically he was in a sorry plight.

Eco

Only Northern agencies,
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religibus and philanthropic, kept his institutions of
higher education from closing their doors.

Much of the

Northern zeal for the uplift of the Negro subsided some
what during this period, and contributions from the North
were hardly sufficient to insure the continuation and
growth of Negro higher education.

From this time forward,

numerous and repeated requests were made for financial
assistance by the authorities of Straight University.^

A

substantial decrease in enrollment was only to be ex
pected under these circumstances.
In Table II the v/riter has summarized the enrollment
of students engaged in higher education at Straight Uni
versity as compared with the total enrollment of that
institution for those years between 1 8 7 0 and 1913 for which
data are available.

Between 1882+ and 1892, the enrollment

of college students fell from 6 9 to 3 *

In addition to the

factors already mentioned, it is very probable that the
closing of the Law Department in 1886 accounted for much of
the decrease in enrollment.

The Theology Department closed

about 1902 +, since no mentuon of its continuation after that
date is to be found in the University Catalogues.

Straight

University was intended by its founders and supporters to be

15

Catalogue of
Catalogue, 18192-9 3 ,
Catalogue, 1898-9 9 ,
American Missionary

Straight University, 1891-9 2 , pp. 39-2+0;
p. 2+5; Catalogue, 1893-92+; pp. 2+0-2+1;
p. 2+5; Executive Committee Book of the
Association, 1892+-9 9 , p. 2+0 et passim.
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TABLE II
ENROLLMENT NUMBER AND PERCENTAGE OF COLLEGE STUDENTS
COMPARED WITH THE TOTAL ENROLLMENT AT
STRAIGHT UNIVERSITY, 1870-1918.*

Year

1871
1882
1884
1892
1693
1894
1895
1897
1898
1899
1900

1901
1902

1903
1904
1905
1906
1907
1909
1911
1913
1914
1915
1916
1917
1918

Number of
College students
31
44
69
3
3
2
2
6
7
8
3
3
2
3
0
0
0
0
0
1
19

21
23
37
21
26

Total
enrollment
1054
359
568
537
591
559
563
569
505
509
537
653
709
741
757
750
534
659
660
595
555
758
569
558
503
454

Percentage of
College students
2.9
12.3
12.1
.6
.5
.4
.3
1.1
1.4
1.6
.6
.5
.3
.4
.0 0

.00
.00
.00
.00
.2
3.4
2.7
4.0
6.6
4.1
5.7

*The data used for this table were compiled from the
existing Catalogues of Straight University. 1871. p. 42;
1882. p. 26; 1884. p. 21; 1892. p. 28; 1893. pp. 29-30; 1894.
P. 27; 1825, P. 36; 189.7, p. 35; 1898, p. 33; 1899. p. 31;
1900, p. 34; 19.Q1, p. 38; 19.02. p. 39; 1903, p. 43; 1904,
p. 40; 19 0 5 , p. 37; 1906. p. 33; 1 9 0 7 , p. 4 0 ; 19.09., p. 47;
1911. p. 53; 1913, p. 67; 1914. p. 87; 191.5., p. 89; 191.6,,
p. 86; 1917. p. 70; 1918. p. 75.

77

bi-racial.

White students attended the institution from

the very beginning, particularly in the Law and Theology
departments.

Once the pattern of segregated education

became a reality, Straight University became an institution
of higher education for Negroes only, and the loss of white
students was undoubtedly a factor not only in the decrease
in enrollment but eventually in the closing of the two de
partments.
It is clear from Table II that the enrollment of
students in the collegiate department of Straight University
remained relatively constant until the second decade of the
present century, constituting only an extremely small per
centage of the total enrollment in the University.

During

the first forty-odd years of its existence, therefore, the
major efforts of the institution were directed toward educa
tion on the elementary and secondary levels.
In the second decade of the present century, however,
a relatively steady increase is noted in the enrollment of
students on the collegiate or higher level.

The following

figures illustrate this increase

These figures have been compiled from the Catalogues
of Straight University, 1921, p. 26; 192*4-, pp. 67-68; 1929,
pp. 74-76; 1932, pp. 57-59; 1922, PP- 70-72; 1934, p. S b T No total enrollment figures are given for these years.
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Year

Number of Students in College

1921

26

1924

88

1929

146

1930

141

1932

127

1933

113

1934

174

As the public school system for Negroes developed in
Louisiana and tax-supported elementary and secondary
schools multiplied throughout the State, such institutions
of Negro higher education as Straight University were
gradually relieved of the responsibility of furnishing
instruction on lower levels and were consequently able to
devote themselves more properly to Negro higher education.
The fact appears to be borne out in part by data supplied
by the trustees of the John F. Slater Fund."^

In 1925,

there were 210 pupils in the high school department of
Straight University and 124 college students.

Students

engaged in higher education at the University made up 37
per cent of the total enrollment.

Four years later, in

1929, there was an enrollment of 185 in the high school

17

Trustees of the John F. Slater Fund, Occasional
Papers, (No. 19, 1929), p. 4»

79
department and 149 in the college department.

1Q

College

students constituted 4 5 per cent of the total enrollment,
a gain of 8 per cent in four years.

The total enrollment

for both years, 1925 and 1929, remained the same at 334,
but within that four year period the high school enrollment
dropped 8 per cent and the college enrollment increased 8
per cent.
The faculty.

The faculty of Straight University con

tinued to be bi-racial from the foundation of the institu
tion in 1869 to its demise as a separate educational
institution in 1935*

Another important characteristic of

the faculty was that there were no full-time instructors
on the college level until such time as the collegiate en
rollment became large enough to warrant them, many years
after the founding of the institution.
IQ
The first Catalogue of Straight University ' lists the
faculty as being comprised of twenty-four members including
the president.

Since seven of these are listed as Doctors

of Medicine and a contemplated Medical School never

1 ft

The official Catalogue of Straight University, 1929,
gives the college enrollment as I 4 6 *. The Slater report
gives the college enrollment for the same year as 149, a
disparity of 3* The latter figure has been used for the
computation above.
19

Catalogue of Straight University for the Years,
1870-1871, pp. 5-57
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materialized at Straight, it can be assumed that these seven
never actually taught in the institution.

The number of

faculty members during the first year of operation was con
sequently about seventeen.

It is significant to note that

of these seventeen, one (the president) possessed the LL.D.
degree; one, the D.D.; two, the LL.B.; five, the M.A.; and
eight had no academic degrees.
The number and academic degrees of faculty members for
those years between 1871 and 1913 for which data are avail
able are shown in Table III.
It would be a grave mistake, however, to consider the
academic training of the collegiate faculty members of a
generally low grade.

At a time when earned doctorates and

other graduate degrees were relatively rare in American
education, it is only to be expected that few would be found
on the faculty of such an institution as Straight University.
The Catalogue of 1911, for example, lists the academic back
ground of the seven faculty members who taught at least
part-time on the college level.20

It is interesting to note

the type and location of those schools attended and from
which degrees were obtained by faculty members of Straight.
President Elbert M. Stevens, who, in addition to his
administrative duties, taught Philosophy and German, re
ceived a B.A. from the University of South Dakota and an

20Catalogue of Straight University, 1911, p. 3.
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TABLE III
NUMBER AND ACADEMIC DEGREES OF FACULTY MEMBERS AT
STRAIGHT UNIVERSITY, 1371-1913#

Year

1871
1882

1884
1892

1893
1894
1895
1897
I8 9 8
1899
1900
1901
1902

1903
1911
1913

Doctor’s
degree##

2
1
1

Master’s
degree

5
1
1
1
1
1
1
1
1
1
1
1
1
1
2
1

Bachelor’s
degree

2
6
1
2
2
1
1
1
1
2
2
2

3
2

4
4

No
degree

8
6
11
1
1
2
2
2
2
1
1
1
1
1
1
1

Total
members###

17
14
14
4
4
4
4
4
4
4
4
4
5
4
7
6

#The data used for this table were compiled from the
Catalogues of Straight University. 1871. i>p. 4-5; 1882. p. 5;
1884, pp. 4-5; 1892, p. 5; 1893, p. 13; 1894, p. 11; 1895.
p. 13; 1897, p. 15; 1898, p. 14; 1899. p. 12; 1200, p. 13;
1901, P. 13; 1 9 0 2 , p. 14; 1903, p. 15; 1911, p. 3; 1913.
pp. 5-6.
##No distinction is made between earned and honorary
doctorates.
###These figures represent the total of those faculty
members who engaged part-time in teaching on the collegiate
level.
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M.A. from Yale University.

Anna M. Darling, instructor in

English, held a B.A. from Radcliffe and an M.A. from Smith.
Andrew L. Nichols, instructor in Mathematics, earned his
B.A. at Dartmouth.

Anna L. Hasting, instructor in Latin,

was awarded her B.A. from Smith.

Even though Mabel W.

Stevens, instructor in English, possessed no degree, she
did three years of work at the University of South Dakota
and one year at the University of Wisconsin.

The in

structor in Greek, the Reverend Alfred Lawless, Jr., re
ceived both his B.A. and B.D. from Straight.

John F.

Guillaume, instructor in French, likewise received his
B.A. from Straight University.

21

It has already been mentioned that the second decade
of the present century witnessed certain changes in the
traditional pattern of Negro higher education.

Prominent

among these changes was the increasing number of qualified
Negroes on the faculty.

In 1908, for example, the number

of faculty members of all divisions at Straight was twentyeight.

Of this number twenty-one were white and seven
22
colored.
In 1929, the total faculty of all divisions at
Straight was thirty-two, equally divided between white and
Negro•2^

21Ibid.

22
Proceedings of the Trustees of the John F. Slater Fund,
1907-08, p. 4 3 .
2S
-'Trustees of the John F. Slater Fund, Occasional Papers
(No. 19, 1929), p. 26.
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As the collegiate student enrollment increased and the
major efforts of such institutions as Straight became more
exclusively the higher education of Negroes, another change
is apparent.

More instructors came to devote themselves

exclusively to college work.

By 1929 Straight had ten inpj

structors who taught solely in the college department.
Twenty years previously instructors had to divide their
efforts.
A report of Secretary Beard made to the American
Missionary Association in 1690 gives his reactions to the
relative merits of white and colored teachers in those
schools supported by the Association:
As to teachers, my opinion is that the schools
do far better with white teachers. We have many
colored teachers in our Institutions, but as a
rule their rooms and teaching are quite inferior.
The colored people also prefer the white teachers.
They command more easily; the order is better;
the teaching is more thorough; and the missionary
spirit is deeper and more constant.
Also they
are in touch with the spirit and life of the
North and this is helpful to the Association.
Means of support.

While it is impossible to describe

in complete detail the financial history of Straight Uni
versity, sufficient data are available whereby the pattern

^ Proceedings and Reports of the John F. Slater Fund
for the Year Ending September 30. 1929, p. 10.
25

Executive Committee Book, American Missionary
Association, April 1669 - June 1694 (April 14, 1690), p. 90.
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of financial support can be delineated.

To outline such a

pattern fulfills the purposes of this study.
Straight University was founded by the American Mission
ary Association of the Congreational Church and throughout
its sixty-six years of existence received most of its support
from this Northern religious agency.

It has already been

noted in this study that the American Missionary Association
purchased the site and later contributed generously to the
building of the University.

2&

It was the American Missionary

Association that made possible the new University building
after the disastrous fire of 1 8 9 1 . ^
The archives to be found in the New York headquarters
of the American Missionary Association reveal many, though
not all, of the contributions made to Straight by that
organization.

In 1894, for example, shortly after paying

for the new University building, the American Missionary
Association voted “that an appropriation not to exceed #100
be made to aid the theological work at Straight University.”
On June 13, 1905, the sum

of #5,000 was appropriated

29
”for building purposes” at Straight.~

On May 8, 1906,

^ I b i d . , p. 61.
^ Ibid., p. 62.
23

Executive Committee Book, American Missionary Associa
tion Minutes (July 1894-June 1$99), P« k0.
^ Executive Committee Book, American Missionary Associa
tion Minutes (March 1900-October 1906), p. 378.

$2,000 was allocated for repairs at the U n i v e r s i t y T h e
Executive Committee voted “that an additional appropriation
be made of, not to exceed, $3,000 to pay the deficit at
Straight.1,33

This appropriation was made on July 8, 1919,

at a time when the financial policies of President Briggs
of Straight were giving the Committee some concern.^
On December 9, 1919, it was voted by the Executive
Committee:
That, to supply furnishings and other equipment
especially required by increased enrollment, $4,500
be appropriated as an addition to the General
Account of Straight College, New Orleans, Louisiana,
in addition to thespecialappropriation
of $500
made at the November meeting of thecommittee.33
The sum of $4,000 was appropriated on July 13, 1920,
‘•for payment of the current indebtedness of that [Straight]
institution."3*4- On August 3, 1920, the Executive Committee
decided to purchase more property for the expansion of the
University on Canal Street for $11,500.33

Two years later,

-^ I b i d ., p. 436.
-^Executive Committee Book, American Missionary Associa
tion Minutes (June 1919-January 1930), p. 8.
32Ibid., p. 22.
33ibid.> p. 24*
3^Ibid., p. 82.
33Ibid., p. 89 .

Brackets mine.
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on January 10, 1922, it was voted by the Committee "to
devote at least $15,000 from the Repair Fund of 1922-23
for the rehabilitation of buildings at Straight."36

The

enrollment of college students was increasing rather
rapidly at this time and the University with the financial
help of the American Missionary Association was making
every effort to adjust itself to the new situation.
The facilities at Straight, however, did not prove
adequate and Secretary Brownlee of the American'Missionary
Association presented the matter of a possible relocation
to the Executive Committee.

After consideration of a

number of sites that were proposed, the Executive Committee
voted on November 28, 1927, "to purchase as a site for
Straight College ten acres of land fronting Gentily Road,"
a section close to the outskirts of New Orleans.37

But

Straight University, as a separate educational institution,
was not destined to occupy the new site.
In March of the following year, an exceptional grant
of $500 was made by the American Missionary Association to
Straight "for the purpose of maintaining a summer school for
teachers at Straight College during the summer of 1928."3^

36Ibid., p. 167
37Ibid., p. 475.
36Ibid.. p. 493-

a7
Straight maintained its first summer school for teachers in
1913*

39

Subsequent attendance at such summer schools for

teachers evidently helped to raise the standards of Negro
education in Louisiana.
While the American Missionary Association contributed
generously in several different ways, it was not the only
source of income for Straight University.

In 1693, the

John F. Slater Fund disbursed $2,000 to Straight for the
payment of salaries of four teachers engaged in industrial
and normal instruction.*4'®

The contributions made by the

Slater Fund to Straight and other Louisiana educational
institutions were exclusively for the payment of faculty
salaries, particularly in the industrial and norma] classes.
For example, the total amount of Slater aid to Straight
for eight typical years was $6,375, an average annual
contribution of over $ 1 , 0 0 0 . ^
The pattern of support for Straight University remained
relatively fixed throughout its existence.

Occasionally an

exceptional donation was received by the institutions but
such donations and legacies were infrequent and hardly

39
-^Straight University Catalogue. 1913. P« 6/+.
^ Proceedings of the John F. Slater Fund for the
Education of Freedmen, 1893» p* 37*
^ C o m p i l e d from the Annual Reports of the John F. Slater
Fund, 1906. p. 4 3; 1910. p. 40; 1921. p. 4 6 ; 1922. p. 41;
1929. p. 5; 1930. p. 11; 1931. p. 10; 1932. p. 11.
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altered the regular pattern of support.

Table IV outlines

this pattern by presenting the sources of income for four
typical years.

It will be noticed that religious and

philanthropic agencies contributed 67.5 per cent of the
total amount for these four years.

The American Missionary

Association alone contributed 63.5 per cent, and the John
F. Slater Fund 2.2 per cent of the total income.

The role

played by the American Missionary Association in the founda
tion and continuation of Straight University is immediately
evident.

Without the support of Northern philanthropy and

religious zeal the institution could not have survived.
It will also be noted in Table IV that the endowment
which contributed $150 in 1908 and $128 in 1910 yielded
nothing in 1921 and 1922.

This lack of productive endow

ment characterized Straight University as it did other
institutions of Negro higher education.
Surveys and reports.

The 1917 Survey of Negro Educa

tion conducted under the direction of Thomas Jesse Jones
revealed that most of the schools with college courses
were seriously handicapped not only by inadequate funds
but also by the small number of pupils prepared to study
college subjects.

Only three of the many Negro institutions

studied had a student body, a teaching force and equipment,

TABLE IV
REGULAR SOURCES OF INCOME
STRAIGHT UNIVERSITY,
FOR FOUR TYPICAL YEARS*

Year

A. M. A.

Slater
Fund

Hand
Fund

Endow
ment

1908

$9 , 0 0 0

•(pi, 0 0 0

$700

$150

1910

1 0 ,0 0 0

1 ,5 0 0

700

128

1921

38,657

800

1,613

1 0 ,3 2 0

443

51,833

1922

3 1 ,0 1 8

800

6,932

1 0 ,5 0 0

2,419

51,669

$8,745

$33,405

$2 , 8 6 2

$139,465

Totals

$88,675

$4 , 1 0 0 $ 1 , 4 0 0

$278

Subscrip
tions

Tuition
& fees

$200

$ 6,800

$17,850

5,785

18,113

Other
sources

Total

*These four years were selected because not only do they best represent the over-all
contributions made by regular sources to Straight University but they likewise manifest
significant trends. Data for this table were compiled from the following sources:
Proceedings of the Trustees of the John F. Slater Fund for the Education of Freedmen,
1908. P. 43; 1910. p. 40; 1921. p. 48; 1922. p. 41.

01

v0

90

and an income sufficient to warrant the characterization
of ‘’college.
This same study of Jones refers to Straight as "a
well-managed secondary school with a large elementary enIo
rollment and few pupils in college classes.”
The recommendations made by the Jone3 committee which
visited Straight in January, 1914, and March, 1915, are sig
nificant since they present by implication an authoritative
evaluation of the work being done by the institution at that
time.

These recommendations were as follows:^'
1. That effort be made to have the city provide
for a large elementary enrollment so that this
institution may devote its energies to teachertraining and industrial courses.
2. That the industrial courses and gardening
be related to the homes in the city and suburbs.
3. That the effort to maintain college classes
be not allowed to hamper the development of
necessary courses adapted to the needs of the
pupils.
While the Jones Survey furnished an objective evalua

tion of Straight, it did not mean the beginning of selfevaluation by that institution.

There were many indications

that such self-evaluation had begun previously.
|o
^ Thomas Jesse Jones, Negro Education. A Study of the
Private and Higher Schools for Colored People in the United
States (Washington:
Government Printing Office, 1917),
Vol. I, p. 11.
^3ibid., Vol. II, p. 303.

M'lbid., p. 304.
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At a regular meeting of the board of trustees in 1915*
the name of Straight University was changed to Straight
College.

It was felt that the new name more nearly repre-

sented the scope of the work of the school.

Ll S

This change

of name likewise manifested critical analysis on the part
of schoo3. officials.
The college curriculum had been predominantly classi46
cal since the foundation of the school.
This was only to
be expected since most of the faculty were products of
Northern institutions in which the Latin and Greek tradition
was still strong.

In 1911, more electives were added to the

college curriculum, manifesting an awareness on the part of
University officials that an exclusively classical curriculum
j rn
hardly met the needs of Negro students.
In 1931*, the
college faculty was strengthened and the curriculum in many
respects further broadened.^
The second important Survey of Negro higher education,
conducted by Klein in 1928, found a much improved situation
at Straight.

In this Survey, the institution is described

^ Catalogue of Straight College, 1916, p. 16.
^ Catalogue of Straight University,
passim.

1902,p. 18 et

^ Catalogue of

Straight University,

1911, pp. 26-27.

^ Catalogue of

Straight University,

1914.p. 2 3 .
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as comprising f,a regular four-year college, a two-year
junior college including the home economics curriculum, a
uo
high school, and elementary school.”.
In outlining the
academic organization of Straight, the Survey continues:
It [Straight College] also offers postgraduate
work leading to the master*s degree.
The college
was accredited by the State Department of Educa
tion of Louisiana prior to 1916.
It also has
received the recognition of other States that
reciprocate with Louisiana.
Graduates of Straight
College have been admitted to the Graduate Schools
of the University of Chicago, Iowa State University,
Howard University, Northwestern University, and to
Meharry Medical College.50
In 1928, thirteen of the fifteen members of the
collegiate teaching staff held bachelor of arts degrees
from recognized colleges.

Of these, two were 'from Talladega

College, while the remainder were graduates of Northern
institutions.

Six had the master*s degree or equivalent,

and one had the degree of bachelor of divinity.

All but

one of the staff had carried on graduate work or advanced
studies in such schools as the University of Michigan;
Cornell University; Ohio State University; the Sorbonne,
Paris; University of Southern California; Harvard University;
University of Chicago; University of Colorado; Columbia

Lg

Arthur J. Klein, Survey of Negro Colleges and Uni
versities , Bureau of Education Bulletin (1928), No. 7, p. 371.
-^Ibid., p. 372.

Brackets mine.
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University; Boston University; Oberlin College; and
Hartford School of Religion.

51

The conclusions reached and the recommendations pro
posed by the examining committee for the Klein Survey are
significant because they illustrate the great progress
made by Straight College since the Jones Survey.

The con

clusions and recommendations of the Klein Survey of 1928
are therefore given in their entirety:
During the fifty-eight years of its existence,
Straight College has trained a larger number of
youths for service, many of whom have reached
places of distinction and have made valuable con
tributions to society at large. More than half
of the principals of the New Orleans public
schools for Negroes are graduates of Straight
College.
There are eighty teachers from Straight
College teaching in the rural schools of
Louisiana.
This survey committee, in the light of past
achievement and in view of the conscientious
efforts on the part of the administrative officers
and faculty to maintain high standards, believes
that Straight College is worthy of more adequate
support.
In considering the possibilities of
future growth the survey committee recommends:
That Straight College continue its present
policy of maintaining a high-grade senior college.
That the graduate department be temporarily
discontinued until additional resources can be
obtained to finance the development o.f a limited
number of graduate departments.
That additional books on science, history,
economics, and sociology be secured for the
library.

51Ibid., pp. 377-78.

9b

That the laboratories be strengthened in equip
ment so as to fully meet the ordinary standard
four-year college.
That the number of hours per week of those
teachers carrying abnormal teaching loads be re
duced.
That, in view of the rapid development of the
business section of the city in the direction of
the college, plans be laid to secure a more ade
quate site for the relocation of the college.52
Undoubtedly it was this last recommendation that
prompted the Executive Committee of the American Missionary
Association to purchase ten acres of land fronting Gentilly
Road as a new site for the College.

j3ut Straight College,

as such, was not to occupy this new site.
To understand the subsequent fate of,Straight College
it is necessary to understand the situation that existed
for some time in New Orleans.
As early as

1913, W.

T.

Williams, field agentof the

Slater Fund, condemned the "unfortunate amount of duplica
tion in negro educational efforts," particularly in New
Orleans where there were four institutions trying to pro
vide higher education for the Negro a t .the same time.-^
These four schools were Leland University, New Orleans Uni
versity, Southern University, and Straight University.

He

52Ibid., pp. 380-81.
53w. T. Williams, Report on Negro Universities in the
South, Occasional Papers of the John F. Slater Fund, No. 13,
(1913), P. 12.
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suggested that one school with college courses would amply
cover the field.

"It is highly desirable,” he wrote,

”greatly to reduce the number of schools offering college
courses."

This could be done by so strengthening a few

of the better schools then in the field as to make superi
ority readily apparent and to put them entirely out of
competition with the average school attempting college
work.

55

This same duplication of effort in New Orleans

was recognized and disparaged by Jones in 1917.
The officials at Straight College were well aware of
the situation and its implications.

On June 12, 1928, the

Executive Committee of the American Missionary Association
voted that Secretary Brownlee be requested to represent the
Association at any informal conferences concerning the
possible union of educational forces in New Orleans in the
interest of providing there a university of outstanding
character.

57

On December 11 of the same year, the Committee voted:

52fIbid.
55Ibid.
^Jones, o£. cit., Vol. I, p. 5 6 .
^ Executive Committee Records. American Missionary
Association Minutes (June 1919-January 193C). p. 514*
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That the American Missionary Association looks
with favor upon the possible merger of Straight
College and New Orleans University in the interest
of securing a single, high grade, standard univer
sity for the Negroes of New Orleans and vicinity
which shal' be governed by a representative, selfperpetuati.
Board of Trustees who are entirely .
free from sectarian and ecclesiastical control.5°
The President of the New Orleans Association of
Commerce called a conference of representatives of the
Julius Rosenwald Foundation, the General Education Board,
New Orleans University, Leland University, Straight College,
the Methodist Board of Education, the Baptist Home Mission
ary Society and the American Missionary Association together
with a few New Orleans citizens, on February 22, 1929, to
consider ways and means of uniting the forces of higher
education for Negroes in New Orleans and vicinity in a
59
single and substantial university.
On March 12, 1929, the American Missionary Association
agreed to make an annual appropriation of not less than
$35,000 for the current expenses of the proposed University
to be called James H. Dillard University.

60

Final details

were worked out at a meeting held on December 3, 1929, and
Dillard University, representing a merger of Straight College
and New Orleans University, came into being although it was

5^Ibid., p. 536.
59Ibid., p. 5 /4.7 .
6oIbid., p. 552.
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/L-l
not to open its doors to students until 1935*

The site

chosen was that previously selected on Gentilly Road by the
American Missionary Association.
II.

NEW ORLEANS UNIVERSITY

Because the history of New Orleans University is so
intimately associated with that of Straight College, par
ticularly in recent years, it is considered next in this
study.

Both .institutions, while differing in certain minor

details, followed the same general pattern of the develop
ment of Negro higher education in Louisiana.
Before the 1935 merger of Straight College and New
Orleans University, several faculty members of the latter
institution compiled a short history of New Orleans Univer
sity, entitled Seventy Years of Service, New Orleans Univer
sity, and published the same year that Dillard University was
created.

This slender volume is of paramount importance to

the historian since the anonymous authors were in possession
of primary sources no longer available.

It serves as supple

mentary material to the existing Catalogues and fills in those
gaps caused by the absence of University Catalogues.^

Cl

Ibid., p. 583.

k^For example, Catalogues of New Orleans University from
1896 to 1916 are missing from the files.
No duplicates are
known to exist.
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Date and place of organization.

The Freedmen|s Aid

Society of the Methodist Episcopal Church was organized on
August 7, 1666, for the relief and education of the freedmen.

During that same year the Society founded the

Thompson Biblical Institute in New Orleans for the training
of ministers willing to devote themselves to the evangeliza
tion of the recently-emancipated Negro.
tution lasted for three years.

This initial insti

J. P. Nowrnan had been sent

to New Orleans as pastor of the Ames Memorial Methodist
Episcopal Church (white) and he immediately began to plan
for the education of the Negro youth of the district.^3
In 1669, the Union Normal School was opened by the
Society and continued to function under that name until
1673 when it became New Orleans University.

On May 22, 1673>

the Charter for New Orleans University was granted by the
State Legislature of Louisiana, and the new institution
opened its doors to students for the first time in the fall
of that y e a r . ^

The site of the new University was the

corner of Camp and Race Streets, New Orleans.
The Charter, signed by thirteen whites and three
Negroes, contains several interesting and significant
clauses.

Section 3 empowers the University *'to confer

^ Seventy Years of Service, New Orleans University
(New Orleans: University Press, 1935), PP* 6-9.

k**Ibid., p. 10.
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such degrees, regular and honorary, as are conferred by
similar institutions in the United States.”

65

The following

two Sections, 4 and 5, are quoted in full because of their
historical significance:
Section ij-. Be it further enacted, etc., that
students regularly matriculated and candidates for
degrees in any of the departments shall be required
to pursue a course or courses of study similar to
those adopted in other American colleges and uni
versities, that the degree of Bachelor of Laws, or
Doctor of Medicine, granted by the university, shall
authorize the person on whom it is conferred to
practice law, physic and surgery in this State, and
that the department of medicine shall have at all
times free access to the Charity Hospital of New
Orleans, for the purpose of affording medical stu
dents illustration of the subjects taught.
Section j5. Be it further enacted, etc., that
said corporation, in the matter of receiving and
instructing students, shall make no distinction
as to race, color, sex or religious belief, except
in the department of theo3.ogy, in which' the pro
fessors shall be members cf, and the instructions
be in accordance With the doctrines of the Methodist
Episcopal Church.6°
This Charter was signed by Governor William P. Kellogg
on March 22, 1873, at a time when Federal troops were still
in New Orleans to enforce Reconstruction measures.

It is

evident from the Charter that the founders of New Orleans
University envisioned a bi-racial institution operating in
a society in which discrimination would not be allowed to

k^First Annual Catalogue of the Officers and Students
of New Orleans University for the Year 1874, p. 3*
/■/L
Ibid.

Italics mine.
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hamper its work.

Such idealism, utopian as it might have

been, was to be shattered by subsequent events.
In September, 1881^, a new location on upper St. Charles
Avenue was selected for the University.

This was to remain

the permanent site of New Orleans University for the rest
of its existence. ^
Aim and purpose.

It was the aim of New Orleans Univer

sity "to foster culture and to train Negroes for the teaching profession and the ministry."

60

The institution attempted

to fulfill this purpose by establishing a course of studies
extending from the elementary to the professional school.
The Theological Department, for many years an important
feature of New Orleans University, strove to meet the demands
pressing upon the colored people of the Southwest for more
educated ministers.^
New Orleans University, throughout its long history,
adapted its specific aims to circumstances of time and
place, but at no time in its history did it fail to give the
Negro the kind and degree of education such circumstances
warranted.
Enrollment of students.

In the first year of operation,

New Orleans University enrolled a total of 335 students,

^ Catalogue of New Orleans University, lSSi+, p. li*.
66

Seventy Years of Service, op. cit., p. 23.

^ Catalogue of New Orleans University, 1B7&, p. 17.
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consisting of 7 in the Collegiate Department, 126 in the
Preparatory Department, 2i+ in the Biblical Department, and
179 irregular students.

70

It is impossible to determine

how many outside of the 7 in the Collegiate Department
proper were bona fide students engaged in higher education.
These figures, however, conform to the general pattern of
a preponderance of regular students on the lower level and
relatively few on the collegiate level.
By 1878 the total enrollment of the University dropped
to li+3 •

This number, according to the Catalogue for that

year, was divided among the following Departments:

Classi

cal, 33; Theological, 11+; Medical, 8 ; Musical, 10; and
irregular students, 103*
difficulties.

73

But these figures present several

Twenty-five students were counted twice

and therefore the total enrollment is 11+3 and not simply a
72
grand total of the several Departments.
Secondly, with
the Departments under new headings, it is impossible to tell
which students are on the collegiate level and which are
below.

And thirdly, since the Medical School was not opened

at New Orleans University until 1889, it is difficult to
account for the eight students listed in the Medical Depart
ment in the Catalogue of 1878.

^ F i r s t Annual Catalogue of New Orleans University,
1874, p. 12.
71

Catalogue of New Orleans University, 1878, p. 10.

72Ibid.
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The Medical Department was organized and opened on
November /+, 1889, together with a Nurse Training Department.
The School of Pharmacy was opened in 1900.

Medical work

continued until 1910 when, for lack of proper facilities to
meet the demands of the American Medical Association, the
courses were discontinued.

During its brief career of

twenty years, seventy-four men received their M. D. degrees
from the Medical Department of New Orleans University,
called Flint Medical College.

From the School of Pharmacy

about sixty were graduated. J

The Board of Education of the

Methodist Episcopal Church some years later transferred
theological instruction of Negroes to the Gammon Theological
School, Atlanta, Georgia, and the Theological Department
ryi

at New Orleans University was discontinued.

But because

these professional Schools or Departments occupied only a
brief span in the history of New Orleans University and
contributed in a rather limited way to the higher education
of the Negro in Louisiana, this study is more concerned
with the enrollment in the Collegiate Department proper.
From the founding of the school until close to the end
of its existence, New Orleans University offered elementary
and academic (high school) work, in addition to regular

^ Seventy Years, pp. 17-18.
^ I b i d .. p. 9 *
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collegiate courses.

For a long while, as has been remarked,

the grade and high school work predominated, and quite
naturally so, "for the school facilities for colored children
were lamentably meager all through the Southland for
7S
several decades after the Civil War.” J
In Table V are tabulated the enrollment figures for all
those years for which data are available.

The total enroll

ment figures are to be understood as including the enroll- •
ment in those elementary and secondary schools sponsored by
the Methodist Episcopal Church and affiliated at one time
or another with New Orleans University.
The enrollment figures of college students at the
University are compared with those in attendance on the
lower levels of instruction and the percentage of college
enrollment determined.

Several important facts seem to be

substantiated by these data.

It will be noticed that the

college enrollment for many years remained relatively
constant and accounted for only a small percentage of the
total enrollment.

The total enrollment figures of the

University, with few exceptions, manifest a constant in
crease, particularly for those years after IB 8 9 .

It was

not until 1923 that the college enrollment began to increase

7^
"Ibid., p. 21.
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significantly.

The period from 1923 to the closing of the

University in 1935 marked a rapid increase in the collegiate
department and a corresponding decrease in the lov/er depart
ments.

This enrollment decrease on the .lower levels was

particularly noticeable in the elementary department.

In

1874 there were 209 in the elementary grades as compared
with 126 in high school and ? in college.

In 1934> sixty

years later, enrollment in the elementary department had
fallen to 98, while the enrollment in the high school re
mained relatively constant and the college enrollment increased tremendously.

r/(b

It is evident that the multiplica

tion of public facilities for Negro elementary education in
the State contributed to this decrease in the elementary
enrollment at New Orleans University and other private
institutions of higher education.
It will be noticed, too, in Table V that the college
enrollment at New Orleans University continued to increase
despite the depression which affected enrollment figures in
many other institutions.
The faculty.

When New Orleans University opened its

doors to students in .the fall of 1873, the college faculty
consisted of three members including the president, the
77
Reverend I. S. Leavitt.''

In the seventy years of its

76Ibid.
77First Annual Catalogue of New Orleans University.

p. 5.

TABLE V

ENROLLMENT NUMBER AND PERCENTAGE OF COLLEGE STUDENTS COMPARED
WITH THE TOTAL ENROLLMENT AT NEW ORLEANS UNIVERSITY,
1673-1935.*
Year
1873
1874
1880
1681
I 884
1885
1888
I 889
1890
1891
1892
1893
1894
1895
1896
1901
1916
1917
1920
1921
1922
1923
1924
1925
1926
1927
1928
1929
1930
1931
1932
1933
1934
1935

Number of
College students>
7
7
11
11
9
19
8
7
7
10
6
10
8
7
10
14
27
33
10
22
29
64
I 84
213
240
226
275
236
249
385
460
365
356
541

Total
enrollment
328
335
153
369
240
192
228
266
458
522
663
612
533
603
550
703
507
474
492
530
582
554
543
505
703
844
895
844
738
• 695
716
565
561
769

Percentage of
College students
2.1
2.0
7.2
2.9
3.8
9.9
3.5
2.6
1.5
1.9
.9
1.6
1.5
1.1
1.9
1.9
5.3
7.0
2.0
4.1
4.9
11.5
33.8
42.1
34.1
26.9
30.7
27.8
33.7
55.4
64.2
64.5
63.5
70.3

*The data used for this table were compiled from the existing Catalogues of New Orleans University. 1673. p. 12; 1660.
p. 12; 1884. p. 11; 1885. p. 45; 1888. p. 16; 1889, p. 13;
1890. p. 20; 1892. p. 65; 1893. p7*25; 1894. p. 26; 1895. p.
25; 1896. p. 20; 1916. p. 37; 1917. p. 40; 1920. p. 2*8; 1921.
p. 45; 19 2 2 . p. 2*7; 1923. p. 2*7; 1922*. p. 2*6; 19.25, p. 54;
1926. p. 67; 1927. pp. 107-8; 1928. pp. 110-11; 1929. pp. 1078; 1930, p p . 87 -88 ; 1931, p p . W 7 9 ; 1932 . pp. 84 -85 ; 1933,
pp. 83-84; 1934. p. 79; 193 5. p. 80; and Seventy Years of
Service. p. 21.
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history, New Orleans University and its predecessors had
but fourteen presidents.

All were appointed because of

their professional qualifications and because of their
interest in the work.

All were from the North.

In the

early years of the school these leaders had to endure
criticism and sometimes ostracism on the part of native
white p e o p l e . ^
The faculty was made up of select men and women of
both race 3 , many of whom had had exceptionally fine educa
tional and professional advantages.

At first, quite

naturally, the teachers were all white people from the
North.

Then as educated and well trained Negro teachers

became available, they were appointed to teaching positions.
New Orleans University thus had a mixed faculty for most of
its existence.

When the University merged with Straight

College in 1935* all the regular teachers on the staff were
79
Negro.
Table VI shows the number and academic training of the
College faculty at New Orleans University for those years
for which data are available.
It is impossible to determine from available evidence
how many of the faculty listed in the Catalogues under the
College Department were full-time instructors in that

^ Seventy Years, p. 37*

79ibid.
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TABLE VI
NUMBER AND ACADEMIC DEGREES OF COLLEGE FACULTY MEMBERS AT
NEW ORLEANS UNIVERSITY, 1873-1935.*

Year

1873
1878
1881
1884
1885
1888
1889
1890
1891
1892
1893
1894
1895
1896
1916
1917
1920
1921
1922
1923
1924
1925
1926
1927
1928
1929
1930
1931
1932
1933
1934
1935

Doctor1s
degree'**

1

Master *s
degree

1
2
1

1
2
1
1
1
2
1
1
1
1
1
2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

1
1
1
2
2
2
1
1
1
1
1
2
3
3
3
1
1
2
3
6
7
8
10
11
11
7

Bachelor* s
degree

No
degree

2
1
1
1

2
1

1
3
2
2
3
2
2
4
5
8
8
12
11
13
15
6
9
12
8
9
10
8
8
8
11

1
2
3
4
3
7
3
2
2
2
3
1

1
1
1

Total
members
3
5
3
2
2
3
3
4
5
5
7
7
8
7
12
10
13
13
18
18
18
17
8
12
16
15
17
20
20
21
20
19

•

*These figures were compiled from the Catalogues of New
Orleans University. 1873. p. 5; 1878. p. 4; 1881. p. 5; 1884.
p.
3; 1883. p. 10; 1888. p. 7; 1889. p. 7; 1890. p. 6 ; 1891.
p.
9; 189.3, p. 12; 1893. p. 11; 1891*. p. 9i 1895. p. 11; 1896.
P*
9; 1916. p. 5; 1917. P. 5; 1920. pp. 6-7; 1921. p. 6 ; 1922.
pp. 5-6; .1923, pp. 5-6; 1924. pp. 5-6; 1925. pp. 6-7; 1926. pp.
4-5; 1927. p. 5; 1928. pp. 4-6; 1929, p p . 4-5; .193.0, p p . 5-6;
1231, pp. 5-6; 1932. pp. 5-6; 1933, pp. 5-7; 1934. pp. 5-7;
PP- *+-6 **No distinction is made between earned and honorarydoctoral degrees.
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Department.

Since the enrollment of college students,

especially during the early years of the school’s existence,
accounted for only a relatively small proportion of the
total enrollment, it appears reasonable to suppose that
some of these instructors at least were only part-time
faculty members of the College Department as was the case
in other Negro institutions of higher education operating
at that time.

It is certain, however, that after 192if when

the college enrollment came to represent over a third of
the total enrollment of the institution, most of the in
structors listed under the College Department were employed
full-time in that Department.
When the Reverend 0. E.?Criege, D.D. became
of New Orleans University in

president

192?, be determined to improve

ohe character of the college personnel.

6.1

The Master of

Arts degree was made the minimum requirement for teachers
8?

in the College Department.
to effect this

Even though it was impossible

change immediately, a marked and steady in

crease in the number of advanced degrees held by faculty
members is apparent.

60
HI
go

Catalogue of New Orleans University, 1924, p. 6.
Seventy Years, p. 3*f*
Ibid.
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Means of support.

New Orleans University was supported

mainly by the Freedments Aid Society of the Methodist
Episcopal Church.

The first purchase of property was made

in 1866, and in 1 8 7 3 a second purchase was made of an
adjoining property.

The buildings and lots, costing over

$ 2 0 , 0 0 0 , were paid for by the Society.
The Cata3.ogue for 1884 contains the following interest
ing paragraph:

The friends of the University will rejoice to
know that the Freedmen’s Aid Society has bought
a large lot on St. Charles Avenue, the finest
street in the city . . . a whole block of three
acres, with a large mansion and smaller build
ings upon it, which can be used for the school
until the new building is erected, which we
have strong hopes to see finished before
Christmas.
This new site was purchased at auction by the Society
for $ 1 3 , 0 0 0 and the additional square for $ 3 0 0 . It was
not until May 7, 1886, however, that the contract was let
for the new Main building to be erected by the Society for
the sum of $4 0 ,0 0 0 .
From the foundation of New Orleans University in 1873
to June 30, 1925> the contributions made to the institution

^ Catalogue of New Orleans University, 1878, p. 16.
^ Catalogue of New Orleans University, 1884, pp. I 5 -I6 .
83

Seventy Years, p. 1 3 .

66Ibid.
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by the Freedmen»s Aid Society of the Methodist Episcopal
Church totaled $251,824.66, constituting by far the major
source of income.

Of this grand total, $74,200 was re

ceived for capital outlay in lands and buildings, and
$177,624.66 accrued from invested endowment interest and
appropriations.

87
'

The John F. Slater Fund contributed to New Orleans
University in the same manner and approximately to the same
degree as it did to Straight College and other private
institutions of Negro higher education.

The Slater Fund

appropriation to New Orleans University i n '1892-93, for
example, amounted to $1,500, a sum to be used solely for
the payment of teachers* salaries.

Thirty-five years

later, in 1928-29, the Slater Fund appropriation was
$1,575 and intended for the same purpose.

89

In 1931 and

1932, the amount of the Slater appropriation was raised to

$1 ,800.90

^ I b i d . , pp. 18-19.
^ Proceedings of the John F. Slater Fund, 1893i p. 37.
89

Slater Fund, Proceedings and Reports for the Year
Ending September 3 0 , 1929, p. 8.
90

Slater Fund, Proceedings and Reports for the Year
Ending September 3 0 , 1930, p. 11; September 3 0 , 1931, p. 10;
September 3 0 , 1932, p. 11.

Ill

Despite the generous aid of religious and philanthropic
agencies, the work of New Orleans University throughout its
existence was hampered and restricted by lack of sufficient
funds.

This fact is illustrated by the frequent and some

times frantic appeals for financia1 help found in the
Catalogues.^

Not only were such endeavors as the Medical

School forced to be abandoned because of lack of funds, Kut
the very continuation of the institution itself was threaten
ed at times for the same reason.
Surveys and reports.

New Orleans University is des

cribed in the 1017 Surve.y of Jones as a secondary school
with a large elementary enrollment and a few College
students, a progressive institution but handicapped by lack
92
of funds and the location of the school.
The attendance for 1914, the year of inspection, is
listed as ^3 2 , with 2 9 8 in elementary school, 1 2 5 in
secondary, and 9 in College.

Y/hile the number of students

in the College classes was increasing, it was the opinion
of the Examining Committee that the maintenance of these
classes was hardly warranted by the number of pupils or by

•"' Catalogues of New Orleans Universitv, 1874. v. 25;
1878, p7~l 8 ; 18~84, p. 15; 1885 ,~p. 592

Jones, oj2 . cit., Vol. II, p. 300.
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the teaching force. 93

Despite an estimated income of

$ 1 2 , 9 3 3 for the year, a debt of $ 5 , 0 0 0 in the form of a
Q4
mortgage is listed for 1 9 1 4 .'

The Examining- Committee made the following recommendacm
tions:"^
1. That more emphasis be placed on the training
of teachers.
2. That the courses in physical science, history,
and social science be strengthened.
3* That more time be given to gardening, manual
training, cooking, and sewing.
4.
That the plan to move the school to another
section of Louisiana be encouraged.
That these recommendations did not pass unheeded is
proven by the fact that the traditionally classical curricuq6
lum of the institution was broadened'' and even the name of
the school was changed to New Orleans Teachers College for
ry]
several years.'
From 1887 to 1897, numerous industrial
courses had been offered by the University, but the Board of
Education of the Methodist Episcopal Church soon discovered

9~^Ibid., p. 3 0 1 .
9j+Ibid.

95ibid.
^ Seventy Years, p. 23*
'^Ibid., p. 6 9 .
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that to equip a school to do first class work in these
fields far greater suns of money were necessary than it
could command, and industrial courses were discontinued.

98

The suggestion of the Survey to relocate the institution
because of duplication of effort in Hew Orleans undoubtedly
prepared the minds of the officials to accept the later
suggestion of merger with Straight College.
The New Orleans University Bulletin of 192 7 contains a
paragraph indicative of the favorable attitude on the part
of University officials towards the Jones Survey:
With a number of other Negro colleges, How
Orleans University requested the Federal Bureau
of Education to make a new survey of Negro
Colleges in the belief that such a survey would
reveal the remarkable advance made by Negro
Colleges since the last survey was made some
twenty years ago, and that as a result of such
a disclosure these colleges would be given a
much higher rating than was possible'after the
first survey.
This new Survey was conducted under the direction of
Arthur J. Klein and published by the Bureau of Education in
1928.

Much improvement was noted in the condition of New

Orleans University since the Jones Survey, but the long list
of recommendations of the Klein Committee gives a fairly
fairly accurate and objective evaluation of the institution
in 1927 and the need of continued improvement:

9^Ibid., p. 23*
99N e w Orleans University Bulletin, 1927» pp. 70-71.

114

The strategic and attractive location of the
institution makes it all the more desirable that
the quality of its educational work be improved.
More generous support is therefore indispensable,
if it is to continue to meet the growing opportuni
ties that are the results of its exceptional environ
ment. The survey committee therefore recommends:
That the authorities of the university reconsider
its objectives, particularly to ascertain the desira
bility of continuing graduate work in view of the
expense and the labor involved.
That if graduate work should be continued, arrange
ments be made to obtain for part-time work the assis
tance of one or more members of one of the local or
regional white universities.
That no teachers be permitted to conduct graduate
work without at least the master*s degree or two
years of advanced training in their specialized
fields in a well-recognized university.
That in the event additional income be provided,
at least two full-time professors be added to assist
in offering a limited number of courses in philosophy,
psycho3.ogy, and education.

That continued efforts be made to increase the
permanent endowment, and, in view ,of the crowded
condition of the physical plant, a building fund be
raised to provide a more modern academic and ad
ministrative unit.
That the development of college extension courses
for college credit, if continued, be maintained on
the same level in every respect as resident college
wo rk.
That members of the faculty without advanced
degrees or adequate special training be encouraged
to gain this additional training in the near future.That the assignments of those members of the
staff carrying abnormal teaching loads be sub
stantially reduced.
That provision be made for a higher scale of
salaries, based upon professional ranking of the
teachers.
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That the library greatly increase the accessions
in all major departments to conform to the specifi
cations of a four-year college, and that if graduate
work is offered, special library facilities be pro
vided for those departments offering advanced courses.
That the laboratories be renovated and sufficient
equipment and supplies added so that college courses
in organic chemistry and advanced physics may be
offered.^00
It is clear that almost all of the deficiencies pointed
out by the Survey were the result of the University*s
attempt to provide a program of higher education without
adequate financial resources to do so satisfactorily.
•It is significant to note one major difference between
the surveys of Jones and Klein:

the former suggested re

location of the institution in another section of the State;
the latter recommended the present site and suggested that
full advantage be taken of it.
The details of the subsequent merger between New
Orleans University and Straight College have already been
presented in this study but it is interesting to note the
first public mention of the plan is the official publica
tions of New Orleans University.

The Bulletin of 1929 states:

It is' well known that both New Orleans University
and Straight College for years have been cramped for
room and have been eager to secure a larger tract
somewhere within the city in order to build up a
campus and college plant adequate to the needs of
the day. Meanwhile about two years ago a quiet but

^0^Klein, oja. cit. , pp. 370-71.
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careful study of New Orleans as an educational
center for the Negro Youth of the South was made
by a representative of the Julius Rosenwald
Fund.101
The results of this study, made possible through organized
philanthropy, had much to do with the ultimate decision
of both institutions to merge.
III.

DILLARD UNIVERSITY

Dillard University represented a cooperative enter
prise in which citizens of a11 races in New Orleans, the
American Missionary Association of the Congregation and
Christian Churches, the Board of Education of the Methodist
Church, the Genera1 Education Board, the Julius Rosenwa1d
Fund, the United Negro College Fund, and other foundations
and organizations participated.

The most recently establish

ed institution of Negro higher education in Louisiana, it is
treated next in this study since its foundation meant the
demise of the two educational institutions just considered
at length.
Date and place of organization.
was actually organized in 1930.

Dillard University

Flint-Goodridge Hospital,

the first unit of the University, was opened on February 1,
1932.

Erection of the plant of the college unit was

completed in the summer of 1 9 3 5 , and instruction began in

~^~New Orleans University Bulletin, 1929, p. 33*
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September, 1935*

At the same time, its parent institutions,

New Orleans University and Straight College, ceased to
exist. 1n?

Flint-Goodridge Hospital was erected on Louisiana

Avenue, New Orleans., and the rest ox the University was
erected on Gentilly Road, the site originally selected by
the American Missionary Association for the relocation of
Straight College.
Aim and purpose.

Dillard University was established

as an institution for young men and women whose abilities,
training, and character would lead them to desire a
liberal education.

Up to 1954 the University was devoted

to the ideals and princip].es of Christian conduct and
service, and was committed to the perpetuation of the pro
found religious impulse which gave birth to its predecessors,
New Orleans University and Straight College, in the field of
1OS
education for Negro youth.
Enrollment of students.

Dillard University, unlike

its parent institutions, was devoted exclusively to Negro
higher education.

Up to 1954 there were no elementary or

secondary departments of instruction.

All students enrolled

in the University, consequently, were on the collegiate level.
This characteristic of undivided academic effort conformed

lOSpiH g r d University Bulletin, 1935. p. 13.
lQ3Ibid., p. 14.

ne

bo the general pattern emerging during the last three
decades in Negro institutions of higher education.

As

public school facilities for Negroes on the elementary and
secondary levels were becoming more and more adequate in
Louisiana, such institutions as Dillard University were
able to concentrate their efforts on higher education
exclusively.
Student enrollment at Dillard from 1935 to 1954> a
period of nineteen years, is shown in Table VII.

The

number of graduates are listed by year and the enrollment
of veterans of Wor3.d War II and the Korean War, enjoying
the benefits of Public Lav; 34b, Public Law 16, and Public
Law 5.50, are indicated.
It will be noticed that, with the exception of .1944
when the full effect of World War II was being registered
in the enrollment of most institutions of higher education,
the enrollment of Dillard University manifested a relatively
constant increase.
Like most other institutions of higher education in the
United States, the enrollment of Dillard University was
increased significantly for several years by the influx of
veterans who wanted to take advantage of the educational
opportunities offered them by the Veterans* Administration.
In 1947, the peak year of veteran enrollment, there were
130 veterans of World War II enrolled at Dillard, constituting
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TABLE VII
NUMBER OF GRADUATES AND TOTAL ENROLLMENT,*
DILLARD UNIVERSITY, 1935-36 to 1953-54

Year

Graduates

Veterans of
World War II

Veterans of
Korean War

1936
1937
193$
1939
1940
1941
1942
1943
1944
1945
1946
1947
194$
1949
1950
1951
1952
1953
1954

29
36
31
48
26
50
42
46
26
30
32
32
59
61
117
96
77
71
68

18
130
129
120
111
77
34
23
15

10
43

Total

976

657

53

Total
enrollment
281
290
259
275
346
349
309
336
228
287
454
600
636
591
547
528
618
600
714

*With the exception of the Veteran enrollment, these
figures were compiled from Dillard University Bulletin.
1936* p. 43; 1937, p. 57; 193$. p. 53; 1222, p. 57; 19.40.
P. 'ol; 1941, p. 62; 1942. p. 62; 1943-, p. 65; 1944, p. 67}
19-4.5, P. 70; 1946, p. 73; 1947, p 7 ^ 5 ; 1946, p7 96; 1949,
p. 93; 1250, p. 100; 1251 , p. 93; ± 252 , p. 101; 1253, P108; 1954, P. 109.
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21.6 per cent of the total e n r o l l m e n t T h e later en
rollment of Korean War veterans was considerably less.

In

1954, for example, only 6 per cent of the total enrollment
was made up of veterans of the Korean War.
The faculty.

The number and academic degrees of

faculty members of Dillard University from 1935 to 1954
are shown in Table VIII.

It will be noticed that the

faculty increased 66 per cent during this period while the
student enrollment increased 60 per cent.

The professor-

student ratio decreased from 1 to 14 in 1935 to 1 to 12.1
in 1 9 5 4 , a manifestation of definite progress.
Not only did the faculty increase in numbers but the
academic training of faculty members improved significantly.
In 1954, 18.6 per cent of the faculty possessed the doctor
ate, 61 per cent the master’s degree, and 20.4 per cent the
bachelor*s degree.

Many of those not possessing the

doctorate in .1954 were working towards that goal at some
of the outstanding American universities.

Only fifteen

members of the faculty and staff received any of their
1Q K
education at Dillard University or its parent institutions."

Figures of veteran enrollment at Dillard University
were obtained from a typewritten summary, Files of the
Business Manager, Dillard University.
] 08
"The Dillard Bulletin, 1954, pp. 6-12.
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TABLE VIII

NUMBER AND ACADEMIC DEGREES OF FACULTY MEMBERS,
DILLARD. UNIVERSITY,
1935-1954*

Year

1935
1936
1937
1938
1939
1940
1941
1942
1943
1944
1945
1946
1947
1948
1949
1950
1951
1952
1953
1954

Doctor1s
degree
1
3
6
7
7
7
6
6
8
7
6
5
5
7

8
10
6

8
11
11

Master’s
degree
9
10
9
15
14
16
20
' 17
17
18
21
24
32
31
31
29
34
40
36
36

Bachelor’s
degree
6
10
10
7
5
7
4
3
6
6
5
8
14
17
17
24 '
17
11
11
12

No
degree

1
1
2
3
2
1
1

Total
members
20**
23
26
30
28
33
32
27
31
31
33
37
53
55
56
63
57
59
58
59

*These data were compiled from the consecutive issues of
The Dillard Bulletin. 1935. pp. vl-vll; 1936. pp. Vll-Vlll;
1937. pp. 47-49; 1936. pp. 43-46; 1939 , pp. 47-50; .1940, pp.
50-53; 1941, PP. 50-53; 1943. p p . 7-11; 1943. pp. 5-8; 1944..
PP. 7-9; 1945. PP. 7-9; 194.6. PP. 7-10; 1947. pp. 7-10; 1948.
pp. 7-11; 1949. pp. 7-11; 1950. pp. 7-11; 1951. pp. 7-11;
1952. pp. 7-11; 1953. PP. 7-12; 1954, pp. 7-12.
’i'vFour faculty members were not yet engaged for the school
year when the first issue of The Bulletin went to press.
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The faculty, while predominantly Negro, was still
bi-racial or mixed in character in 1954 > unlike the
faculties of the two State-supported institutions of
Negro higher education in Louisiana.
Means of support.

Up to 1954 the pattern of support

for Dillard University was similar to that of its parent
institutions with the important exception that a greater
percentage of its income was derived from local citizens,
white and Negro.
Shortly after the organization of the University in
1930, the citizens of New Orleans in a c.ity-v/ide campaign
pledged $300,000 to the new undertaking.

Religious and

philanthropic agencies, while still contributing generaously
to the support of Dillard Universit;/-, were no longer the
major and almost exclusive source of income other than
tuition and fees.

The United Negro College Fund, previously

discussed in this study, served as an important stimulus in
this regard.
In 1936 the General Education Board bestowed on Dillard
a grant of $25>735 for the support of a program in music and
art over a three-year period.

The Annual Report of 1939

mentioned other grants made to the University by the General
Education Board:

lO^The Dillard University Bulletin, 1935. P* 14*
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While this year marks the last of our grant from
the General Education Board for music and drama,
it marks the second year for the grant of i?17,220
from the same sources for art, and S;>13,500 for
homemaking.107
In the same issue of the Bulletin, the finances of
the University were discussed at length.

The following

paragraphs are of particular significance since they
illustrate the general pattern of support of Di3 3.ard Univer
sity:

The most acute problem facing the University at
this time is that of reducing the gap between its
almost static income and its increasing needs . . .
We face, •however, two immediately pressing prob
lems:
first, that of remedying certain shortages
in plant and program which have existed from the
beginning; second, that of absorbing the relatively
small but inevitable annual increases in operation.
As is generally known, our regular annual support,
apart from student fees, comes from the American
Missionary Division of the Congreationa3-Christian
Church, the Board of Education of the Methodist
Episcopal Church, the Julius Rosenwald Fund, and
from gifts of individuals who are for the most part
citizens of New Orleans.
This support cannot be
expected to increase materially.
The General Educa
tion Board . , . has made and is making generous
contributions to special phases of our program and
other foundations have aided us similarly.
It is
clear that further progress at Dillard depends
upon our ability to increase interest in the school
in new quarters and to translate this interest into
gifts.
Dillard University possessed no endowment at this time
and one of the fundamental tasks facing President William S.

107The Dillard Bulletin, 1939. Annual Report Number
(President *s Report for the Academic Year 193&-39), pp. 13-Ii+.
1°^Ibid., p. 26.
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Nelson was the raising of an endowment of at least three
million dollars.'*'09

Within four years after his appoint

ment, President Albert W. Dent, a Negro, secured for Dillard
this three million dollar endowment.
When the new Sciences Building,
was

completed in June,

1952,

built at a cost of $500,000, the following agencies and

individuals made this building possible:

The American

Missionary Association, $100,000; The Methodist Board of
Education, $100,000; The Rockefeller Foundation, $200,000;
and Trustee Stern, $100,000.'^^
The 1948-49 school year may be taken as being a typical
one in the financial history of Dillard University.

By

.examining the sources of income for that year in detail, a
fairly accurate picture of the general pattern of support
becomes evident.

The following items were listed in the
lip
President* s Report for that year:
1. The 1948 United Negro College Fund Appropria
tion, $ 26 ,383 .62 .
2. A Julius Rosenwald Fund grant of $25,000 to
assist in a Child Development Program.

109Ibid.. p. 30.
Jennings Perry, '‘Dillard University Today," The
Christian Education Magazine, 42:14-18, January, 1952.

•^•^Dillard University Bulletin, Report of the President,
March 29, 1949, pp. 10-11.

125

3» Two grants for the remodeling of the librarybuilding as a memorial to Julius Rosenwald:
(a)
Sears-Roebuck and Company, $.10,000, (b) The Genera3
Education Board, $7,500.
A. A $30,000 grant from the General Education
Board for the support of nursing education during
a three-year period beginning July 1, 1948.
5. A National Foundation for Infantile Paralysis
grant for the support of nursing education for a
five-year period beginning January 1, 1949, totaling
$125,000.
i
6. The Carnegie Foundation for the Advancement
of Teaching, $4,000 and Mr. Monte M. Lemann, $1,000
for the grants-in-aid program to stimulate improve
ment in teaching.
7. Alumni and friends in New Orleans, $17,987.26
toward the Stadium Fund.
When the new Auditorium-Gymnasium was built, the
3I 0
following contributed to its erection: ' ^
Sa3.e of stock of 1*1r. E. Snell. Hall

$29,126.95

The Davella Mills Foundation

25,000.00

The Edgar Stern Family Fund

25,000.00

Mr. Lessing J. Rosenwald

2 ,500.00

Board of Home Missions, Congregational

5 ,000.00

Board of Education, Methodist

5,000.00

The Report went on to explain:
These contributions have been tremendously
helpful but the total needs of the University are
greatly in excess of our present ability to
finance.
It is therefore hoped that these and
other friends will continue to come to the aid of

ll3Ibid.
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our work.
Student fees amount to 28.69 per cent
of the University operating costs; endowment income
amounts to an additional 27.63 per cent. The
remaining 2+3.2+3 per cent must be secured in order
to continue our present program.
This does not
include capital expenditures such as new buildings
and major equipment.114
Any accurate recording of the financial history of
Dillard University up to 1954 must take into account the
major role played by the United Negro College Fund.

The

following figures illustrate the generous contributions
made to Dillard by this organization:
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^

Current Funds Distributions to Dillard University
1944
1945
1946
1947
1948
1949
1950
1951
1952
1953
1954

$27,309.13
33,333.19
22,922.95
24,292.30

26,538.06
31,129.11
30,901.00
33,336.64
34,109.67
35,797.86
35,142.49
Total

$334,812.40

Capital Funds Distributions to Dillard University
July, 1952
February, 1953
June, 1953
December, 1953
June, 1954
Total

$101,760.00
101 ,760.00
95.400.00
47.700.00
34.980.00

$381 ,600.00

112fIbid.. pp. 11-12.

^Typewritten summary, Files of the United Negro
College Fund, Inc., New York, New York, n.p.
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During the first ten years of its history, therefore,
the United Negro College Fund contributed a grand total of
$716,412.40 to Dillard University.

The importance of this

agency in the financial history of Dillard is immediately

'

evident.
IV.

I.EL AND COLLEGE

Leland College belongs to that group of schools
established in Louisiana by Northern religious organizations
shortly after the Civil War.

While it has made a signifi

cant contribution to the higher education of the Negro in
Louisiana .its development has been seriously arrested by
limited financial resources among other factors.

The

institution in 1934 was representative of the general
pattern of Negro higher education found at the turn of the
century.
Date and place of organization.

Leland University, as

the institution was first called, was founded in 1870 by
the American Bapuist Home Mission Society and incorporated
that same year.

The Society appropriated $12,500 for the

school, and Mr. Holbrook Chamberlain of Brooklyn, New York,
representing the Baptist Free Mission Society, gave an
additional $12,500.

With this money about ten acres of land
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fronting St. Charles Avenue, New Orleans, were purchased.
The site was selected in 1869 by Mr. Chamberlain and the
original buildings were erected at his e x p e n s e . U n t i l
1886 the institution was largely managed and supported by
the American Baptist Home Jiission Society although this
support was magnificently supplemented by Mr. Chamberlain.
At his death a large part of his property, amounting to
$100,000, was left to the University for endowment pur117
poses.'

Thus Leland was the first Negro institution of

higher education in Louisiana to secure anything like an
adequate endowment.
In 1888, for a reason that is unknown, the school
became independent and, four years later, a new charter
was procured.

The officers of the Home Mission Society,

however, continued to be members of the Board of Trustees.

118

A destructive hurricane passed over New Orleans in
October, 1918, and damaged the institution to such an extent
that the property was sold in the spring of 1916 for the sum
of $175 ,000 .

After several attempts to secure desirable

property elsewhere, the College was reopened November 1, 1923,

*11A

Financial records. 1869-3-891, Archives, Leland
College, Baker, Louisiana, n.p.
^^Ibid.
•^••^1892 Charter, Archives, Leland College, Baker,
Louisiana, n.p.
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at Baker, Louisiana, several miles North of Baton Rouge,
which at the time of writing, was still the site of the
institution.

Sometime during the eight years the operation

of the school was suspended, the American Baptist Home
Mission Society again assumed control of the school, possibly
at the suggestion of the Jones Survey.
Aim and purpose*
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Leland University was founded as an

institution under Baptist auspices that would provide a
Christian education from the elementary to the collegiate
level primarily for Negroes of Louisiana.
The Leland University Catalogue of 1900 expressed the
aim and purpose of the institution in the following manner:
Leland University was founded in 1870 for the
higher education of such men and women as desire
to fit themselves for Christian citizenship,
either as ministers, teachers, or tradesmen. It
is open to all persons who are fitted to enjoy
its advantages, without distinction of race,
color, or religious opinion . 1 2 0
According to the provisions of the Act of the Legisla
ture of Louisiana incorporating the institution, the purposes
and objects of the corporation were described as "the
maintenance and establishment of one or more Institutions of
learning for the education, under Christian auspices, of
young men and women, particularly for the training of
]?!
preachers and teachers."

■^•^Jones, op. cit., Vol. II, p. 300.
- ^ Leland University Catalogue, 1900, p. 34*
- ^ Leland University Catalogue, 1902, p. 10.
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The original aims and purposes of Leland College
have never been changed so that the institution in 1 9 5 4
was still devoting its major efforts to the education of
ministers and teachers.
Enrollment of students.

Because of the paucity of

enrollment records at Leland College, a complete tabula
tion of enrollment figures is impossible.

The enrollment

of students for those years for which data are available is
shown in Table IX.
It will be noticed that up to and including the second
decade of the present century, the enrollment in the ele
mentary and secondary departments far surpassed the enroll
ment in the collegiate department of Leland College.

This

was according to the general pattern of enrollment in Negro
institutions of higher education.

No total enrollment

figures for the years between 191-3 and 1 9 3 5 are available.
In 1941, the college enrollment was considerably greater
than the total enrollment of the .lower departments.
too, conforms to the current general pattern.

This,

It is im

portant to note, however, that the college enrollment de
creased significantly between 1 9 4 1 and 1 9 5 3 > a period which
was marked by a decided increase in college enrollment in
other institutions.
To the extent that this decrease in college enrollment
continued, Leland College has not conformed to the general
pattern of growth and development exemplified at the same
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TABLE IX

NUMBER OF COLLEGE STUDENTS COMPAR sD WITH TOTAL ENROLLMENT
AT LELAND COLLEGE, 1896-1953.*

Year
1896
1900
1901
1902

1903
1904
1905
1910

1911
1912

1913
1924
1925
1927
1928

1930
1935
1938
1941
1948
1953

College enrollment

Total enrollment

27
5
4

690

12

1 ,2 7 0 **

7
15
24
7
17
13
17
3
9
14

1,671
1,985
1,927
1,577
1,715
1,711

495
748

26
11

50
102

316

304
183
191

221

180

*These figures have been compiled from the available
issues of The Leland College Bulletin. I 8 9 6 , p. 23; 1900,
p. 3 2 j 1 9 0 1 . p. 3 2 ; 1902. p. 53; 1903. p. 22; 1904. p. 2 4 ;
1905. p. 2 2 ; 1910. p. 64; 1911. p. 66; 1912. p. 6 4 ; 1913.
p. 23; 1924. p. 2 6 ; 1925. p. 3; 1927. p. 27; 1928. p. 25;
1930. p. 49; 1935, p. 4 2 ; 1938. pp. 39-40; 1941. p. 47;
1948, pp. 56-61; 1953, pp. 56-62.
**The total enrollment figures for the years between 1913
and 1935 are not available. The total enrollment- figures
for the years between 1 9 0 2 and 1 9 1 2 include the enrollment in
the seven elementary and secondary schools affiliated with
Leland University at that time.
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time in all other institutions devoted to the higher educa
tion of Negroes in Louisiana.

Undoubtedly the lack of

adequate financial resources has been reflected in the
quality of the work offered by the College.
The faculty.

When Leland University first opened its

doors to students in 1 8 7 0 , almost the entire faculty was
made up of white people from the North.

Such was the case

in a.l1 Negro institutions of higher education established
shortly after the Civil War by Northern religious organiza
tions.

Many of these faculty members enjoyed exceptional

educational advantages and carried over into their work the
spirit and the content of some of the best educational
institutions of the day.
Since the collegiate enrollment was proportionately
very small at Leland for many years after its foundation,
most instructors in the college department also taught in
the lower divisions.

V/hen the collegiate enrollment became

large enough to warrant it, more and more instructors came
1 ?2
to do full-time work in that Department.
.

i

The faculty was still predominantly white when the
institution ceased operation in 1

9

1

5

\«/hen instruction

was resumed in 1 9 2 3 , the same pattern existed but gradually
it changed until in 1 9 5 4 the faculty was almost exclusively
Negro.

ISSfaculty Schedules, Archives, Leland College, Baker,
Louisiana, n.p.
^'2 ^Jones, o£. cit. , Vol. II, p. 299*

The number and academic decrees of faculty members
for those years for which data are available are shown in
Table X.

A few facts are immediately evident from the

perusal of this Table.

First of all, the number of faculty

members increased or decreased in proportion to the in
crease and decrease of the colleciate enrollment with the
exception of the last three years cited.

This conforms to

the general pattern of Faculty crowth.
Secondly, it is evident that the faculty of Leland
College has not been strengthened by the acquisition of
advanced degrees during the past two decades to the extent
that this emphasis on graduate work has characterized the
facul ties of similar institutions in Louisian.'* during the
same period.

This is not to deny that in 1954 many faculty

]P
members were pursuing graduate work in other institutions..

The fact remains, however, that the majority of faculty
2p g
members still held only the bachelor*s degree.
' This is
not in conformity with the general pattern of faculty de
velopment manifested in other institutions.
basic reason for this was financial.

Undoubtedly the

A relatively low

1 P)

The Catalogue of 1954 listed eleven faculty members
as currently engaged in further study.
IP K
Of those who held only bachelor’s degrees, 7&»5
per cent received these degrees from Negro institutions.
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TABLE X

NUMBER AND ACADEMIC DEGREES OF FACULTY MEMBERS,
LELAND COLLEGE,

1896- 1954*

Year

Doctor1s
degree

1896
1901
1902

2
2
2

1903
1904
1905

3
3
2

1910

2

1911

2
1
1

1912

1913
1914
1924
1925
1927
1928

1930
1935
1938
1943
1948
1953
1954

Master’s
degree
1
1

1
1
2

1
1
1
6

5
2
1
1

1
1
1
2

5
4
5
7
8

2

1

Bachelor’s
degree

6

3
11

8
4

No
degree

Total
members

1
2

6

4
4

7
9

2

11
10
12
12
12
12

3
3
3
3
3

5

8

14

6
6

4
4

10
10

9
7

6

8
8

6
1

16
14
15
15
14
15
18
19
25

9
7
17
15
14

5

*These data were compiled from the available issues of
Leland College Bulletin. I 8 9 6 . p. 5; 1901. p. 6 ; 1902. p. 7;
1903 . p. 24; 1904. p. 5; 1905. p. 23; 1910. p. 27; 1911. p.
28; I9 I2 . p. 29; 1913. p. 5; 19.14, p. 14; 1924. p. 2 ; 1925.
P. 2 ; 1222, P . 5; 1228, p. 5; 1230, P. 6 ; 1 2 2 2 , p. 6 ; I 9 3 8 .
P ‘ 7; 1943. p. 7; 1948. pp. 7-8; 1953. pp. 7 -8 ; 1954. pp. 7 -8 .
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salary scale could hardly attract well-trained instructors
or serve as an incentive for others to pursue graduate
degrees and remain at the institution.
Means of support.

When the Examining Committee of the

Jones Survey visited Leland College in January, 1914, it
was discovered that apparently no financial records were
kept

According to estimates given by President Newton

Earle, white, the major sources of income for the year
were:

Endowment funds, §B,000; Tuition and fees, $2,21+0;
1P7
and Alumni and Baptist Associations, $3o2.
It is to be
remembered that the institution at this time was not under
the control of the American Baptist Home Mission Society

and hence the revenue from Baptist sources accounted for
only a small percentage of the income for that year.

When

the College was reopened in 1923, again under the control
of the Society, the income from this source became pro
portionally greater.
In the absence of financial records kept by the insti
tution, the annual reports of agencies that contributed to
Leland are of particular value.

In the Slater Fund Proceed

ings and Reports for 1910, the total income of Leland for
the year was listed as §1 1 ,7 4 1 , comprised of the following

•^kjones,
1 2 7 Ibid.

ojd •

cit. , Vol. II, p. 299*
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items:

Endowment, $8,720; Tuition and fees, $1,089; Slater

Fund, $1,500; and Private subscriptions, $442.

No con

tributions were listed from other societies and associations.
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By 1913 the endowment of I.eland College had grown to
$121,000.

The value of the College plant was estimated at

$330,000, considerably greater than any other Negro insti
tution of higher education in Lotaisiana at that time.

The

condition of the plant, however, was described as "poor.’'-*-^
In 1924, after the institution was reopened in Baker,
total income of Leland College was listed as $26,259, com
prised of the following items:

Endowment, $6,000; Tuition

and fees, $1,032; Baptist Associations, $12,484; Private
subscriptions, $217; Slater Fund, $1,000; and Other sources,
$5,536.
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In other words, endowment proceeds contributed

22.5 per cent of the total income and the Baptist Associa
tions which sponsored the institution contributed 4 7 * 5 per
cent.

.1 28

The John F. Slater Fund, Proceedings and Reports ,
1910, P. 40.
129
“’The Trustees of the John F. Slater Fund, Occasional
Papers (1913), No. 13, p. 16.
^-^Proceedings and Reports of the John F. Slater Fund
for the Year Ending September 30, 1924, p. 3 6 .
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In 1927, the total income for Leland College was
listed as $29,101, comprised of the following items:

Endow

ment, $6,186; Tuition and fees, $2,575; Baptist Associations,
$6,750; Private subscriptions, $1,368; Slater Fund, $600;
and Other sources, $1 1 ,6 2 2 . ^ 3 1
sources” was not specified.

just what constituted “other

It will be noticed, however,

that the income from the Baptist Associations fell con
siderably from 47 •5 in 1924 to 23»1 per cent in 1027*

There

was also a slight decrease in endowment revenue, from 2 2 . 5
per cent in 1 9 2 4 to 2 1 . 2 per cent in 1 9 2 7 .
In 1934, the Slater Report showed a deficit of.$2,182
lap
on current expenses for Leland College.'-^” The deficit for
the following year was listed as 3 7 3 5 .J33
Sketchy as these figures may be, they are sufficient to
indicate the growing financial problem which faced Leland
College.
1954*

The situation changed comparatively little up to

Endowment interest, tuition and fees, and a much

reduced annual allotment from the Baptist Associations
constituted the major sources of income for the institution.
Despite such restricted and inadequate income, Leland College

31proceedings and Reports of the John F.
for the Year Ending September 3 0 . 1927. p. 2 3 .
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Proceedings and Reports of the John F.
for the Year Ending September 30. 1934. p. 25*
133ibid., 1915, p. 27.

Slater Fund

Slater Fund

in 195k was making a desperate effort not only to crow but
to play again the important role that was once hero in the
higher education of the Negro in Louisiana.
Surveys and reports.

The Examining Committee of the

Jones Survey visited Leland College in January, 191/+, well
over a year before the operation of the institution was
suspended because of the damage inflicted by the hurricane.
The Jones Survey described Leland as ”a school of
elementary and secondary grade with a few pupils in college
subjects.”13k

Since tne same Survey characterized the

other Negro institutions of higher education in Louisiana
in similar fashion, it is evident that Leland College in
191/|- conformed to the .general pattern of development.

While

acknowledging the value of the College plant and the large
endowment, the Survey mentioned that the campus, situated
in one of the most beautiful residential sections of New
Orleans, was poorly kept.--'The following recommendations were made by the Examining
I3 6
Committee:
1.
That the plan to place the institution under
the supervision of the American Baptist Home Mission
Society be encouraged.

^^Jones, op. cit., Vol. XI, p. 299*
l35Ibid., p. 3 0 0 .
l36Ibid.
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2. That the school be moved to some central
location “in Louisiana.
Both of these suggestions were followed.

The insti

tution became associated again with the American Baptist
Home Mission Society and Baker, Louisiana, was selected
as the new site of the College.
Leland College was not included in the Klein Survey
of 1928.
V.

XAVIER UNIVERSITY

Xavier University, unlike the four private institu
tions of Negro higher education previously discussed in
this study, represents somewhat of a departtire from the
general pattern of development.

Established under Catholic

auspices and control, Xavier .is a relatively recent founda
tion dedicated to Negro higher education in Louisiana.
All of the other four private institutions had their
beginnings, directly or indirectly, shortly after the Civil
War.

Xavier also represents a departure from the general

pattern in so far as it was founded in New Orleans at a
time when there was much duplication of effort in the City
and several of the other institutions were either planning
or seriously contemplating relocacion.
Date and place of organization.

V/hen Southern Univer

sity was removed from New Orleans in 1912 and relocated in
Baton Rouge, the Sisters of the Blessed Sacrament, a

religious congregation of Catholic women dedicated to the
education of Negroes and Indians, purchased the property
and opened a high school in September, 1915•

The Sisters

of the Blessed Sacrament undertook the education of the

colored Catholic youth of New Orleans in response to the
urgent request of the M o o t Reverend James H. Blenk, S.M.,
D.D., archbishop of New Orleans.

In September, 1917, the

Teacher Training School was opened with a two-year curric
ulum designed to prepare students for the teaching pro
fession in Louisiana schools.

In 192 5 the Training School

became a Teachers* College and the College of Liberal Arts
7
was established chat same year. IT
J

Within a few years the

necessity of meeting the needs arising from the rapidly
increasing College enrollment prompted the Sisters to
separate the College and the High School Divisions.

Property

on Washington Avenue, below Carrollton, was purchased in
June, 1929> and this became the present site of Xavier
University.

Xavier Preparatory School continued to function

on the former site.^-^
Aim and purpose.

The Xavier University Bulletin of

192? described the aim of the institution in the following
way:

1S7
'Archives of Xavier University, New Orleans, Louisiana.

i/a

The aim of the Sisters of the Blessed Sacrament
in conducting Xavier University is to offer to
young men and women of the colored race an oppor
tunity of receiving a thorough, liberal education;
an education which will develop all the faculties
of soul and body and find expression in clear
thinking and right acting.-'-3Shortly after the inauguration of their work in New
Orleans, the Sisters of the Blessed Sacrament sought
authorization to conduct a college and confer degrees.

On

June 3.8, 193.8, R. G. Pleasant, Governor of Louisiana,
approved the following Act passed b2^ the General Assembly:
Be it enacted by the General Assembly of the
State of Louisiana, that the Sisters of the Blessed
Sacrament for Indians and Colored People of
Louisiana, conducting the Xavier University, a
religious institution for the education of Indians
and Colored, situated in the Parish of Orleans,
and duly recognized as a body corporate, entitled
to the enjoyment and exercise of all rights,
duties and privileges appertaining to civil
corporations, shall have the power and is hereby
authorized to graduate students and to confer
such literary honors and degrees, and to grant
such diplomas as are conferred and granted by any
colleges, universities or seminaries of learning
in the United States and Europe, to such graduates
of said institution.33+0
In order to fulfill its aims and purposes to the best
of its abi3.ity, Xavier University opened the College of
Pharmacy in 1927; the Graduate School in 1933; and the
Social Service School in 1934.
1AJ
initiated in 1927.

A Summer School program was

-^Xavier University Bulletin, 1927, p . 3.
3-40pegal documents, I, Archives of Xavier University.
li+1Ibid.

11+2

Enrollment of students.

The enrollment of College

students at Xavier University in both regular and summer
session by year from 1926 to 1951+/ a period of twentyeight years, is shown in Table XI.

It will be noted that,

with the exception of the duration of World War II, the
enrollment at the University increased consistently.
The faculty.

The growth of the faculty at Xavier

University has kept pace, with the growing enrollment.

It

has been bi-racial or mixed since the founding of the Uni
versity and continues such to the present day.

Many of the

faculty members, both religious and lay, have enjoyed the
best educational opportunities offered by American and
European centers of higher learning.
The number and academic degrees of faculty members at
Xavier University from 1931+ to 1Q51+, a period of twenty
years, are shown in Table XII.

Since the Bulletins issued

by the University prior to 1931+ bid not list the members
of the faculty, an accurate account of tiieir number and
educational background is not possible.
It is also shown in Table XII that the faculty of Xavier
University conformed to the general pattern of growth and
development manifested in most other institutions of a
similar nature.

For reasons to be explained later in this

study, however, the growth and development of the faculty at
Xavier has been truly remarkable.

In 1934, only 8.6 per cent
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TABLE XI
ENROLLMENT OF COLLEGE STUDENTS IN
REGULAR AND SUMMER SESSIONS,
XAVIER UNIVERSITY,

1926- 1954*

Year

Regular sessions

1926
1927
1928
1929
1930
1931
1932
1933
1934
1935
1936

97
69
84
121

1937
1936
1939
1940
1941
1942
1943
1944
1945
1946
1947
1948
1949
1950
1951
1952
1953**
1954

Summer session

50
59
85

130

337
430
608

186
270
197
347

829

482

911

551
464
454
419

890

1012
898

890
793
703
510

565
627
1030
1105

1001
1048
1030
1026

97
119
143
206
130

154
228

Total

404

430
334
311
346
423
652

715
790
934
894
823

154
414
607
627
955
1311
1462

1354
I4 6 6
1317
1294
1223
1037
821
911
1030

1682
1820
1791
1982
1924
1849

1051
1042

^These data were gathered from the Files of the Registrar.
Xavier Universityc
**No record of enrollment for the 1 9 5 3 summer session is
available.

TABLE XII
NUMBER AND ACADEMIC DEGREES OF FACULTY MEMBERS,
XAVIER UNIVERSITY,
1934-1954*

Year

1934
1935
1936
1937
1936
1939
1940
1941
1942
1943
1944
1945
1946
1947
1946
1949
1950
1951
1952
1953
1954

Doctor1s
degree
3
3
5
5
6
9
6
9
11
11
12
10

9
12
12
12
13
14
15
20
21

Master's
degree
16
15
13
16
32
39
44
43
41
40
40
36
40
47
39
45
46

55
52
52
46

Bachelor’s
degree
14

18
21
22
18
15
19
20
20
18
18
18
17
23
35
29
26
21
25
19
17

No
degree
1
1
2
2
1
1
1

Total
members
34
37
41
47
59
64
70
72
72
69

70
64

4
4
3
4
5
5

66
82
86
90
69
93
96
96
69

=!‘These data were compiled From consecutive issues o f the
Xavier University Bulletin. 1934. pp. 3-7? 1935. pp. 3-7; 1936
1936. pp. 4-9; 1937. pp. 3-9; 1936. pp. 4-10; 1_939. pp. 3-10;
1940. pp. 4 - H ; 1941. pp.
4-10; 1942. pp. 3-10; 1943. pp.
3-10; 1944. pp. 3-10; 1945. pp. 3-11;1946. pp.
3-10; 1947.
pp. 3-10; .1946.pp. 3-10;
1.9.49..pp. 3-10; 1950.pp. 4 - H ;
1951. pp. 4 - H ; 1952. pp.
4-11; 1953. p p . 4-11; 1954-. p p .
7-14.
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of the faculty possessed doctor*s degrees and 47*2 per cent
master*s degrees.

Twenty years later, in 1954, 23.6 per

cent of the faculty possessed doctor*s degrees and 51*7 per
cent master*s degrees.

Many of those who did not hold

advanced degrees were working toward that goal in 1954*
Means of support.

The financial history of Xavier

University is unique in so far as the institution has been
conducted by the Sisters of the Blessed Sacrament who also
1
comprised a significant percentage of the faculty.
These consecrated women receive no salaries for their work
and consequently the annual faculty salary outlay has been
proportionately less at Xavier than at other institutions
where all members of the faculty were salaried.
The Congregation of the Sisters of the Blessed Sacra
ment was founded on February 12, 1&91, by Mother M. Katherine
Drexel, daughter of Anthony Drexel, senior member of the
internationally renowned banking house of the Drexel-Morgan
Company of Philadelphia.

Upon the death of her father,

Mother M. Katherine received her share of the family*s
extensive wealth.

This money, in turn, became the property

of the Congregation she had founded.

Even though exact

1 ) 0

"

According to the 1954 Xavier University Bulletin,
Sisters of the Blessed Sacrament comprise 2 3 . 6 per cent
of the faculty for that year.

12*6

figures are not available, the major source of income for
Xavier University since its foundation has been the Congregation of the Sisters of the Blessed Sacrament.

12*3

Thus

philanthropy and religious zeal, elements in the general
pattern of development of Negro higher education in
Louisiana, played an important role in the establishment
and development of Xavier University.
For several years the John F. Slater Fund contributed
toward the payment of faculty salaries at Xavier.

The

General Education Board made a substantial gift toward the
1} r

erection of Xavier University Library in 1937*"

Next to the annual income received from the Congrega
tion of the Sisters of the Blessed Sacrament, the most
important source of income for the University netween 192*6
and 19152* was the United Negro College Fund.

The following

figures show the nature and extent of the distributions
received by Xavier from this Fund:

12*6

i2*3
Annals of the Sisters of th e Blessed Sacrament t St.
Elizabeth*s Convent, Cornwells Height, Pennsylvania.
T 2*2+

The John F. Slater Fund Proceedings and Report for
Year Ending September 30, 1931» p» 9- Ibid., 1932, p. 11.
l ^ Files of Xavier University, New Orleans, Louisiana.
■^^Mimeographed release, Files of the United Negro
College Fund, Inc., New York, New York.

Current Funds Distributions to Xavier University
1 9 /4.6

$30,416.31
30,643*66
32 ,124.62
36 ,600.56
36,634.39
43,541.90
46 ,642 .70
46,364.10
47,211.96

1947

1946
1949
1950
1951
1952
1953
1954
Total

$356,962.42

Capital Funds Distributions to Xavier University
July, 1952
February, 1953
June, 1953
December, 1953
June, 1954
Total

$125,280.00
125.280.00
117.450.00
58.725.00
43.065.00
6469 ,800.00

From 3.046 to 1954 the grand total allocation made to
Xavier University by the United Uegro Collect Fund was
$826, 782.42.
Surveys and renorts.

Only the Preparatory School at

Xavier was in operation at the time of the Jones Survey.
When the Klein Survey was published in .1928, however, Xavier
University was in its third year of operation.

The evalua

tion of the institution and the recommondations made by the
Examining Committee were a clear indication not only o.f the
progress the institution had made in its short existence but
also of the weaknesses that required immediate attention.

Ibid
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The total income of the University for the previous
year was described as substantial, "considering the

size

of the institution and considering also the donated

services

of a large proportion of the instructional staff.”'''^
Because the final section of the report gives a com
prehensive evaluation of Xavier University in 1.928, it is
quoted here in its entirety:
A careful study of the facts presented in this
report and the observations made at the college
lead the survey committee to believe that Xavier
College is rendering a needed service, worthy of
continued support.
In the short period of twelve
years it has developed a well-attended high school
and has found it necessary to expand its educa
tional services in the fields of college and
professional training.
The committee is aware
that the college and professional work of the
institution is in a stage of transition, and that
it is working rapidly toward definite educational
objectives and standards.
The committee, there
fore recommends:
That more emphasis be placed on the training
of teachers.
That the college be moved to a more suitable
site having the advantages of more campus space
and more modern buildings.
That more adequate space be set aside for the
library in the new college plant and that a more
comprehensive selection of college books and
magazines be added to the present collection.

148K i ein, on, cit., p. 383 *
1^9 Ibid., pp. 389-90.
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That additional equipment be added to the
chemistry laboratories in order to provide for
courses higher than freshman or sophomore grade.
That the school of pharmacy increase the
proportion of full-time professors.
That the members of the regular college faculty
be provided with opportunity to continue advanced
studies in the leading graduate schools.
Within a decade after this Survey was published,
Xavier University had complied with every recommendation
made.

For example, property for a new site was purchased

in 1930 and the erection of three modern buildings was
begun the following year.

An attractive and adequate

library was built in 1937 and in 1954 it contained approxi
mately 70,240 volumes and 425 periodical subscriptions
including every type of scholarly publication required by

.
1*30
the curricula.

^ % a v i e r University Bulletin, 1953 » pp. 15 -1 7 .

CHAPTER IV
PUBLIC NEGRO INSTITUTIONS OF HIGHER EDUCATION
AND THE OUT OF STATE SCHOLARSHIP PROGRAM
One of the significant features of the development of
Negro higher education in Louisiana particularly during
the past three decades has been the growing interest in and
increasing financial support of Negro public education
manifested by the State.

In a previous section of this

study were discussed those historical factors which mili
tated against an earlier concern on the part of the State
with the problem of Negro education at public expense.
Circumstances were such that for many years the education
of the Negro in Louisiana depended in major part upon the
efforts of religious and philanthropic agencies and organi
zations.
Since the middle of the third decade of the present
century, facilities for the public education of the Negro
have multiplied on all levels and, despite restrictive
circumstances of many kinds, the State of Louisiana has
attempted to the best of its ability to fulfill its educa
tional responsibilities to Negro citizens.

This chapter

attempts to outline the contributions made by the State to
Negro higher education by the maintenance of two public
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institutions of Negro higher education, Southern University
and Grambling College, and the inauguration of the Out-ofState Scholarship Program.
I.

SOUTHERN UNIVERSITY AND AGRICULTURAL
AND MECHANICAL COLLEGE

Southern University, the first Negro public institu
tion of higher education to be established in the State of
Louisiana, came into existence shortly after the Reconstruc
tion Era.

Beset by many difficulties which faced private

institutions of Negro higher education in addition to
certain problems of its own, Southern University has grown
and developed to such an extent that it stands in 195k as
one of the largest publicly-supported institutions of Negro
higher education in the United States.'*'
Date and place of organization.

In 1879, a delegation

headed by P. B. S. Pinchback, former Negro lieutenantgovernor of Louisiana, stood as sponsors of the movement in
the Constitutional Convention of Louisiana that resulted in
the foundation of an institution in New Orleans for the
education of Negroes.

This institution, chartered by the

Fall Enrollment in Higher Educational Institutions.
1953. Circular No. 382~TGovernment Printing Office:
U. S.
Department of Health, Education, and Welfare, 1951-),
p. 18.
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General Assembly of the State of Louisiana in January,
2
1880, was called Southern University.
Act 87 passed by the General Assembly of 1880 provided
that the Board of Trustees “shall establish a faculty of
arts and letters, which shall be competent to instruct in
every branch of liberal education; and, under rules of,
and in concurrence with, the Board of Trustees, to graduate
students and grant degrees pertaining to arts and letters
3
. . . on persons competent and deserving the same.”
The institution was immediately established by the
Board on Calliope Street, New Orleans, although it was not
operated successfully until I8 8 3 .

Constitutional provisions

entitled the institution to an annual appropriation of
$10,000.

In 1886, when the growth of the school made it

imperative to seek larger quarters, the State Legislature
appropriated $1 4 , 0 0 0

for the purchase of land and the

erection of two buildings at Magazine and Soniat Streets,
New Orleans.^

Under the Second Morrill Act of 1890, Southern

University was recognized by the Federal Government as a
Land-Grant College offering definite training in agriculture
and mechanical education.

^Archives of Southern University, Scotlandville, La.
•^Acts of the Louisiana General Assembly, 1880, Act 87,
Section 7»

^Archives, Southern University.
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The University continued to operate in New Orleans
until 1 9 1 4 when the entire property was sold and the
institution was relocated in Scotlandville on the out
skirts of Baton Rouge.
Aim and purpose.

The original aim of the University,

as is evident from the wording of Act 87 of 1880, was to
provide a liberal education for the Negroes of Louisiana.
After Southern was recognized as a Land-Grant College, the
institution broadened its aims to include training in
agriculture and mechanics.
It is interesting to note the aims and purposes of
Southern as outlined in a recent Catalog Bulletin:^
Southern University, a standard four-year
college offering courses of study leading to the
A.B. or B.S. degrees, endeavors to prepare Negro
leaders and citizens in general for wholesome
participation in the "American Way of Life."
Towards this end, it seeks to make students
intelligently sensitive to community problems
and, through a foundation in liberal and voca
tional education, to render them able to de
velop practical procedures for coping with
these problems. . . Southern University strives
to inculcate the will for and knowledge of
attitudes and techniques that will improve re
lationships between the two primary racial
groups residing in this area.
.Another aim of Southern University, forced upon it
through necessity, has been to educate Negro students on the
elementary and secondary levels.

Like the other Negro

Southern University Catalog Bulletin. 1953-54. p. 36 .
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institutions of higher education operating in the State,
Southern University for many years directed its major
efforts toward the education of Negro youth on the lower
levels.
Enrollment of students.

In the President*s Report

for I 8 9 8 , there was a significant paragraph which stated:
There have been no graduates in the college
department, as work at home has prevented
students from remaining long enough to complete
this course.°
The Committee on Public Education from the Louisiana
House of Representatives visited Southern University and
gave the following report on June 27, 1898:
We found only 10 pupils in the college depart
ment proper; 5 2 in the high school department;
and 3 ^ 1 in the grammar department.7
Thus, from the first official enrollment figures avail
able, it is evident that, at the turn of the century, Southern
University conformed to the general pattern of development
manifested in the enrollment figures of other Negro institu
tions of higher education in the State.

In I 8 9 8 , college

students accounted for only 2 . 3 per cent of the total enroll
ment at Southern; secondary students account for 11.7 per
cent; and elementary students accounted for 8 6 per cent.

Minutes of the Board of Trustees, Southern University,
Vol. I, p. 223.
7Ibid., p. 225.
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Actually, however, there is evidence in the archives
of the University to warrant the belief that real college
work, worthy of the name, was not offered at Southern until
1924*

In 1915 a year of teaching training above the high

school level was added.

Three years later, in 1918, this

was extended to two years, and in 1920 a Junior College
&
Department was established.
A statement in the University Catalogue for 1921 seems
to bear out this fact:
It is the unanimous decision of the Board of
Trustees that Southern University shall offer a
full college course to those prepared to enter
upon it. The University, therefore, stands
ready to give a full college course to duly
accredited applicants, and will expand from a
two-year to a four-year college course as the
demand for the advanced work is made.9
The enrollment of college students at Sduthern University
from 1925 to 1954> a period of twenty-nine years, is shown
in Table XIII.

Except for the period of World War II, the

figures show a relatively constant increase in the enrollment
of college students.

Because the influx of veterans con

tributed to the marked increase in enrollment immediately
following the War, a tabulation of veteran enrollment is
contained in Table XIII.

Archives, Southern University.
q

Southern University Catalogue, 1920-2 1 , p. 13 .

156

Two other factors have contributed to the steady in
crease in enrollment at Southern University.

For the past

two decades, accredited high schools throughout the State
have been graduating considerably more students qualified
to pursue higher education than at any previous time in
the history of the State.

Secondly, since Southern University

is state-3upported and all students whose parents reside in
Louisiana are exempt from tuition fees, it is only to be
expected that many students financially unable to attend
the private institutions of higher education in the State
should enroll at Southern and Grambling.
With due allowances for these factors, it can be said
that the enrollment of college students at Southern Uni
versity up to 1954 conformed to the general pattern of
development manifested in the other Negro institutions of
higher education operating in Louisiana.
The faculty.

Shortly before Southern University

was

moved to Scotlandville, Doctor J. S. Clark was named Presi
dent of the institution.
to fill this office.

Doctor Clark was the first Negro

Up to that time all the presidents

and some of the faculty had been white.

After the reloca

tion of the University and up to 1954 all the members of the
Board of Trustees were white and the entire faculty colored.’*'0

^ A r c h i v e s . Southern University.
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TABLE XIII
ENROLLMENT OF COLLEGE STUDENTS,
SOUTHERN UNIVERSITY,
1925-1954*

Year

1925
1926
1927
1928
1929
1930
1931
1932
1933
1931*
1935
1936
1937
1938
1939
191*0
1941
19L2
191+3
191+4
1945
1946
1947
1948
1949
1950
1951
1952
1953
1954

Number of College students

Veterans

28

45
107
126

193
246

232
358
498
551
602
580
495

•

663

760
881
926
1046
872
678
919
1342
1644
1742
1854
1785
2107
2452
2537
2822

18
41
336
629
780
589
465
289
157
116
198

*These enrollment figures were obtained from the
Files of the Registrar. Southern University.
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It is evident from Table XIV that the growth of the
faculty at Southern University followed the general pattern
of development manifested in other Negro institutions of
higher education.

Not only has the faculty increased in

numbers as the enrollment has grown, but much more
emphasis has evidently been placed on the gaining of graduate
degrees by members of the faculty.

In 1954, 18.6 of the

faculty possessed the doctor*s degree; 6 0 . 9 per cent the
master*s degree; 15*4 per cent the bachelor*s degree; and
5.2 per cent no degree at all.

Most of those without degrees

were engaged in the Military D e p a r t m e n t . W h e n these
figures are compared with those of 1924, the marked develop
ment of the faculty in both quantity and quality is apparent.
Numerous factors contributed to the development of
the faculty at Southern University.

Chief among these, un

doubtedly, have been the earnest desire of the administration
to make the institution a first-rate school and the ample
funds allocated by the State, particularly in recent years,
that have made this improvement in faculty possible.

Quite

naturally, the faculty has shown the most Improvement
during those years in which the State allocations to the
University have been largest.

•^Southern University Catalog Bulletin, 1953-54,
p p . 8-lJH
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TABLE XIV
NUMBER AND ACADEMIC DEGREES OF FACULTY MEMBERS
AT SOUTHERN UNIVERSITY BY FIVE-YEAR PERIODS,
1924-1954*

Year

Doctor’s
degree

Master's
degree

Bachelor1s
degree

No
degree

Total
members

1924

3

2

7

33

4 5 **

1928

3

6

29

24

6 2 **

1934

1

18

8

4

31

1939

4

26

16

3

49

1944

7

26

17

3

53

1949

9

61

32

12

114

1954

29

95

24

8
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*The data used for this table were compiled from the
Southern University Catalogues. 1925. pp. 6-10; 1929. pp.
8-11j 193k. pp. 8-10; 1939. pp. 7-11; 1944. pp. 8-11; 1949.
pp. 8-16; 1954, pp. 8 -1 9 .
^ T h e s e totals include the faculty of the lower
divisions.
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Means of support.

Being a Land-Grant institution,

Southern University was maintained up to 1954 by State
allocations and Federal funds appropriated under the
Land Grant Acts previously mentioned in this study.
Philanthropic and religious agencies, as would be expected,
have contributed less to Southern than to the private
institutions of higher education.
The major sources of income by fiscal year periods
from 1925-26 to 1953-54, a period of twenty-eight years,
are shown in Table XV.

Official figures for the earlier

years in the history of the University are not available
at the present time.
It will be noted that the annual State appropriations
have been considerably greater than the Federal allocations.
These State appropriations have increased yearly with the
growing enrollment and the increasing educational costs of
the institution.
The State appropriations for the last two fiscal peri
ods were almost double what they were for the previous two
periods.

An extensive building program and increased enroll

ments made these larger appropriations necessary.

In 1954

the State was showing great concern for Negro higher education
at public expense.
Surveys and reports.

The Examining Committee of the

Jones Survey visited Southern University' in March, 1915*
The Survey described the institution as lfa school of secondary
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TABLE XV
MAJOR SOURCES OF INCOME,
SOUTHERN UNIVERSITY AND AGRICULTURAL AND MECHANICAL COLLEGE,
1925-26 to 1953-54*

Fiscal
period
1925-26
1926-27
1927-28
1928-29
1929-30
1930-31
1931-32
1932-33
1933-34
1934-35
1935-36
1936-37
1937-36
1936-39
1939-40
1940-41
1941-42
1942-43
1943-44
1944-45
1945-46
1946-47
1 94 7 -4 8

1946-49
1949-50
1950-51
1951-52
1952-53
1953-54

State
funds
$ 5 0 ,0 0 0 . 0 0
55,000.00
146,807.37
117,500.00
76,500.00
8 6 ,9 0 0 . 0 0
81,900.00
81,900.00
81,900.00
8 8 ,9 0 0 . 0 0
8 8 ,9 0 0 . 0 0
120,000.00
163,000.00
690,000.00
1 8 5 ,0 0 0 . 0 0
355,000.00
355,000.00
306,040.00
316,346.20
392,988.00
369,614.45
5 0 3 ,0 0 0 . 0 0
534,010.00
709,000.00
709,000.00
940,730.00
918,910.00
1,761,460.00
1,624,460.00

Federal
funds
$23,186.00
23,316.54
23,316.50
22,264.38
23,389.71
23,265.54
23,560.92
22,345.18
2 1 ,9 7 3 . 2 6
24,615.76
31,030.33
32,196.00
47,774.61
372,016.93
43,755.55
44,829.94
81,781.34
116,632.04
49,918.17
47,027.87
65,024.28
44,803.57
7 6 ,2 0 0 . 4 2
60,122.52
58,673.07
178,103.60
131,213.00
75,734.00
82,621.00

V. A.
funds**

Other
sources**
$7,969.29
9,600.00
1,879.00
2,733.45
18,814.39
1 3 ,1 3 0 . 8 8
11,850.30
13,581.10
10,021.40
18,789.60
20,118.58
15,565.00
67,756.44
40,022.97
45,596.00
—

$113,142.73
88,697.27
107,730.23
62,157.66
117,335.97
75,575.00
23,891.00
11,000.00

23,005.96
15,270.30
15,373.12
12,321.76
12,125.75
39,207.09
1,395.41
11,963.72
18,887.57
154,540.21
185,497.67
166,604.00
211,600.00

*The data for this table were obtained from the Files of
the Auditor. Southern University.
**Included in the Federal funds.
***Including fees, the major item.
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grade enrolling elementary pupils, teaching agriculture
and industries, and receiving the Federal land-grant
appropriations for agricultural and mechanical education.
No mention was made of the enrollment of any students on
the collegiate level or the conducting of classes beyond
the secondary level.
The recommendations made by the Examining Committee
13
were as follows:
1. That the reorganization continue to empha
size preparation for rural life, including teacher
training, the theory and practice of gardening,
simple manual training, and home economics.
2. That a system of accounting suited to the
needs of the school be installed and the books
audited annually by an accredited accountant.
3. That expert advice be obtained to plan the
operation of the farm so as to combine the profit
able cultivation of the land with educational use
of student labor.
The Committee was unable to obtain a statement of the
expenditures for the year from the treasurer or the princi
pal of the institution.^

Hence the reason for the second

recommendation.

Thomas Jesse Jones, Negro Education, A Study of the
Private and Higher Schools for Colored People in the United
States (Washington: Government Printing Office, 1917*1"^
Vol. II, p. 29^.
l3Ibid.. p. 295 .
12fIbid.

.
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When the Klein Survey appeared in 1928, Southern Uni
versity had made great strides in its attempt to fulfill
the aims and purposes of the institution.

In little more

than a decade, it had developed from a secondary school to
a full-fledged institution of higher education.
The Survey. in acknowledging the growing interest of
the State in Southern University, remarked:
The university, as a creation of the State, is
primarily dependent upon it for its existence.
The growth of the appropriations, both for perma
nent improvements and for maintenance, shows that
the State of Louisiana is deeply interested in
the development of the university and willing to
give it more and more adequate support.-*-5
The Survey continues:
Southern University has fully justified the
support given by the State of Louisiana.
It has
trained a large number of teachers who are build
ing up both the rural and urban communities.
It
has prepared a correspondingly large number of
girls for home life and has thus raised the
standards of the home.
It has also trained a
group of agricultural workers, mechanics, and
technicians.
The recommendations made by the Examining Committeeare given in full since they offer an accurate insight into
the status of Southern University in 1928;

17

Arthur J. Klein, Survey of Negro Colleges and Uni
versities. Bureau of Education Bulletin (1 9 2 8 ) , No. 7,
p. 392.
l6Ibid.. p. 393.
17Ibid.. p. 399.
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From the standpoint of a land-graut college,
which has received its charter as a university,
it is the committee*s opinion that the institu
tion should reorganize the several divisions
more in harmony with the modern practices of
higher educational institutions.
The committee
therefore recommends:
That the university be reorganized into the
following subunits:
(1) College of liberal
arts, including the junior college; (2) school
of education; (3) secondary school; (4) farm
school; (5) extension division.
That the college of liberal arts be placed
under the direction of a dean, with a full-time
faculty of not less than eight members.
That its curricula be revised so as to in
clude a two-year junior college arts and sciences
course, which, with slight modification, will
serve as a basis for teacher training; a twoyear course in mechanic arts corresponding to
the present course offered in this subject; a
four-year course leading to the degree of
bachelor of arts; and a four-year course lead
ing to the degree of bachelor of science.
That the school of education also be placed
in charge of a dean, and that its program be so
arranged as to include, in addition to the
regular courses in education, all teacher train
ing in agriculture, industries, and home
economics now being offered as separate
curricula.
That the catalogue be completely rewritten
upon the basis of this plan of organization
and the educational nomenclature harmonized
accordingly.
That the agriculture, industries, and home
economics divisions, or colleges, be made
departments in the regular college organiza
tion until such time as their enrollments
have increased sufficiently to justify their
maintenance as separate entities.
That in view of the fact that no graduate
work of any type is conducted, the institution
eliminate the term •’university” from its name.
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The most spectacular development in the history of
the University took place after the publication of the
Klein Survey.

University officials recently announced

that the institution had reached the half-way mark in a
n&
ten million dollar building program begun in 1950.
II.

GRAMBLING COLLEGE

Grambling College had an unusual beginning and de
velopment.

Established as a private industrial school on

the elementary and secondary levels, it developed into a
public four-year college.

In different periods of its

history, therefore, Grambling College has conformed to the
general pattern of development manifested in both private
and public institutions.
Date and place of organization.

In 1901, the Colored

Farmers * Relief Association of Grambling, Louisiana,
authorized Lafayette Richmond, the Reverend Dennis Hollis,
and Rueben Daniels to write to Dr. Booker T. Washington to
send a man from Tuskegee Institute, Alabama, to help them
start an industrial s c h o o l . C h a r l e s P. Adams arrived in
the Allen Green Community on August A, 1901, as the en
dorsed representative of Dr. Washington to establish the
school.

The first session of the institution was attended

I d

State Times, Baton Rouge, Louisiana, August 2, 1954*
•^Archives, Grambling College.
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by 105 pupils who were taught by a faculty of three.

There

were no definite sources of income for the school between
1901 and 1912 except meager tuition fees and occasional
gifts.

Frequently tuition and board fees were paid in the

form of chickens, syrup, meal, flour and vegetables.
Because the archives of the present Grambling College
are relatively scant in material pertaining to the early
years in the development of the institution, a mimeographed
sketch entitled Origin and Development of Grambling College
is of great value for the purposes of this s t u d y . T h i s
brief historical sketch describes in detail one of the
major problems which faced the institution during the first
few years of its existence:
From 1901 until 1905 Charles P. Adams and his
faculty tried to maintain and promote the idea
of an industrial school which he hoped to develop
to the point of parish and state support.
The
farm organization . . . became heavily charged
with Baptist ministers, some of whom became
trustees and members of the board of directors
of the school and wanted to change the school
into a religious institution. At this point of
departure, arguments, quarrels, fights, arrest,
lawsuits, and gunplay ensued, thereby forcing
Charles P. Adams along with some of his followers
to transplant the school to the present spot on
which Grambling College now stands.21

^ O r i g i n and Development of Grambling College.
Contribution from the Curriculum Laboratory (1950),
Grambling, Louisiana.
^ Ibid.. p. 2.
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Throughout the area of North Louisiana, the school
was known as North Louisiana Agricultural and Industrial
Institute.
In 1915 the institution became the Lincoln Parish
Training School and continued under the support and
direction of the Lincoln Parish School Board until 1928,
when it became a State-supported institution known as
Louisiana Negro Normal and Industrial Institute.
After 1915> the institution accepted the responsibility
of training teachers for the northern section of the State.
Since being taken over by the State in 1928, it has given
special attention to the education of teachers for small
rural schools in a two-year period of college education.
The curriculum has developed progressively from a two-year
program to a four-year program leading to the bachelor of
science degree in elementary and secondary education.

The

first degrees were issued in elementary education in 1944*
That year marks, for the purposes of this study, the
beginning of the school as an institution of higher educa
tion proper.
Aim and purpose.

From the foregoing it is evident

that the original aim and purpose of the institution was
to furnish agricultural and industrial education to Negro
students of Northern Louisiana.

As the institution de

veloped, its objectives naturally became broader.

t
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A recent Bulletin of Grambling College described the
aims of the College in the following way:
The primary purpose of Grambling College is to
prepare men and women for effective community
living and for the profession of teaching, and to
provide curriculum experiences based on the
students1 needs, ambitions, talents, and oppor
tunities .22
This being the case, the College tried in its general
education program to make possible contributing learnings
that seek to develop proficiency in critical thinking,
physical and mental health, communication arts, awareness
of aesthetic values, a code of ethics consistent with the
good life, good citizenship, and appreciation of moral and
spiritual values.

23

All of these are elements in a

liberal education.
It is significant to note that Grambling College in
broadening its aims to include teacher education in addition
to agricultural and industrial education followed the
general pattern of development established by earlier insti
tutions that operated for the higher education of Negroes in
the State.
A directive issued by Shelby M. Jackson, State Superin' tendent of Education, on August 13, 1953* requested that

22

Bulletin of Grambling College. Catalog Issue, 19521953, P. 13.
23Ibid.
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Grambling, in conjunction with the seven other State
colleges, ’'provide pre-professional curricula in the
School of Arts and Sciences to include the subjects re
quired for entrance into accredited dental, law, or
medical schools."

2i-t

Enrollment of students.

The enrollment of college

students at Grambling College in both regular term and
summer sessions from 1943-1944, the year in which the
first degrees were conferred by the College, to 1954 is
shown in Table XVI.

The increase in the regular term enroll

ment has been marked and relatively constant so it has con
formed to the general pattern of development.

In 1943-44,

there were only 257 college students enrolled at Grambling.
Ten years later, in 1953-54, the college enrollment had
risen to 1615, representing an increase of over 6 0 0 per
cent.
The faculty.

The faculty of Grambling College has

kept pace with the increasing collegiate enrollment.

In

1 9 3 7 , when two years of college work were first offered at

Grambling, the faculty consisted of 10 members.

By 1954

the college faculty had grown to 71, an increase of over
700 per cent and almost identical with the percentage of
increase in student enrollment during the same period.

^^Letter to President Ralph Jones, Grambling College,
from Shelby M. Jackson, State Superintendent of Education,
August 13, 1953.
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TABLE XVI
OF COLLEGE STUDENTS,
GRAMBLING COLLEGE,
1944-1954*

enrollment

Year

Regular term

Summer session

1944

257

304

1945

245

356

1946

306

596

1947

497

1176

1946

817

1303

1949

926

967

1950

969

746

1951

1129

1278

1952

1411

1049

1953

1501

971

1954

1815

*These figures were obtained from the Files of the
Registrar. Grambling College.
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The number and academic degrees of faculty members at
Grambling College from 1937 to 1954 are shown in Table XVII.
An accurate record of the faculty members for the previous
years in the history of the institution is not available.
It is evident from Table XVII that the faculty has de
veloped qualitatively as well as quantitatively.

In 1937,

no faculty member possessed the doctor’s degree; 30 per
cent possessed the master’s degree; 50 per cent the
bachelor’s degree; and 20 per cent no degree at all.

In

1954, one faculty member possessed the doctor’s degree;
87.3 per cent the master’s degree; only 11.3 per cent the
bachelor’s degree; and there was none on the faculty with
out an academic degree.
This faculty development of Grambling College conformed
to the general pattern manifested in other Negro institutions
of higher education in the State of Louisiana.
Means of support.

Grambling College, after becoming a

State institution of Negro higher education, received the
major portion of its income from State funds.
always the case.

This was not

When the institution was still under

private auspices, tuition and boarding fees and gifts
constituted the major sources of income.

In 1905 MisB

Fidelia Jewett, a wealthy philanthropist, visited the
school and deposited $2,000 in a local bank to be used for
payments on the purchase of land and for the support of
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TABLE XVII
NUMBER AND ACADEMIC DEGREES OF FACULTY MEMBERS,
GRAMBLING COLLEGE,
1937-1954*

Year

Doctor’s
degree

Master’s
degree

Bachelor’s
degree

No
degree

Total
members

1937

3

5

2

10

193 e

3

5

2

10

1939

3

11

14

1940

3

14

17

1941

3

23

26

1942

7

23

30

1943

7

23

30

1944

10

21

31

1945

10

21

31

1946

1

12

21

34

1947

1

12

26

39

1948

1

12

34

47

1949

1

12

34

47

1950

2

20

23

45

1951

2

20

24

46

1952

1

21

24

46

1953

1

46

12

59

1954

1

62

6

71

*The data used for this table were compiled from the
Files of the Registrar. Grambling College.
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the institution.

2 *5

In 1912 the school became quasi-public

when the salary of one teacher was paid by Lincoln Parish.
Thereafter, one teacher was added each year until 1918
when Grambling became a full-fledged training school
recognized by the State.

Ten years later, in 1928, the

school became a State Junior College.

This it remained

until 192+2+ when it became a four-year institution of Negro
higher education under State control.

Since that time the

State contributed the major portion of its income.
The major sources of income for Grambling College
from 192+2 to 1953 are shown in Table XVIII.

It will be

noted that the State allocations, large as they had been
previously, increased tremendously after 192+9*

These in

creased appropriations manifest the efforts of the State
to improve Negro higher education.
Of the large sum expended on the development of
Grambling College during the period covered by Table
XVIII, it is significant to note that the State alone con
tributed a sum of $2,903,272.67, or 80.5 per cent of the
total.
Surveys and reports.

The Jones Survey characterized

the North Louisiana Agricultural and Industrial Institute,
the forerunner of Grambling College, as "a school of

^ Origin and Development of Grambling College, p. 2.
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TABLE XVIII
MAJOR SOURCES OF INCOME,
GRAMBLING COLLEGE,
1942-1953*

Year

State
appropriations

1942
1943
1944
1945
1946
1947
1948
1949
1950
1951
1952
1953

$9 5 ,3 5 8 . 0 0
7 0 ,0 6 8 . 0 0
6 9 ,9 6 8 . 0 0
9 5 ,3 5 8 . 0 0
9 5 ,3 5 8 . 0 0
9 5 ,3 5 8 . 0 0
95,358.00
95,358.00
373,347.67
4 5 0 ,4 2 9 . 0 0
450,429.00
916,883.00

$4,374.33
2,606.00
2,462.00
2,880.00
2,880.00
2,880.00
2,880.00
2,880.00
51,032.00
2 0 ,930.69
22,137.50
59,720.00

$8,I8 8 . 3 8
38,730.18
33,443.83
7,560.00
7,560.00
7,560.00
7 ,5 6 0 . 0 0
7 ,5 6 0 . 0 0
56,873.33
125,641.31
1 0 9 ,4 2 2 . 8 2
97,965.81

$107,920. 71
111,364. 18
105,873. 8 3
105,798. 00
105,798. 00
105,798. 00
105,798. 00
105,798. 00
481,253. 00
597,001. 00
5 8 1 ,9 8 9 .32
1,074,568. 81

$2,903,272.67

$177,662.52

$508,065.66

$3,588,960. 85

Total

Federal
funds

Others**

Total

*These figures were compiled from the Files of the
Auditor. Grambling College.
**Including revolving fund proceeds, Lincoln Parish
allocations, fees and gifts.
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elementary grade in a needy rural community with a crude
plant and equipment and under ineffective management.11
The only recommendation made by the Examining Committee
was that the administration be made more effective and the
institution developed into a Parish training school.

27

This recommendation was followed shortly afterwards.
Under the able direction of President Ralph Jones and with
the financial assistance of Parish, State and Federal funds,
the school developed into an institution which made a sig
nificant contribution to the higher education of Negroes
in Louisiana.
Grambling College was not included in the Klein Survey
of 1928.
III.

THE OUT-OF-STATE SCHOLARSHIP PROGRAM

To provide educational opportunities of a specific
nature beyond the secondary level for Negro students of
Louisiana, and, at the same time, to preserve the pattern
of a segregated educational system, the Out-of-State
Scholarship Program came into being.

This program, up

until the acceptance of Negroes in State-controlled insti
tutions of higher education which were once exclusively for

p

/L

Jones, o£. cit., Vol. II, p. 314
27Ibid.
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whites, represented the latest contribution of the State of
Louisiana to the higher education of the Negro.
Origin.

The Legislature of Louisiana at its regular

session in 1946 passed Act 142 making provision for educa
tional opportunities in schools and colleges located out
side the State for the specialized, professional, or
graduate education of Negro residents of Louisiana, as
physicians, dentists, veterinarians, public health workers,
nurses, agriculturists, home economic majors, and teachers,
and the like requiring specialized, professional, or
28
graduate education.
The original amount appropriated
for out-of-state scholarships was $50,000.

The 1948 session

of the Louisiana Legislature increased this appropriation
to $100,000, and the 1950 session of the Legislature
appropriated an additional $75,000 for the program.
The following paragraph taken from the Announcement not
only gives an insight into the purpose of the Out-of-State
Scholarship Program but also manifests the desire of the
State of Louisiana to solve the problem of Negro higher
education within terms of the “separate but equal" doctrine:

PQ

Announcement of Rules and Regulations for Out of State
Scholarships, Mimeographed release (State of Louisiana De
partment of Education, Division of Higher Education, 1946),

p. 1.
29

Ibid.

Italics mine.
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Act 1brZ aims to provide educational opportunities
for Negro students at these specialized and advanced
levels which are equal in quality, and equalised in
cost. and are otherwise comparable to such opportu
nities provided white students* Like all other
state funds appropriated for public education, the
funds provided by the Act constitute a justified
investment and shall be expended always with this
in mind.
This implies that recipients of scholar
ships from the fund will prepare themselves to
return to Louisiana to serve the state as physicians,
dentists, veterinarians, public health workers,
home economists, teachers, and in other capacities
according to the opportunities afforded.
Eligibility for scholarships.

Up to 195*4- scholarship

grants were made only to young men and women of the Negro
race, of good moral character and good health, who had been
bona fide residents of the State of Louisiana for at least
one year prior to the date of the application.

Evidence of

admission of the applicant to the course selected in an
on
approved institution was required.-^
The applicants ability and promise as shown by tran
scripts of his high school and college record and by other
evidence, and his good reputation in his home and school
community were taken into consideration, and the applicant
who gave evidence of superior ability and promise was
given preference. ^
Amount of scholarship grants.

The purpose of the

scholarship fund was to furnish qualified young Negro men

3°Ibid.» pp. 2-3.
~^Ibid.. p. 3*
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and women who were bona fide residents of Louisiana oppor
tunities in the specialized, professional and graduate
education Which were equalized in cost to similar oppor
tunities in these fields which wore provided for white
students in the State-s.upported institutions of higher
education.

Payments were granted Negro students to attend

out-of-state institutions as follows and under the following
limitations:
For tuition;

The cost of tuition and regular instruc

tional fees in the course or program selected by the student
and approved for the grant, less the charge made against
white students for similar courses or program at Louisiana
State University.
For travel;

Railroad fare at not over three cents per

mile round trip from the student»s home in Louisiana to the
institution by the most direct railroad route, less the
amount of three cents per mile round trip from the student»s
home to Baton Rouge, plus subsistence en route at the rate
of 2 5 cents per hour.
For living expenses;

The amount of the average cost

of room and board in the dormitories of the institution
selected, less the amount of the average cost of room and
board in the dormitories of Southern University.

The average

cost of room and board as certified by the institutions
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finance officer was used in case the institution selected
had no dormitories.
Other payments:

No payments were made for any other

purpose unless they could be justified as necessary in order
at least to equalize costs to Negro students for education
in out-of-state institutions with costs to white students
taking similar courses at Louisiana State University.^2
The maximum amount allowed was $750 for a session of
nine months.

33

Number and kind of grants made.

More than 1600 grants

have been made between the inauguration of the Out-of-State
Scholarship Program in 1946 and 1954.

Even though complete

data on all grants made were not available, the number and
total value made for those school sessions for which
accurate data are available are shown in Table XIX.

It

will be noted that the acceptance of qualified Negroes into
Louisiana State University after 1950 has had little
apparent effect upon the number of out-of-state scholarships
applied for and received.
The courses selected by the recipients of these scholar
ships have varied.

An analysis of the scholarships awarded

for the regular term, 1952-53# for example, reveals that

^ I b i d . , pp. 4-5*
•^Ibid., p. 6.
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TABLE XIX
NUMBER AND TOTAL V a LUE OF GRANTS,
OUT-OF-STATE SCHOLARSHIP PROGRAM,
1949-1954*

Year

Session

1943-2*9

Regular

1949

Number of
grants

Average value
of grants

Total
grants

98

$591.47

$ 5 1 ,8 4 8 . 9 1

Summer

200

147.97

29,595.74

1949-50

Regular

117

4 9 8 .1 5

58,283.65

1950

Summer

287

151.13

43,391.96

1951

Summer

137

15S.32

21,688.75

1952

Summer

153'

156.65

23,968.83

1952-53

Regular

111

548.67

60,902.88

1953

Summer

231

152.05

35,123.61

1953-54

Regular

107

592.99

63,450.73

fcThe data used for this table were compiled from the
Files of the Out-of-State Scholarship Program, Baton Rouge.
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35 different courses were selected by the 111 recipients.
The courses selected and the number of students in each
35
were as follows:

Analysis of Scholarships Awarded 1952-53 (Mimeo
graphed release, Out of State Scholarship Program, 1953)>
p. 7.
35 Ibid.

C
O 02

Q I

r~i

Languages
Liberal Arts
Library Science
Medicine
Music
Nursing
Nutrition
Pharmacy
Physical Education
Physics
Political Science
Psychology
Science
Social Work
Sociology
Veterinary Medicine
Zoology

02 iH r -i

1
1
2
1
b
1
2
1
18
2
11
5
1
2
1
1
1
1

02 rH rH U"\ 02 -j" rH CO i—I r—I

Agriculture
Agricultural Economics
Animal Husbandry
Architecture
Business Administration
Business Education
Chemistry
Clinical Psychology
Dentistry
Dietetics
Education
Engineering
English
Guidance
Hi'story
Home Economics
Horticulture
Interior Decoration

CHAPTER V
INTEGRATED INSTITUTIONS OF HIGHER EDUCATION IN LOUISIANA
The pattern of Negro higher education in Louisiana was
in a stage of radical transition in 1954*

Within the

previous five years, several institutions of higher educa
tion in the State, including Louisiana State University,
accepted qualified Negroes as students for the first time.
Segregated education, at least in practice, still existed
generally, but the fact that some institutions of higher
education in the State, both public and private, have
accepted Negroes as students for the first time has indi
cated a radical departure from the traditional pattern
which had existed since the end of Reconstruction.

Even

though the process of de-segregation in education had
scarcely begun in 1954, the Louisiana institutions which
had recently accepted Negro students could be termed inte
grated only to the extent that they were no longer exclusive
ly committed to the higher education of white students.
In an earlier section of this study were discussed some
of the factors which contributed to the breakdown of
absolute segregation in higher education.

Chief among

these factors were the lawsuits entered by certain Negroes
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who sought admission to white institutions of higher educa
tion on the grounds that Negro facilities were inadequate
and consequently did not fulfill the conditions of the
’’separate but equal” doctrine.

Most of these lawsuits on

the State and Federal levels resulted in decisions favor
able to the Negro plaintiffs until the decision of the
Supreme Court of the United States, rendered on May 17,
195*4-# finally attacked the legality of the Plessy v.
Ferguson decision and denied the validity of the ’’separate
but equal” doctrine as applied to public education.
Even before the first Negro was accepted as a student
at Louisiana State University as a result of these court
decisions, certain private institutions of higher education
in the State expressed their willingness to accept qualified
Negro students and, in one case at least, a Negro was
actually enrolled in such an institution in 1949, a full
year before the first Negro was enrolled in Louisiana State
University.'*'
In this final chapter of the study attempts were made
to illustrate the recent and radical change in the tra
ditional pattern of Negro higher education in the State of
Louisiana (1) by outlining briefly the history of those
institutions, public and private, which accepted, or ex
pressed their intention to accept, qualified Negroes as

Files of the Registrar, 1949, Notre Dame Seminary.
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students, and (2) by listing the enrollment of Negroes at
these institutions up to 1 9 5 4 *
It is a fact of historical significance that the
institutions in the State which accepted Negros have done
so without major incident of an unpleasant nature.
I.
History.

NOTRE DAME SEMINARY

The Most Reverend John W. Shaw, D.D., arch

bishop of New Orleans, established Notre Dame Seminary in
1923 for the higher education of seminarians preparing for
the diocesan priesthood.

Property was purchased on South

Carrollton Avenue, New Orleans, and three buildings were
erected on the site.

Instruction in the new institution

was entrusted to members of the Society of Mary, a re
ligious congregation .of Catholic priests dedicated to
missionary and educational works.

The Seminary has been

operated under the control of the archbishop of New
2
Orleans.
The curriculum of Notre Dame Seminary has been divided
into two years of Philosophy and four years of Theology
with their related subjects.

In 1950 the institution was

empowered by the State Legislature to grant both undergraduate and graduate degrees.

•a

Notre Dame Seminary can

2
Archives, Notre Dame Seminary, New Orleans.
•^Ibid.
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be compared to the last two years of college with four
additional years of professional education.
The total enrollment at the institution in 1954 was
102 in all departments, under the direction of a faculty
of eleven members.^
Admission of Negroes.

Up until 1949, Notre Dame

Seminary accepted only white candidates for the diocesan
priesthood.

Subject to State law pertaining to segregation

in education, the institution could hardly do otherwise.
For several years the Most Reverend Joseph Rummel,
D.D., archbishop of New Orleans, and the Seminary officials,
in view of the changing legal picture, contemplated opening
the doors of the institution to qualified Negro candidates.^
Finally, on September 16, 1949, the first Negro student, a
college graduate and a native of New Orleans, was enrolled
at the Seminary.

His ordination to the priesthood on May 30,

1953, marked the admission of the first Negro into the ranks
of the Catholic diocesan clergy.

Since that, time several

other qualified Negro candidates enrolled at Notre Dame
Seminary although the proportion of Negroes in attendance
£
at the institution in 1954 was still very small.

^Ibid.
5Ibid.
£

Files of the Registrar. Notre Dame Seminary.
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II.

LOUISIANA STATE UNIVERSITY AND AGRICULTURAL AND
MECHANICAL COLLEGE

History.

Louisiana State University and Agricultural

and Mechanical College had its origin in the Federal grants
of land to Louisiana in 1806, 1811, and 1827.

The State

Constitution of 1845 provided for the establishment of a
State institution of higher education from the proceeds of
the sale of these lands.

The plan of organization was

adopted in I 8 4 8 and the site for the institution, three
miles from Alexandria, was selected in 1853*

The institu

tion was then officially designated as the Louisiana State
Seminary of Learning and the first instruction was given
in 1860.^
The school operated until I 8 6 3 when, because of the
Civil War, activities were suspended until I8 6 4 .

The

institution was relocated in Baton Rouge in 1869 after a
fire destroyed the original buildings.

In 1877 the insti

tution became the Louisiana State Agricultural and
Mechanical College by act of the State Legislature to
carry out the provisions of the Federal Land Grant of 1862.
In 1886 the institution was transferred to the buildings
and grounds in the northern part of Baton Rouge previously

7
Mary Irwin, ed., American Colleges and Universities,
sixth edition (Washington: American Council on Education,
1952), P. 415.
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used as quarters for the United States Army post.

In 1925

the transfer to the present site began and this relocation
was completed by 1932.

8

Admission of Negroes.

The first Negro was admitted into

Louisiana State University during the 1950-51 school year.
This student enrolled in the Law School but withdrew later
that year.

The details of the court decision opening the

doors of the institution to qualified Negro students have
been given in an earlier section of this study.
The enrollment of Negroes at Louisiana State University
from the first semester of the 1950-51 school year to the
second semester of the 1953-54 school year is shown in Table
XX.

It is evident that the Negro enrollment at the institu

tion has increased significantly during the past four years
although in 1954 it is still too early to establish trends.
Up until the 1953-54 school year, all Negroes enrolled
at Louisiana State University were on the graduate or pro
fessional school level.

The first Negro Undergraduate

entered the University during the first semester of 1953-54
although he subsequently withdrew.

Up until 1954> therefore,

the Negro enrollment at Louisiana State University has been
exclusively restricted to the graduate and professional
q
school levels.

^Ibid.
^Louisiana State University Institutional Studies
(mimeographed release, 1954), P» 1.
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TABLE XX
ENROLLMENT OF NEGROES AT LOUISIANA STATE UNIVERSITY
1950-51 to 1953-54*

Year

Semester Graduate Law
Social Undergraduate
School V/elfare college
School

Total

•

1950-51

First

1950-51

Second

1951

Slimmer

1

1951-52

First

4

3

1

8

1951-52

Second

10

2

1

13

1952

Summer

35

1

3

39

1952-53

First

18

1

1

20

1952-53

Second

25

3

•1

29

1953

Summer

105

3

3

111

1953-54

First

47

3

3

1953-54

Second

53

2

5

1

1

1

1**

*The data used for this table were compiled from the
Louisiana State University Institutional Studies and the
Files of the Registrar, Louisiana State University.
**Withdrew.
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III.
History.

COLLEGE OF THE SACRED HEART
In 1954 the College of the Sacred Heart,

Grand Coteau, was one of many similar institutions through
out the world conducted by the Religious of the Sacred
Heart for the higher education of women.

In 1818, the

foundress of the Congregation, Saint Madeleine Sophie
Barat, sent Mother Philippine Duchesne with four companions
to St. Charles, Missouri.

Three years later one of these

religious, Mother Eugenie Aude, founded the Convent of the
Sacred Heart at Grand Coteau on land donated by Mrs. Charles
Smith.

For a century the curriculum was the one customary

in the schools of the Sacred Heart - six years equivalent
in content to our present high school and first two years
of college.

In 1921, the two upper years became a Normal

School authorized by the State of Louisiana to give •
teachers1 certificates at the completion of the course.
In 1937 the College was empowered to grant degrees after
a regular four-year liberal arts course.

A Louisiana State

Teacher*s certificate has also been given to those who have
fulfilled the requirements in education.^®
The total enrollment at the College of the Sacred Heart
for the 1 9 5 3 - 5 4 school year was 7&.

•^College of the Sacred Heart Bulletin. 1954-56, p. 8 .
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Admission of Negroes.

The first Negro was enrolled in

the College of the Sacred Heart in l9*+8.

Up to 195*+ 3

Negroes had enrolled in the regular sessions of the College
and i+8 had registered for summer school and extension
c o u r ses.^

The fact that the College of the Sacred Heart

traditionally attracted students from what may be termed a
socially and financially select group made the acceptance of
Negro students by this institution particularly significant.
IV.

NEW ORLEANS BAPTIST THEOLOGICAL SEMINARY

History.

The New Orleans Baptist Theological Seminary

was founded in New Orleans in 1917 under the name Baptist
Bible Institute, which the institution bore until l9*+6.

It

was in 1817 that Cornelius Paulding first proposed the
establishment of such a school in the gateway to Latin
America.

Again and again this project was seriously con

sidered because of the need of a training institution in the
deep South and because of the unique opportunities of
missionary endeavor and experience in southern Louisiana.
Action was taken by the Southern Baptist Convention in
session at New Orleans in 1917 whereby the Home Mission
Board and Sunday School Board were instructed to cooperate
with the Mississippi and Louisiana State Conventions in the

^ Files of the Registrar. College of the Sacred Heart,
Grand Coteau.
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establishment of a theological school.

The school opened its

first session in October, 1916* and in 1925 ownership and
control were formally assumed by the Southern Baptist Con
vention.

It has since been operated by this body as a

Southwide Christian training school and theological seminary.
On May 17, 1946* upon recommendation of the Board of
Trustees, the Southern Baptist Convention, meeting in Miami,
Florida, voted to change the name of the Baptist Bible
Institute to New Orleans Baptist Theological Seminary.
On February 5* 1947, a 75-acre tract of vacant property
on Gentilly Boulevard was purchased for approximately
$250,000 for the establishment of an entirely new plant.
Construction of the first building was begun on July 1, 1946*
made possible by the capital funds from the Cooperative Pro
gram of the Southern Baptist Convention.
been continuous since that time.

Construction has

By 1954 approximately

$4*000,000 had been invested, the money coming from the
Southern Baptist Conventions Cooperative Program and from
designated gifts by generous friends.

On September 1, 1953*

the new campus was occupied by students.

In 1954 the

Seminary enjoyed one of the most beautiful and functional
theological school campuses in the nation.

12

12
New Orleans Baptist Theological Seminary Annual
Catalog, 1954-5 5 , pp. 15-16.
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Admission of Negroes.

The first Negro application for

admission was accepted on February 27, 1954*

This is the

only one thus far which has met the qualifications for
entrance into the New Orleans Baptist Theological Seminary.
•About half a dozen Negro applicants were unable to meet the
qualifications for entrance.

The Negro student who was

admitted in February planned to enter in September, 195

S p i l e s of the Registrar, New Orleans Baptist Theological
Seminary, New Orleans.

CHAPTER VI
SUMMARY
The history of Negro higher education in the State of
Louisiana from the Civil War to 1954 manifested a definite
and rather consistent pattern of development.

It is the

purpose of this final chapter to outline that pattern in
major detail by summarizing the data presented in previous
chapters of this study.
Date and place of organization.

Of the five Louisiana

institutions of Negro higher education operating in 1954,
four had their beginnings in the city of New Orleans.

Only

Grambling College was originally established elsewhere in
the State.

All but two of these institutions, Grambling

College and Xavier University, were founded within fifteen
years after the close of the Civil War.

Dillard University

came into existence in 1935, but its parent institutions,
Straight College and New Orleans University were established
during the early years of Reconstruction.

Xavier University

and Grambling College represent departures from the regular
pattern to the extent that the former was established in the
third decade and the latter in the fifth decade of the
present century as institutions of Negro higher education.
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Aim and purpose*

The founders of all Negro institu

tions of higher education in the State of Louisiana
attempted in varying degrees to offer the Negro a liberal
education.

Particular emphasis, however, was placed on

the preparation of teachers who, in turn, would assist, in
the process of Negro education on its several levels.
During the ninety-one years covered by this study,
the aims and purpose of these institutions were somewhat
modified by prevailing circumstances.

In the main those

institutions established and conducted under religious
auspices became less narrov/ly sectarian; industrial educa
tion in certain institutions, after a few decades of
prominence, finally assumed a place of secondary importance;
and all institutions came to broaden their aims and curricula
as circumstances permitted and the changing philosophy of
Negro education dictated.

In 1954 the aims and purposes of

all Negro institutions of higher education in the State of
Louisiana as expressed in official publications were much
the same:

the uplift of the Negro through liberal and pro

fessional education.
Enrollment of students.

Up until the middle of the

third decade of the present century, the collegiate enroll
ment amounted to only, an extremely small percentage of the
total enrollment at the institutions studied.

After 1925,

however, a significant change began to take place in the
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enrollment pattern.

As public facilities for the elementary

and secondary education of Negroes began to multiply in
Louisiana, institutions of higher education were gradually
relieved of their responsibility of furnishing education
at these lower levels and therefore began to concentrate on
collegiate education proper.

The enrollment of college

students rose steadily after 1925*

As the collegiate en

rollment increased, the enrollment of elementary and
secondary students decreased so that in 1954 the latter
group amounted to only a small percentage of the total en
rollment.

Leland College was the sole exception to this

general pattern.

It was not until 1935 that the collegiate

enrollment showed significant increase, and, after 1941; it
declined sharply.
The faculty.

The collegiate faculty in the institu

tions studied generally increased in proportion to the
increase in collegiate enrollment.

Up until 1925 the col

legiate faculty amounted to only a small percentage of the
total faculty.

A significant increase began after 1925.

Since the fourth decade of the present century, more
emphasis was placed on the acquisition of advanced degrees,
particularly on the doctoral level, and the number of faculty
members in all institutions who held the doctorate was
substantial in 1 9 5 4 , thus indicating qualitative growth as
well as numerical.
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Means of support.

The pattern of financial support

for the institutions of Negro higher education in Louisiana
changed considerably during the period covered by this
study.

Those institutions established by Northern religious

bodies shortly after the Civil War depended for many years
upon the contributions of sponsoring religious agencies and
gifts from Northern sympathizers.

These donations, in

addition to meager tuition and student fees, comprised the
main sources of income.

By the turn of the century, Northern

zeal and generosity had somewhat lessened and the support
from these sources decreased accordingly.

Private philan

thropic agencies then came forward with many and generous
contributions, thereby insuring the continued existence of
these schools.

In 1954 religious bodies were still con

tributing to the support of these private institutions of
Negro higher education although this support was generously
augmented by a new type of philanthropy as exemplified in
the endeavors of the United Negro College Fund.

More

financial support was being derived from local sources.
Even though the State of Louisiana had established the
first Negro public institution of higher education in i860,
it was not until' the third decade of the present century
that public education for the Negro on the collegiate level
became a significant feature in the pattern of Negro higher
education in the State.

Particularly after 1927, the
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endeavors of the State to provide collegiate education at
public expense for Louisiana Negroes became marked.

With

the multiplication of facilities at Southern University,
the foundation of Grambling College, and the inauguration
of the Out-of-State Scholarship Program, the State of
Louisiana attempted to provide collegiate education for the
Negro at a rate and in a manner unsurpassed by any other
Southern State.

By 1954 the pattern of Negro higher educa

tion had changed considerably.

Up until the fourth and

fifth decades of the present century, the higher education
of the Negro in Louisiana had been almost exclusively a
private endeavor.

In 1954 the State had come to play an

essential role in that process.
Surveys and reports.

Both the Jones Report of 1917

and the Klein Survey a decade later contributed greatly to
the progress of Negro higher education in the State of
Louisiana.

Objective and critical analyses of the problems

confronting Negro higher education were provided by these
surveys.

The contributions being made by existing institu

tions were evaluated according to objective standards.

As

a result of these surveys, academic standards were raised,
philanthropic agencies became interested in Negro higher
education as never before, and State allocations began to
increase.

Undoubtedly, for the first time, a truly reliable

and objective picture of Negro higher education in the State
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of Louisiana was provided for all those interested.

Facts

have a way of speaking for themselves.
Summary.

The history of Negro higher education in

the State of Louisiana from the Civil War to 1954, covering
a period of ninety-one years, tells the story of continued
progress in the face of grave obstacles.

Despite restric

tive circumstances' of many kinds, the Louisiana Negro in
1954 appeared well on the road towards the complete realiza
tion of the implications of American democracy and dedication
to an enlightened electorate.

Educational opportunities on

the collegiate level have undoubtedly assisted him in this
quest.
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APPENDIX
CASE REFERENCES AND COURT DECISIONS RELATIVE TO THE ADMISSION
OF NEGROES TO LOUISIANA STATE UNIVERSITY
I
State of Louisiana ex rel. Viola M. Johnson vs. Board of
Supervisors of Louisiana State University and Agricultural
and Mechanical College et al., No. 3&, 611.
This case was dismissed under Section 3 of Rulb VIII
of the Supreme Court of Louisiana on June 11, 1953
II
State of Louisiana ex rel. Charles J. Hatfield vs. Board of
Supervisors of Louisiana State University' and Agricultural
and Mechanical College, W. B. Hatcher, President; Paul M.
Hebert, Dean of the Law School, No. 38 , 610.
This case was dismissed on June 11, 1953 > under Section
3 of Rule VIII of the Supreme Court of Louisiana, which
provides for such dismissal upon failure to take within a
limited time the required steps for prosecution of the case.
Ill
Wilson vs. Board of Supervisors of Louisiana State University
and Agricultural and Mechanical College at a l ., Civil A.,
No. 616, United States District Court, E. D. Louisiana, Baton
Rouge Division.
"Roy S. Wilson on his own behalf and on behalf
of all Negro citizens of the United States residing
in the State of Louisiana similarly situated,
brought action against the Board of Supervisors of
Louisiana State University and Agricultural and
Mechanical College and others to enjoin enforcement
of order of defendant board denying admission to
plaintiff to the Department of Law of Louisiana
State University solely because of his race and
color.
A three Judge Court, Wright, J., held that
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defendant board’s order denied a right guaranteed
to plaintiff by the Fourteenth Amendment.
Decree for plaintiff.
Issuance of an inter
locutory injunction ordered. f,l
IV
Daryle E. Foister vs. Board of Supervisors of Louisiana
State University and Agricultural and Mechanical College,
Civil Action, No. 937*
April 1, 1952.
"Plaintiff’s motion for judgment on the pleadings
in her application for permanent injunction was
heard by this court upon the pleadings and evidence
taken in connection with application for inter
locutory injunction, and it appearing that plaintiff '
1
is entitled to summary judgment.
It is ordered, adjudged and decreed that a perma
nent injunction issue in this matter, and that
accordingly, the defendants, Board of Supervisors
of Louisiana State University and Agricultural and
Mechanical College, Troy H. Middleton, William Frye,
and Mrs. Vivian Johnston, their agents and successors
in office subject to the authority of the Board of
Supervisors of Louisiana State University, governing
and controlling the acceptance and admission of
applicants for admission to the School of Medicine
of Louisiana State University, and they are hereby
permanently restrained and enjoined from refusing
on account of race or color to admit the plaintiff,
and any other Negro Citizen of the State similarly
qualified and situated, to the School of Medicine,
Louisiana State University.
J. Skelly Wright
2
United States District Judge"

•^Federal Supplement. Cases Argued and Determined in
United States District Courts and United States Court of
Claims♦ Vol. 92 (St . Paul: West Publishing Company, 1950),
pp. 9 S 6 -B9 •
p

Files of the President of Louisiana State University
marked: A True Copy of Judgment from Clerk’s office.
Signed:
Beverly T. Amiss, Deputy Clerk, United States Dis
trict Court, Eastern District of Louisiana, New Orleans,
Louisiana.
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V
Tureaud vs. Board of Supervisors of Louisiana State Univer
sity and Agricultural and Mechanical College, Civil Action,
No. I 2 3 8 . United States District Court, E. D. Louisiana,
Baton Rouge Division.
September 11, 1953*
Reversed in
Civil Action, No. 14752, United States Court of Appeals,
Fifth Circuit.
October 28, 1953*
'•Action seeking injunction requiring admittance
of plaintiff and other similarly situated Negro
citizens to the combined six year arts and sciences
and law course at State University.
The District
Court, Wright, J., held that evidence established
that the combined course in arts and sciences and
law offered by university which was maintained by
the State exclusively for Negroes was not sub
stantially equal to the combined arts and sciences
and law course offered by State university.
The Court is of the opinion that the denial of
admission of the plaintiff to the Junior Division
of Louisiana State University for the purpose of
pursuing the combined arts and sciences and law
course offered by that University solely because
of his race and color denies a right guaranteed to
plaintiff by the Fourteenth Amendment and that
such denial would inflict irreparable injury upon
the plaintiff.
It accordingly follows that the situation pre
sented requires the issuance of a temporary in
junction. "3
"Action against Board of Supervisors of State
university and others for injunction requiring •
admittance of plaintiff and other similarly situ
ated Negro citizens to the combined six year arts
and sciences and law course at State university.
The United States District Court for the Eastern
District of Louisiana, J. Skelly Wright, J., 116 F.
Supp. 248, granted interlocutory injunction and
defendants appealed.
The Court of Appeals,
Hutcheson, Chief Judge, held that action required
District Court of three judges.

•^Federal Supplement, Cases Argued and Determined in the
United States District Courts and United States Court of
Claims, Vol. 116 (St. Paul: West Publishing Company, 1954),
pp. 248-55-
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Reversed and remanded with directions.
Circuit Judge, dissented."4

Rives,

Federal Reporter. Second Series, Cases Argued and
Determined in the United States Court of Appeals, United
States Court of Customs and Patent Appeals, and United
States Emergency Court of Appeals, Vol. 207, F. 2d.
(St. Paul: West Publishing Company, 1954), pp. £07-13*
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